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PowerScore	G1'1IAT	Reading	Comprehension	Bible.	\,Ve	congratulate	you	on	your	savvy	purchase--you	now	own	the	most	advanced	book	ever	published	for	GMAT	Reading	Comprehension!	The	purpose	of	this	book	is	to	provide	you	with	a	powerful	and	comprehensive	system	for	attacking	the	various	types	of	Reading	Comprehension	passages	and
questions	that	appear	on	the	Graduate	Management	Admission	Test	(GMAT).	By	carefully	studying	and	correctly	applying	the	techniques	we	employ,	we	are	certain	that	you	will	increase	your	GMAT	Verbal	score.	In	an	effort	to	clearly	explain	the	fundan1ental	principles	of	the	Reading	Comprehension	section,	this	book	contains	substantial	discussions
on	how	to	deconstruct	the	passages	as	you	read,	how	to	identify	and	attack	the	questions,	and	how	to	successfully	avoid	the	traps	set	by	the	test	makers.	In	doing	so,	we	recontmend	techniques	and	approaches	that	have	been	tested	in	our	live	and	on-demand	preparation	classes,	through	individual	tutoring,	and	o	the	GMAT	itself.	In	order	to	apply	our
methods	effectively	and	efficiently,	we	strongly	recommend	that	you:	•	Carefully	read	and	re-read	each	of	the	concept	discussions;	•	Look	at	the	explanation	for	the	correct	answer	choice	as	well	as	the	explanations	for	the	incorrect	answer	choices	once	you	have	finished	each	question	or	exantple;	•	Closely	examine	each	problem	and	deterntine	which
elements	led	to	the	correct	answer,	and	then	study	the	analyses	provided	in	the	book	and	ciheck	them	against	your	own	work.	•	Track	every	question	that	you	miss	or	that	you	struggle	with,	and	record	each	instance	of	difficulty	in	a	performance	tracker	file	or	notebook.	By	doing	so,	you	will	greatly	increase	your	chances	of	quickly	recognizing	and
reacting	to	key	RC	elentents	and	ultimately	maximizing	your	score.	This	book	also	contains	a	variety	of	focused	drills	and	exercises	that	supplement	the	discussion	of	techniques	and	question	analysis.	The	drills	help	strengthen	specific	skills	that	are	critical	for	GMAT	excellence,	and	for	this	reason	they	are	as	important	as	the	GMAT	questions
themselves.	In	the	answer	keys	to	these	drills	we	will	often	discuss	important	GMAT	points,	so	we	strongly	advise	you	to	read	through	all	explanations	even	if	you	answered	the	question	correctly.	Please	note	that	this	book	is	intended	printarily	not	as	a	practice	guide,	but	rather	as	a	preparation	guide.	The	purpose	of	the	book	is	to	teach	you
techniques	and	strategies,	and	we	use	a	variety	of	examples	and	drills	to	that	end.	For	practice	questions,	we	strongly	recommend	picking	up	the	Official	Guides	from	GMAC,	the	makers	of	the	GMAT.	Those	books	contain	hundreds	of	released	GMAT	questions	that	are	perfect	for	trying	out	the	approaches	taught	in	this	book.	How	GMAT	Studying	is
Different	Than	"Regular"	Studying	Studying	for	the	GMAT	is	different	than	studying	for	a	history	or	chemistry	test.	In	those	disciplines,	when	you	learn	a	fact	or	formula	there	is	often	a	direct	and	immediate	increase	in	your	score	on	the	exam.	However,	GMAT	Reading	Comprehension	is	not	a	fact-based	measure;	it	is	a	test	of	reading	and	reasoning
processes,	so	the	correlation	between	learning	an	idea	and	seeing	an	instantaneous	score	improvement	is	not	as	strong.	In	a	sense,	it	is	like	learning	to	drive	a	car:	even	after	you	learn	the	rules	of	the	road	and	the	ntechanics	of	the	vehicle,	the	first	several	times	you	attempt	to	drive	you	are	probably	not	a	good	driver	at	all.	Nothing	feels	familiar	or
comes	easily,	and	you	ntore	likely	a	menace	on	the	road	than	anything	else	(we	certainly	were!).	But	with	time	and	proper	practice--and	a	healthy	dose	of	patience--you	eventually	reach	a	state	of	comfort,	possibly	even	expertise,	so	that	now	getting	behind	the	wheel	is	entirely	natural	and	intuitive.	Learning	to	routinely	beat	the	GMATVerbal	section	is
no	different!	Many	of	the	tools	we	talk	about	in	this	book	are	fundamental	to	the	GMAT,	but	they	take	time	to	integrate	into	how	you	approach	the	test,	so	at	first	they	may	seem	slow	and	unwieldy.	It	will	get	better!	For	the	time	being,	focus	more	on	learning	the	ideas,	and	less	on	how	they	impact	your	practice	test	results.	Once	you	have	completed
most	of	the	book,	you	should	shipf	into	a	practice	testing	mode	that	will	allow	you	to	work	with	the	techniques	and	to	make	them	second	nature.	This	practice	'"'ill	cement	the	ideas	and	provide	the	greatest	scoring	impact.	A	Note	About	Timing	As	will	be	discussed	in	more	detail	later,	time	pressure	is	one	of	the	defining	challenges	of	taking	the	GMAT.
Thus	,	when	studying	GMAT	questions,	there	can	be	an	overwhelming	urge	to	focus	on	the	clock.	But	for	now	you	must	resist	that	impulse.	\\Then	you	are	first	learning	new	concepts,	take	your	tinte	to	understand	what	is	being	said	and	focus	on	the	mechanics	of	how	to	apply	the	techniques	presented.	Don't	worry	about	your	pace!	Once	you	have
internalized	the	concepts	and	methodology,	then	you	can	start	slowly	working	on	timing	as	an	element	of	your	approach.	The	old	adage	about	learning	to	walk	before	you	can	run	applies	perfectly	to	GMAT	preparation,	so	concentrate	more	on	how	key	strategies	and	ideas	work	than	on	your	initial	speed.	Additional	Resources	MBA.cont	is	the	official
website	of	the	ntakers	of	the	test,	and	they	provide	a	variety	of	online	resources	and	updates.	As	such,	we	strongly	suggest	that	all	G1\tfAT	Reading	Comprehension	Bible	students	visit	www.mba.com	on	a	frequent	basis.	This	is	also	the	website	to	visit	in	order	to	register	for	the	test	and	to	get	information	about	your	specific	test	center.	Because
access	to	accurate	and	up-to-date	information	is	critical,	we	have	devoted	a	section	of	our	website	to	GMAT	Reading	Comprehension	Bible	students.	This	free	online	resource	area	offers	supplements	to	the	book	material,	answers	questions	posed	by	students,	and	provides	updates	as	needed.	There	is	also	an	official	book	evaluation	form	that	we
strongly	encourage	you	to	use.	The	exclusive	GMAT	Reading	Comprehension	Bible	online	area	can	be	accessed	at:	powerscore.com/grcb	Ifwe	can	assist	you	in	your	GMAT	preparation	in	any	way,	or	if	you	have	any	questions	or	comments,	please	do	not	hesitate	to	contact	us	via	entail	at:	[email	protected]	We	look	forward	to	hearing	from	you!	A	Brief
Overview	of	the	GMAT	'W	hen	you	take	an	actual	G;\IL4.T,	you	must	present	an	ID.	They	"	~II	also	t	ake	your	picture	and	digitally	scan	your	palm	vein	pattern	.	These	steps	ar	e	t	aken	in	order	to	increase	test	security	and	to	eliminate	problems.	The	Graduate	Management	Admis	sion	Test	is	accepted	for	admis	sion	at	over	2000	bus	iness	schools
worldwide.	According	to	the	Graduate	Management	Admis	sion	Council	(GMAC),	the	makers	of	the	test,	"The	GMAT	is	s	pecifically	designed	to	measure	the	verbal,	quantitative,	and	writing	skills	of	applicants	for	graduate	study	in	business.	It	does	not,	however,	presuppose	any	specific	knowledge	of	business	or	other	specific	content	areas,	nor	does	it
measure	achieventent	in	any	particular	subject	areas."	The	GMAT	is	given	in	English,	and	consists	of	four	s	eparately	timed	sections.	The	following	tables	break	down	thos	e	four	sections,	the	question	types	in	each,	and	the	amount	of	time	per	section:	Analytical	W	riting	Assessment	Analysis	of	an	Argument	30	minutes	l	question	30	minutes	12
questions	Integrated	Reasoning	Graphics	Interpretation	Two-Part	Analysis	Table	Analysis	Multi-Source	Reasoning	Break	8	minutes	Quantitative	Section	Data	Sufficiency	Problem	Solving	Break	75	minutes	3	7	questions	8	minutes	Verbal	Section	Critical	Reasoning	Reading	Comprehension	75	minutes	41	questions	Sentence	Correction	On	the	following
pages,	we	will	examine	each	section	in	more	detail.	GMAT	Section	Types	Analytical	Writing	Assessment	The	Analytical	Writing	Assessment	(AWA)	consists	of	one	30-minute	essay.	The	essay	topic	is	called	Analysis	of	an	Argument.	The	AWA	was	developed	in	1994	in	response	to	requests	from	business	schools	to	add	a	writing	component	to	the	GMAT.
Studies	had	shown	that	strong	writing	and	contmunication	abilities	are	critical	for	strong	business	performance,	and	business	schools	wanted	to	have	a	means	of	assessing	candidates'	communication	abilities.	According	to	GMAC,	"The	AWA	is	designed	as	a	direct	nteasure	of	your	ability	to	think	critically	and	to	communicate	your	ideas...The	Analysis
of	an	Argument	task	tests	your	ability	to	formulate	an	appropriate	and	constructive	critique	of	a	specific	conclusion	based	upon	a	specific	line	of	thinking."	The	Analytical	Writing	Assessment	essay	is	initially	scored	on	a	o	to	6	scale	in	half-point	increments	by	two	readers-one	human	reader,	and	one	machine	reader.	The	two	scores	are	averaged	to
produce	a	final	score	for	the	essay.	The	Integrated	Reasoning	Section	The	Integrated	Reasoning	section	was	introduced	in	June	2012	in	response	to	surveys	that	indicated	what	business	schools	felt	were	important	skills	for	inconting	students.	\	Twelve	questions	are	presented	in	one	of	four	formats:	Graphics	Interpretation,	Two-Part	Analysis,	Table
Analysis,	and	Multi-Source	Reasoning.	The	questions	focus	on	your	data-handling	skills,	and	feature	unique	elentents	of	computer	interaction.	For	example,	you	must	synthesize	and	evaluate	information	from	a	variety	of	sources,	organize	and	contbine	information	in	order	to	understand	relationships,	and	manipulate	information	in	order	to	solve
problems.	A	separate	Integrated	Reasoning	score	from	1	to	8	in	single-point	increments	is	produced	based	on	your	performance	in	this	section.	The	Quantitative	Section	The	Quantitative	section	of	the	GMAT	is	comprised	of	ntultiple	choice	questions	that	cover	mathematical	subjects	such	as	arithmetic,	algebra,	and	geon1etry.	There	are	two	question
types-Problem	Solving	and	Data	Sufficiency.	Problem	Solving	questions	contain	five	separate	answer	choices,	each	of	which	offers	a	different	solution	to	the	problem.	On	a	typical	test,	approximately	18-20	of	the	31	Quantitative	section	questions	will	be	in	the	Problem	Solving	format.	Data	Sufficiency	questions	consist	of	a	question	followed	by	two
numbered	statentents.	You	must	deterntine	if	the	nuntbered	statements	contain	sufficient	inforntati	on	to	solve	the	problemindividually,	together,	or	not	at	all.	Each	Quantitative	section	typically	contains	approxintately	11-13	Data	Sufficiency	questions,	and	this	type	\	of	problem	is	unique	to	the	GMAT	and	can	be	exceptionally	challenging.	The	Verbal
Section	The	GMATVerbal	section	is	a	test	of	your	ability	to	read	for	content,	analyze	argumentation,	and	to	recognize	and	correct	written,	grantmitical	errors.	Accordingly,	there	are	three	types	ofproblemsReading	Comprehension,	Critical	Reasoning,	and	Sentence	Correction.	Reading	Comprehension	questions	examine	your	ability	to	analyze	large
amounts	of	material	for	content	and	understanding.	Usually	four	passages	are	presented	that	range	up	to	350	words	in	length,	and	each	passage	is	accontpanied	by	3	to	5	questions.	Passage	topics	are	drawn	from	a	variety	of	areas,	including	business,	science,	politics,	law,	and	history.	Critical	Reasoning	questions	present	a	short	argun1ent	followed
by	a	question	such	as:	""'7hich	of	the	follo,,v	ing	wealcens	the	argument?"	"\i\lhich	of	the	following	parallels	the	arguntent?"	or	"\i\lhich	of	the	following	ntust	be	true	according	to	the	argument?"	The	key	to	these	questions	is	understanding	the	reasoning	types	and	question	types	that	frequently	appear.	Within	the	Verbal	Section	you	will	encounter
approximately	10	to	14	Critical	Reasoning	questions.	For	more	h	elp	with	Critical	Reasoning	questions,	consult	the	PowerScore	G;\IL4.T	Critical	Reasoning	Bible.	Each	Sentence	Correction	problem	presents	a	sentence	containing	an	underlined	section.	Five	answer	choices	follow	the	problem,	each	suggesting	a	possible	phrasing	of	the	underlined
section.	The	first	answer	choice	is	a	repeat	of	the	underlined	section,	and	the	remaining	four	are	different	from	the	original.	Your	task	is	to	analyze	the	underlined	section	and	determine	which	of	the	answers	offers	the	best	phrasing.	Section	Order	Although	the	two	8	-minute	br	eaks	are	optional,	you	should	always	take	the	entire	break	time	in	order
to	avoid	fatigue.	The	test	makers	allow	you	sonte	flexibility	in	the	order	in	which	you	take	each	section	of	the	test.	You	can	choose	one	of	three	options	for	the	section	order	on	your	GMAT:	Option	1	Option	2	Option	3	Analytical	Writing	Verba	l	Quantitative	Integrated	Reasoning	(First	Break)	(First	Break)	(First	Break)	Quantitative	Quantitative	(Second
Break)	Verbal	(Second	Break)	(Second	Break)	Integrated	Reasoning	Integrated	Reasoning	Verbal	Analytical	Writing	Analytical	Writing	So	which	order	should	you	select?	There	is	no	one	right	answer	to	this,	as	everyone	has	different	strengths	and	preferences.	Some	students	want	to	get	their	weakest	section	out	of	the	way	or	taclde	it	first	when	their
brain	is	rested	and	ready;	others	may	prefer	to	have	their	strongest	section	first	to	help	build	confidence.	"'7hile	preparing	for	the	exam,	experiment	with	different	section	orders	and	see	which	you	prefer.	Experimental	Questions	During	the	GMAT	you	will	encounter	questions	that	will	not	contribute	to	your	score.	These	questions,	known	as	"
experimental"	or	"pre-test"	questions,	are	used	on	future	versions	of	the	GMAT.	Unfortunately,	you	will	not	be	informed	during	the	test	as	to	which	questions	do	not	count,	so	you	ntust	give	your	best	perforntance	on	each	question.	About	15%	of	the	questions	on	the	GMAT	are	experimental,	with	roughly	3	in	Integr	ated	Reasoning,	3	in	Quant,	and	6	in
Verbal.	The	GMAT	CAT	Format	As	opposed	to	the	traditional	paper-and-pencil	format	used	by	many	other	tests,	the	GMAT	is	adntinistered	on	a	contputer.	Consequently,	only	one	question	at	a	time	is	presented,	the	order	of	questions	is	not	predetermined,	and	the	test	actually	responds	to	your	answers	and	shapes	the	exant	in	order	to	most	efficiently
arrive	at	your	proper	score.	This	forntat	is	known	as	a	Computer	Adaptive	Test,	or	CAT.	For	exantple,	the	first	question	in	the	Verbal	or	Quantitative	section	will	be	a	ntedium	difficulty	question.	If	answered	correctly,	the	computer	will	supply	a	son1ewhat	harder	question	on	the	assuntption	that	your	score	is	somewhere	above	that	level.	If	this	next
question	is	answered	correctly,	the	following	question	will	again	be	more	difficult.	This	process	continues	until	a	question	is	missed.	At	that	point,	the	test	will	supply	a	somewhat	easier	question	as	it	tries	to	determine	if	you	have	reached	your	score	"ceiling."	By	increasing	or	decreasing	the	difficulty	of	the	questions	based	on	prior	resp,onse,	the	test
attempts	to	quickly	pinpoint	your	appropriate	score	level	and	then	confirm	that	level.	Consequently,	the	first	several	questions	are	used	to	broadly	establish	your	general	scoring	range:	IOO	500	Ql-10	Qll-20	Qll-30	Qll-m:I.	In	the	diagram	above,	correct	responses	to	the	first	several	questions	lead	to	significantjuntps	in	score,	whereas	later	questions
ntake	smaller	adjustments.	A	strong	beginning	followed	by	a	weal.:	finish	will	produce	a	higher	score	than	a	weal.:	beginning	followed	by	a	strong	finish.	For	this	reason	it	is	essential	that	your	performance	early	in	the	section	be	as	strong	as	possible,	even	if	this	requires	using	n1ore	than	the	average	time	allotted	per	question.	Special	GMAT	CAT
Considerations	The	CAT	format	has	certain	features	that	appr	eciably	alter	the	testing	experience:	•	The	CAT	format	does	not	allow	you	to	"skip"	a	question;	you	cannot	leave	a	question	blank	nor	can	you	come	back	to	a	question.	In	order	to	move	forward	in	the	test	you	must	answer	the	question	on	the	screen.	If	you	do	not	know	the	answer,	you	must
make	an	educated	guess.	And	since	the	test	adapts	to	your	previous	responses,	once	you	complete	a	question,	you	cannot	return	to	that	question.	•	You	cannot	write	on	the	computer	screen,	but	you	will	be	given	a	booklet	of	five	"noteboards,"	which	are	basically	spiral-bound	laminated	sheets	of	legal-sized	paper.	You	n1ay	not	erase	your	notes,	but
you	can	request	additional	noteboards.	•	Facility	with	a	computer	is	clearly	an	advantage;	fast	typing	is	also	an	advantage	in	the	Analytical	\.Yriting	Section	where	your	response	must	be	typed	into	the	computer.	•	The	test	penalizes	examinees	who	do	not	finish	all	of	the	questions	in	the	section.	Thus,	since	the	number	of	questions	answered	is
incorporated	into	the	calculation	of	scores,	it	is	helpful	that	you	complete	every	question	in	each	section,	even	if	you	ntust	guess	on	questions	in	order	to	do	so.	In	other	words,	an	incorrect	response	is	better	than	no	response.	•	The	results	of	your	test	(excluding	the	Writing	score)	are	available	at	the	conclusion	of	the	exam.	Question	Difficulty
Complicating	the	GMAT	CAT	scoring	system	is	that	question	difficulty	affects	your	overall	score.	Each	question	is	assigned	a	predeterntined	"weight,"	and	more	difficult	questions	have	a	greater	weight.	Consequently,	it	is	important	that	you	answer	difficult	questions	and	not	just	"skip"	any	question	that	appears	difficult.	Answering	fifteen	easy
questions	will	produce	a	lower	score	than	answering	fifteen	difficult	questions.	General	Pacing	Since	completing	every	question	in	a	section	is	critical,	proper	pacing	is	extremely	important.	Based	purely	on	the	nuntber	of	questions	and	the	total	time	per	section,	the	following	lists	average	amount	of	time	you	can	spend	per	question:	Integrated
Reasoning	Section	12	questions,	30	minutes	!Average	time	per	question	2	Quantitative	Section	31	questions,	62	minutes	[Average	time	per	question	2	IVerbal	Section	36	questions,	65	minutes	!Average	time	per	question	1	minutes,	30	seconds	minutes,	o	second	minute,	48	seconds	Score-Specific	Pacing	The	following	references	provide	alternate
Quantitative	and	Verbal	pacing	strategies	depending	on	desired	score.	Basic	Quantitative	Strategy	for	l'arious	scoring	ranges:	700-800	Complete	every	question	average	ofjust	under	2	minutes	per	question	600-690	Attempt	to	complete	every	question	average	of	2	mi	nutes,	15	seconds	per	question,	keep	enough	time	to	guess	on	uncompleted
questions	500-590	Attempt	to	complete	at	least	75%	of	questions	average	of	2	minutes,	35	seconds	per	question,	keep	enough	time	to	guess	on	uncompleted	questions	Basic	Verbal	Strategy	for	\'arious	scoring	ranges:	700-800	Complete	every	question	average	of	l	minute,	45	seconds	per	question	600-690	Attempt	to	complete	every	que	tion	average	of
2	minutes	per	question,	keep	enough	time	to	guess	on	uncompleted	questions	500-590	Attemp	t	to	complete	at	least	75%	of	questions	average	of	2	minutes,	20	seconds	per	question,	keep	enough	ti	me	to	guess	on	uncompleted	questions	However,	since	the	questions	at	the	start	of	each	section	are	more	critical	than	later	questions,	a	greater	amount
of	time	than	the	average	can	be	allotted	to	the	early	questions,	and	then	the	pace	can	be	accelerated	as	the	section	proceeds.	Ti111ing	and	Practice	Not	all	of	your	practice	needs	to	be	tinted,	particularly	as	you	develop	foundational	skills	in	Reading	Comprehension.	With	that	said,	you	do	need	to	be	prepared	for	the	actual	test,	and	the	GMAT	is,	of
course,	time	constrained.	A	timer	can	be	quite	helpful	as	you	develop	your	reading	skills	and	begin	to	establish	an	appropriate	Reading	Comprehension	speed:	fast	enough	to	maximize	efficiency,	but	slow	enough	to	allow	sufficient	retention	of	information	from	the	passage.	A	timer	allows	you	to	make	sure	you	are	maintaining	your	ideal	pace.	"When
you	beconte	a	registered	user	at	mba.com,	you	will	be	able	to	download	free	practice	software	that	includes	two	full,	contputerized	GMATs.	We	recommend	that	you	take	a	full	practice	test	as	you	begin	your	preparation	so	that	you	can	experience	the	types	of	questions	and	time	constraints	you	will	be	contending	with	on	test	day.	Keep	in	ntind,
however,	that	your	preliminary	results	provide	little	indication	of	your	potential	score;	consider	the	first	practice	test	an	introduction	to	the	GMAT,	an	overview	of	your	natural	strengths	and	weaknesses,	and	an	initial	ntental	endurance	workout.	Computers	and	N	oteboards	Talcing	a	standardized	test	on	a	computer	is	an	unusual	experience.	For	one,
your	natural	tendency	to	mark	up	the	page	is	thwarted	since	you	cannot	write	on	the	computer	screen.	Consequently,	the	noteboards	provided	are	an	important	tool:	they	serve	as	your	only	scratch	paper	throughout	the	exant.	Rementber,	five	noteboards	will	be	supplied	by	the	test	administrator,	and	while	you	cannot	erase	your	work,	you	can	request
more	noteboards	during	the	test	if	you	run	out	of	space.	During	the	pre-test	tutorial	(or	the	initial	few	seconds	of	your	first	section),	use	part	of	one	noteboard	to	quickly	draw	out	the	following	chart:	A	B	C	D	E	As	you	progress	though	each	question,	you	can	use	the	chart	to	keep	track	of	eliminated	answer	choices	as	is	necessary.	For	exantple,	if	you
are	certain	answer	choices	(A)	and	(C)	are	incorrect	in	problem	#2,	simply	"X"	them	out	on	the	chart:	A	B	C	D	E	2	X	X	In	this	fashion	you	can	overcome	the	inability	to	physically	mark	out	answer	choices	on	the	computer	screen.	You	should	also	familiarize	yourself	with	GMAT	CAT	computer	controls	since	computer	aptitude	is	clearly	an	advantage.
The	test	is	given	on	standard	computers,	and	the	free	GMATPrep	Software	contains	test	tutorials	to	help	you	gain	experience	with	the	GMAT	computer	controls.	In	addition,	in	the	Analytical	Writing	Section,	your	typing	ability	affects	overall	performance,	and	thus	you	must	have	at	least	basic	typing	skills.	GMAT	Practice	Tests	vs.	the	GMAT	CAT
Reading	Comprehension	questions	are	a	bit	different	from	the	other	GMAT	question	types	in	a	few	ways.	Critical	Reasoning	questions	appear	one	by	one,	each	concerned	with	a	single	stimulus	that	is	generally	only	a	few	lines	long.	The	same	goes	for	Sentence	Correction	questions,	and	for	all	of	the	questions	in	the	Quantitative	section.	With	GMAT
Reading	Comprehension,	several	questions	are	attached	to	the	same	passage,	and	you	have	to	read	a	(relatively)	lengthy	passage	before	you	can	even	attack	the	first	question	presented.	}.llast	e1y	of	the	GMAT	requires	a	com	fort	working	with	th	e	presentation	of	a	com	puter-based	test.	Familiarized	yourself	with	the	CAT	as	you	prepare,	to	help
ensure	that	ther	e	are	no	surprises	on	t	est	day!	To	allow	students	to	familiarize	themselves	with	the	types	of	questions	and	concepts	tested	on	the	GMAT,	GMAC	publishes	the	Official	Guide	and	has	made	several	practice	tests	front	previous	administrations	available	for	purchase	as	well.	We	strongly	recontmend	that	you	make	use	of	such	materials;
practicing	with	questions	front	previous	GMATs	can	be	a	very	effective	way	to	prepare.	As	a	general	rule,	what	you	see	on	their	practice	tests	should	provide	a	fairly	accurate	reflection	of	the	actual	exam,	but	you	should	be	aware	that	with	regard	to	Reading	Comprehension	in	particular,	what	you	see	in	the	Official	Guide	will	be	a	bit	different	from
what	you	can	expect	to	encounter	on	test	day.	Since	the	test	ntakers	don't	explicitly	list	the	various	ways	in	which	the	computer	adaptive	test	will	diverge	front	what	you	may	have	seen	on	practice	tests,	they	are	listed	below	for	your	consideration	and	review:	Passage	Presentation	GMAT	Reading	Comprehension	passages	are	presented	on	a	computer
screen,	so	you	should	avoid	the	habit	of	making	notations	directly	on,	within,	or	near	the	passage	when	you	are	working	with	paper	practice	materials.	If	you	were	to	develop	a	reliance	on	underlining	key	information,	for	example,	that	could	work	against	you	on	test	day	since	you	cannot	underline	words	on	the	screen.	Number	of	Questions	per
Passage	Passages	found	in	the	GMAC	practice	tests	and	in	the	Official	Guide	are	generally	followed	by	three	to	eight	questions	,	but	you	will	not	see	any	single	passage	accompanied	by	eight	questions	on	test	day.	Instead,	for	any	given	passage	the	CAT	tends	to	have	a	larger	pool	of	questions	from	which	just	a	few	(generally	three	or	four)	are	sleeted,
based	on	the	performance	of	the	individual	test	taker.	Question	Presentation	"When	a	Reading	Comprehension	passage	is	p	r	esented	on	the	GMAT,	the	computer	format	provides	access	to	the	passage	on	one	side	of	the	screen,	with	the	questions	presented,	one	at	a	time,	on	the	other	side.	This	means	that	you	will	not	have	the	opportunity	to	assess
the	questions	as	a	group	or	decide	which	question	to	do	first,	nor	will	you	have	any	advanced	notice	of	the	number	of	questions	that	will	follow	any	given	passage.	Number	of	Questions	and	Passages	per	Section	The	tests	that	have	been	released	have	included	three	Reading	Comprehension	passages	accontpanied	by	18	to	23	questions.	On	test	day,
you	can	probably	expect	to	see	four	passages	accompanied	by	about	three	or	four	questions	each,	for	a	total	of	12-15	Reading	Comprehension	questions	in	total.	Referenced	Excerpts	Often,	GMAT	Reading	Contprehension	questions	refer	to	specific	terms	or	phrases	from	within	a	given	passage.	In	the	Official	Guide,	you	'"'ill	see	such	terms	and
excerpts	referenced	as	follows:	The	author	uses	the	term	"undaunted"	in	line	23	most	probably	to	emphasize	that	The	passage	suggests	which	of	the	following	about	the	"traditional	approach	to	patient	care"	on	line	39?	On	the	real	GMAT,	when	Reading	Comprehension	questions	refer	to	words	or	phrases	from	the	passages,	those	excerps	'"'ill	not	be
referenced	with	line	nuntbers.	Instead,	they	'"'ill	be	highlighted	in	color	within	the	passage.	The	practice	passages	provided	in	the	Official	Guide	and	in	released	practice	tests	can	be	very	helpful	as	you	practice	with	the	types	of	passages	and	questions	that	you	will	encounter	on	the	GMAT.	But	as	we	have	discussed,	what	you	will	be	seeing	on	test	day
will	be	just	a	little	different	from	what	you	may	have	seen	in	your	official	practice	materials.	If	you	know	what	to	expect,	though,	these	slight	divergences	shouldn't	be	too	stressful.	None	of	these	differences	should	play	a	substantial	role	in	you	conceptual	approach	to	Reading	Comprehension,	but	awareness	of	these	distinctions	can	be	very	helpful	as
you	develop	a	familiarity	and	contfort	with	the	test,	and	can	be	vital	to	achieving	your	highest	potential	score.	The	GMAT	Scoring	Scale	Every	GMAT	score	report	contains	five	sections:	•	An	Integrated	Reasoning	Score-on	a	scale	of	1	to	8	•	A	Quantitative	Score-on	a	scale	of	o	to	60	•	A	Verbal	Score-on	a	scale	of	o	to	60	•	A	Total	Score-on	a	scale	of
200	to	800	•	An	Analytical	Writing	Assessn1ent	Score-on	a	scale	of	o	to	6	The	Quantitative	and	Verbal	scores	are	combined	to	create	the	Total	Score,	which	is	given	in	10-point	increments.	The	Total	Score	is	the	one	most	familiar	to	GMAT	test	takers,	and	presented	on	the	famous	200	to	800	scale,	with	200	being	the	lowest	score	and	800	the	highest
score.	The	Integrated	Reasoning	Score	is	scaled	in	1-point	increments,	and	does	not	contribute	to	your	Total	Score.	Your	AWA	score	has	no	effect	on	your	Total	Score.	The	Analytical	Writing	Assessment	essay	is	initially	scored	on	a	o	to	6	scale	(in	half-point	increments)	by	two	readers-one	human	reader,	and	one	machine	reader	(basically,	a	computer
scoring	program).	The	two	scores	are	averaged	to	produce	a	final	score	for	your	essay.	Approximately	90%	of	all	test	takers	receive	a	score	of	3.5	or	higher.	The	GMAT	Percentile	Table	It	is	important	t	o	remember	that	you	do	not	have	t	o	answer	every	question	correctly	in	order	to	receive	an	excellent	GMAT	score.	Ther	e	is	room	for	error,	and
accordingly	you	should	never	let	any	single	question	occupy	an	inordinat	e	amount	of	your	time.	It	is	important	not	to	lose	sight	of	what	the	GMAT	Total	Score	actually	represents.	The	200	to	800	test	scale	contains	61	different	possible	scores.	Each	score	places	a	student	in	a	certain	relative	position	compared	to	other	test	takers.	These	relative
positions	are	represented	through	a	percentile	that	correlates	to	each	score.	The	percentile	indicates	where	the	test	taker	ranks	in	the	overall	pool	of	test	takers.	For	exantple,	a	score	of	700	represents	the	88th	percentile,	nteaning	a	student	with	a	score	of	700	scored	better	than	88	percent	of	the	people	who	have	taken	the	test	in	the	last	two	years.
The	percentile	is	critical	since	it	is	a	true	indicator	of	your	positioning	relative	to	other	test	takers,	and	thus	business	school	applicants.	Charting	out	the	entire	percentage	table	yields	a	rough	"bell	curve."	The	number	oftest	takers	in	the	200s	and	700s	is	very	low	(only	10%	of	all	test	takers	receive	a	score	in	the	700s;	only	3%	in	the	200s),	and	most
test	takers	are	bunched	in	the	ntiddle,	comprising	the	"top"	of	the	bell.	In	fact,	approxintately	two-thirds	of	all	test	takers	score	between	400	and	600	inclusive.	The	median	score	on	the	GMAT	scale	is	roughly	560.	The	median,	or	middle	score	is	the	score	at	which	approximately	50%	oftest	takers	have	a	lower	score	and	50%	oftest	takers	have	a	higher
score.	The	Use	of	the	GMAT	The	use	of	the	GMAT	in	business	school	admissions	is	a	complex,	and	often	controversial,	process.	At	ntost	schools	and	"admissions	index"	consisting	of	your	GMAT	score	and	your	undergraduate	grade	point	average	is	used	to	help	determine	your	standing	relative	to	other	applicants,	and	a	sufficiently	high	admissions
index	virtually	guarantees	your	admission.	This	means	that	your	GMAT	score	is	one	of	the	most	important	determinants	of	the	type	of	school	you	can	attend.	However,	for	all	the	significance	of	the	GMAT,	the	exam	is	not	without	its	flaws.	As	a	standardized	test	currently	given	in	a	computer	adaptive	format	there	are	a	number	of	valuable	skills	that	the
GMAT	cannot	measure,	including	listening	skills,	note-talcing	ability,	perseverance,	and	work	ethic,	and	many	more.	GMAC	is	aware	of	these	limitations	and	on	a	regular	basis	they	warn	all	business	school	admission	offices	against	using	the	GMAT	scores	as	the	sole	admission	criterion.	Still,	because	the	test	ultintately	produces	a	quantified	and
easilycompared	result	for	each	student,	the	tendency	to	rank	applicants	is	strong.	Fortunately,	once	you	get	to	business	school	the	GMAT	is	largely	forgotten.	For	the	time	being	consider	the	test	a	temporary,	but	surmountable	hurdle	you	must	overcome	in	order	to	reach	your	ultimate	goal.	For	more	information	on	the	GMAT,	or	to	register	for	the
test,	contact	the	Graduate	Managentent	Admission	Council	at	their	website	at	'"""'rw.mba.com.	Chapter	Two:	The	Basics	of	Reading	Comprehension	The	Reading	Compr	ehension	Passag~	WhY.	Reading	Comprehension?	The	Section	Directions	Passage	To~	What's	Really	Being	Tested?	Aoproaching	the	Passag~	Basic	Passage	StrategY.	Your	Focus
While	Reading	Your	Attitude	W11ile	Reading	Understanding	the	Tupe	of	Difficul!)(	in	the	Passag~	Language	Simplification	Drill	I	Language	Simplification	Drill	I	Answer	KeY.	Langyage	Simplification	Drill	I	I	Language	Simplification	Drill	II	Answer	KeY.	Readin~Speed	and	Returning	to	the	Passag!l	Unknowns	and	Uncertain!)(	Active	Reading	and
Anticipation	Active	Reading	Drill	I	Active	Reading	Drill	I	Answer	KeY.	Active	Reading	Drill	II	Active	Reading	Drill	II	Answer	Kex	The	Reading	Comprehension	Passages	GMAT	Reading	Comprehension	passages	can	be	based	on	a	variety	of	topics	front	the	social	sciences,	the	physical	or	biological	sciences,	humanities,	or	business	related	fields	such	as
economics	or	ntarketing.	"While	you	may	be	unfamiliar	with	some	passage	topics,	the	Official	Guide	states	that	"	neither	the	passages	nor	the	questions	assume	knowledge	of	the	topics	discussed."	Each	passage	is	accompanied	by	questions	that	require	you	to	interpret	the	passage,	apply	information	from	the	passage,	or	draw	inferences	front	your
reading	of	the	passage.	These	questions	are	presented	on	a	split	computer	screen,	allowing	the	reading	passage	to	remain	visible	on	the	left	side	of	the	screen,	while	the	associated	question	and	answer	choices	appear	on	the	right.	The	GMAC	does	not	provide	exact	information	about	the	number	of	passages	that	may	appear	on	any	given	test,	nor	the
basis	on	which	the	adaptive	test	selects	passages	or	questions;	the	Official	Guide	merely	indicates	that	"the	nuntber	of	questions	associated	with	each	passage	may	vary."	\	.Yith	that	said,	our	research	indicates	that	you	can	expect	to	see	three	or	four	passages	on	the	test	(and	in	rare	cases,	five)	.	These	passages	are	divided	into	two	types:	shorter	p,a
ssages,	under	200	words,	comprised	of	one	to	three	paragraphs	(test	takers	often	encounter	two	or	three	such	passages	on	the	GMAT)	and	longer	passages	of	up	to	350	words	that	include	three	to	five	paragraphs	(most	test	takers	can	expect	to	see	one	or	two	such	passages	on	the	test).	Note	that	the	nuntber	of	questions	that	may	accontpany	any
given	passage	in	released	tests	does	not	reflect	a	clear	correlation	with	the	length	of	the	passage	itself	(longer	passages	are	sometimes	followed	by	as	few	as	three	questions,	while	shorter	passages	are	in	some	cases	followed	by	as	many	as	eight).	Our	research,	however,	suggests	that	on	the	actual	GMAT,	shorter	passages	are	often	accompanied	by
three	questions,	with	longer	passages	often	followed	by	four.	Keep	in	mind,	though,	that	given	the	adaptive	nature	of	the	test	and	the	limited	inforntation	provided	by	the	GMAC,	there	is	no	way	to	predict	with	complete	certainty	how	many	Reading	Comprehension	passages	or	questions	you	will	see	when	you	take	the	GMAT;	as	you	consider	your	ideal
pace,	remember	to	remain	somewhat	flexible,	as	the	test	makers	provide	no	guarantees!	The	total	nuntber	of	Reading	Comprehension	questions	in	a	given	Verbal	section	varies,	but	will	be	between	12	and	15,	spread	over	three	or	four	passages	(rarely	five,	though	GMAC	makes	no	promises	to	the	contrary).	Answering	each	question	obviously	requires
more	than	merely	reading	the	question	prompt,	which	is	why	the	time	per	point	earned	on	a	RC	question	is	relatively	high	(it	averages	out	to	be	between	1	½	and	2	minutes	per	point,	depending	on	your	reading	speed).	As	discussed	previously,	the	amount	of	time	you	spend	on	a	given	Reading	Comprehension	passage	will	vary	depending	on	its	length,
complexity,	and	the	number	of	questions	that	follow:	A.	Length.	According	to	GMAC,	passage	length	cannot	exceed	350	words.	You	are	likely	to	come	across	short	and	long	passages,	each	of	which	requires	a	different	allocation	of	time	(see	table	below).	B.	Complexity.	Overly	technical	passages	or	passages	covering	complex	or	unfamiliar	topics	will
require	a	somewhat	slower	pace	for	complete	comprehension.	C.	Questions.	Test	makers	often	write	six	to	eight	questions	for	each	passage,	but	usually	only	present	three	or	four	of	those	on	the	Computer	Adaptive	Test.	Since	not	every	piece	of	inforn1ation	provided	in	the	passage	will	be	critical,	it	is	imperati	ve	to	focus	on	those	aspects	of	the
passage	that	are	most	likely	to	be	relevant	to	the	questions	that	will	follow.	Proper	pacing	technique	in	reading	comprehension	requires	an	active,	aggressive	approach	to	the	text;	your	goal	should	be	to	have	a	general	understanding	of	structure,	vie'\\rpoints,	purpose,	tone,	etc.,	rather	than	focus	on	each	and	every	detail	presented	in	the	passage
(when	local	questions	require	detailed	information,	you	can	always	refer	to	the	relevant	portion	of	the	passage).	Despite	the	variability	of	passage	length,	difficulty,	and	number	of	questions	per	passage,	it	can	be	helpful	to	keep	a	few	benchmark	nuntbers	in	mind.	The	ideal	reading	speed	for	the	GMAT	is	son1ewhere	in	the	range	of	125-150	words	per
minute	(WPM).	The	benchmarks	below	are	provided	for	comparative	purposes	only:	use	them	as	a	rough	guide	as	you	develop	your	own	ideal	reading	speed	for	the	test.	Passage	Type	Word	Count	Reading	Pace	Time	per	Passage	Short	roughly	150-200	Faster	1	½	min	Long	roughly	250-350	Number	of	Questions	Time	per	Q	uestion	1	½	min	3-4	Slower
2min	Faster	3	min	Slower	3	½	min	1	min	3-4	(rarely	5)	1	½	min	1	min	You	have	65	minutes	to	complete	the	Verbal	section,	or	about	one	minute	48	seconds	per	question	on	average,	but	that	average	does	not	account	for	the	time	you	will	need	to	read	the	passages.	If	you	can	complete	each	question	in	about	a	minute	on	average,	that	should	leave
roughly	three	minutes	to	complete	a	longer	passage,	and	a	little	over	two	minutes	to	finish	a	shorter	passage.	Of	course,	the	amount	of	time	you	spend	on	each	passage	set	will	vary	with	the	length	and	reading	level	of	the	passage,	as	well	as	the	complexity	of	the	accontpanying	questions.	We	recommend	that	you	develop	a	flexible	pacing	strategy	as
you	determine	your	optimal	reading	speed	and	increase	your	familiarity	with	the	types	of	passages	and	questions	that	you	will	encounter	on	test	day.	Why	Reading	Comprehension?	Each	portion	of	the	GMAT	verbal	section	is	designed	to	test	abilities	required	of	students	earning	a	Master	of	Business	Administration	degree,	or	MBA.	The	Critical
Reasoning	questions	measure	your	skills	in	argumentation	and	logic.	The	Sentence	Correction	questions	test	your	ability	to	understand	and	apply	the	complex	rules	of	English	grammar.	Reading	Comprehension	passages	and	questions	test	skills	particularly	important	to	business	school	students	and	professionals.	MBA	candidates	are	required	to	read
significant	portions	of	dense	text	throughout	their	studies,	and	business	professionals	must	often	be	prepared	to	do	the	same	in	the	normal	course	of	business.	The	Section	Directions	Each	Reading	Contprehension	passage	is	prefaced	by	the	follo,,v	ing	directions:	"The	questions	in	this	group	are	based	on	the	contents	of	a	passage.	After	reading	the
passage,	choose	the	best	answer	to	each	question.	Answer	all	questions	following	the	passage	on	the	basis	of	what	is	stated	or	implied	in	the	passag~"	Because	these	directions	precede	each	Reading	Comprehension	passage,	you	should	fantiliarize	yourself	with	them	now.	Once	the	GMAT	begins,	never	waste	time	reading	the	directions	for	any
section.	Let	us	examine	these	directions	more	closely.	Consider	the	following	sentence:	"Answer	all	questions	following	the	passage	on	the	basis	of	what	is	stated	or	implied	in	the	passag~."	Thus,	the	test	makers	indicate	that	you	are	to	use	the	statements	of	the	author	of	the	passage	to	prove	and	disprove	answer	choices.	You	do	not	need	to	bring	in
additional	inforn1ation	aside	front	the	typical	ideas	that	the	average	Anterican	would	be	expected	to	believe	on	the	basis	of	generally	known	and	accepted	facts.	For	exantple,	you	would	be	expected	to	understand	the	basics	of	how	the	weather	works,	or	how	supply	and	demand	works,	but	not	the	specifics	of	either.	Please	note	this	does	not	mean	that
the	GMAT	cannot	set	up	scenarios	where	they	discuss	ideas	that	are	extreme	or	outside	the	bounds	of	common	knowledge,	such	as	a	passage	about	a	difficult	scientific	or	legal	concept.	The	test	makers	can	and	do	discuss	complex	or	obscure	ideas;	in	these	cases,	they	give	you	context	for	the	situation	by	providing	additional,	explanatory	information.
Always	be	sure	to	read	every	answer	choice	before	making	a	selection.	If	you	read	only	one	or	two	answer	choices	and	then	decide	you	have	the	correct	one,	you	could	end	up	choosing	an	answer	that	has	some	merit	but	is	not	as	good	as	a	later	answer.	One	of	the	test	makers'	favorite	tricks	is	to	place	a	highly	attractive	wrong	answer	choice
immediately	before	the	correct	answer	choice	in	the	hopes	that	you	will	pick	the	wrong	answer	and	then	move	to	the	next	question	without	reading	any	of	the	other	answer	choices.	Passage	Topics	Reading	Comprehension	passages	are	drawn	from	a	wide	variety	of	disciplines,	including	science,	business,	and	humanities.	Thus,	you	will	typically
encounter	passage	sets	with	,,v	idely	varying	topical	matter.	Please	note	that	the	topic	of	the	passage	is	not	necessarily	indicative	of	the	level	of	difficulty.	That	is,	some	Science	passages	are	easy,	some	are	difficult.	The	sante	goes	for	Business	related	passages,	Humanities	passages,	etc.	In	the	next	chapter	we	will	discuss	how	to	attack	any	type	of
passage,	and	we	will	discuss	how	the	underlying	structure	of	passages	can	be	analyzed	regardless	of	the	passage	topic.	Topic	is	examined	here	so	that	you	understand	the	nature	of	what	you	will	be	reading.	In	sonte	cases,	knowing	the	topic	can	help	you	make	infornted	decisions	about	the	viewpoints	that	will	be	presented	therein,	and	in	many	cases,
students	perform	better	on	passages	that	contain	a	subject	matter	that	is	familiar	to	them.	What's	Really	Being	Tested?	When	you	consider	the	section	directions	and	the	nature/	topics	of	the	passages,	it	becomes	clear	that	the	exam	ntakers	are	really	testing	two	basic	concepts:	your	ability	to	understand	what	was	said	and	your	short-term	memory.
Neither	of	those	tasks	sounds	very	challenging	because,	after	all,	we	work	with	each	one	every	single	day,	so	how	difficult	could	these	passages	be?	In	practice,	however,	the	difficulty	can	be	quite	high,	especially	because	these	tasks	often	involve	working	with	unfamiliar	topics	under	intense	time	pressure.	We'll	soon	be	discussing	tools	to	malce	each
task	easier,	but	in	the	meantime	take	a	moment	to	understand	the	way	in	which	you	are	being	tested,	and	how	important	it	is	for	you	to	know	what	was	said	and	to	be	able	to	rent	ember	where	the	author	said	it.	Part	of	the	process	of	preparing	for	this	challenge	is	knowing	what	you	need	to	do,	and	the	earlier	you	lock	on	to	the	concepts	that	underlie
this	sections,	the	easier	Reading	Contprehension	will	ultimately	beconte	for	you.	Approaching	the	Passages	Every	Reading	Comprehension	passage	set	contains	two	separate	parts:	the	passage	on	one	side	of	the	screen,	and	the	questions	and	answer	choices	on	the	other	side.	"When	examining	the	two	parts	for	the	first	tinte,	students	sometimes
wonder	about	the	best	general	strategy	for	attacking	the	passages:	Should	I	skim	the	passage?	Should	I	readjust	the	first	and	last	sentence	of	each	paragraph?	Should	I	look	at	the	first	question	beforehand?	The	answer	is	that	your	basic	strategy	should	be	to:	Read	the	passage	in	its	entirety	and	then	attack	the	questions.	"What	this	means	is	you
should	first	read	the	entire	passage	with	an	eye	towards	capturing	the	main	ideas,	viewpoints,	tone,	and	structure,	and	then	proceed	to	the	questions.	Although	this	may	seem	like	a	reasonable,	even	obvious	approach,	we	mention	it	here	because	some	GMAT	texts	advocate	skimming	the	passage.	With	that	in	ntind,	let	us	take	a	moment	to	discuss
sonte	of	the	various	reading	approaches	that	you	might	consider	using,	but	should	avoid:	1.	DO	NOT	merely	skim	the	passage,	then	do	each	question,	returning	to	the	passage	as	needed.	In	theory,	it	might	seem	that	skimming	could	add	some	degree	of	efficiency,	but	in	practice	this	is	not	the	case.	In	fact,	this	approach	actually	reflects	a	fundantental
misunderstanding	of	the	nature	of	the	Reading	Comprehension	passages.	Skintming	n1ight	be	sufficient	to	absorb	lighter	materials,	such	as	newspaper	or	magazine	articles,	but	that	is	because	those	types	of	passages	are	written	with	simplicity	in	mind.	A	newspaper	editor	wants	readers	to	know	half	the	story	by	the	time	they	have	read	the	headline,
and	magazines	put	the	most	attention-grabbing	pictures	on	their	covers;	these	publications	are	trying	to	draw	you	in,	to	entice	you	to	make	a	purchase	or	form	a	belief.	The	ntakers	of	the	GMAT,	on	the	other	hand,	are	well	aware	that	they	are	dealing	with	a	captive	audience;	they	do	not	feel	any	pressure	to	entertain	(as	you	n1ay	have	noticed),	and
passages	are	chosen	based	on	completely	different	criteria.	For	ntany,	skimnting	is	a	natural	reaction	to	a	timeconstrained	test,	but	unfortunately	the	test	makers	are	well	aware	of	this	tendency-the	passages	they	use	are	chosen	in	part	because	they	evade	quick	and	sintple	analysis.	In	practice,	the	time	"	saved"	on	the	front	end	by	skimming	a
passage	is	more	than	lost	on	the	back	end.	In	answering	the	questions	the	skimmer	invariably	finds	the	need	to	constantly	go	back	and	re-read,	and	is	often	not	sufficiently	familiar	with	the	passage	structure	to	locate	relevant	reference	points	quickly.	DO	NOT	readjust	the	first	and	last	sentence	of	each	paragraph	of	the	passage,	and	then	do	each
question,	returning	to	the	passage	as	needed.	2.	This	type	of"super-skimming"	is	also	tempting-the	prospect	of	breezing	through	the	passages,	trying	to	pick	up	the	big	picture	ideas,	n1ay	sound	appealing,	after	all-but	again,	GMAT	passages	unfortunately	are	not	constructed	to	allow	for	this	technique:	this	shorthand	and	ineffective	approach	is	based
in	part	on	the	common	misconception	that	the	ntain	idea	of	every	paragraph	appears	in	the	first	or	last	sentence.	While	this	may	occasionally	hold	true,	we	will	see	that	this	is	far	from	guaranteed.	After	all,	the	makers	of	the	GMAT	are	extremely	sharp,	and	certainly	familiar	with	these	common,	shortcut	approaches.	So	naturally	many	passages	will
not	follow	this	general	rule-the	test	malcers	do	not	like	for	passages	to	fall	victim	to	such	a	sintple,	formulaic	analysis.	This	approach	is	basically	an	even	more	simplistic	and	ineffective	variation	of	skintming	that	provides	neither	substantive	knowledge	of	the	information	in	the	passage	nor	fantiliarity	with	the	structure	sufficient	to	locate	important
reference	points	later	on.	The	bottom	line	is	that	your	reading	approach	ntust	be	maxintally	effective	for	all	passages.	The	flawed	strategies	above,	although	perhaps	effective	in	some	lintited	contexts,	do	not	consistently	produce	solid	results,	and	thus	they	should	not	be	part	of	your	basic	approach	to	each	passage.	Basic	Passage	Strategy	Having
discussed	some	common	practices	to	avoid,	let	us	now	consider	the	proper	way	to	attack	a	GMAT	passage.	The	follo,,v	ing	is	the	basic	approach	to	use,	and	in	subsequent	chapters	we	will	expand	on	these	points.	So,	for	now,	sintply	consider	this	the	broad	tentplate	you	should	use	to	attack	each	passage:	Read	the	passage	for	an	understanding	of
structure	and	detail,	for	vie,,v	points	and	for	themes,	and	for	the	author's	tone.	Take	notes	(on	your	noteboard)	as	needed	to	help	you	better	understand	what	is	being	said.	1.	Focus	on	understanding	what	is	being	said	in	each	sentence	and	paragraph,	which	nteans	you	cannot	skim	or	read	so	fast	the	words	make	little	sense.	At	the	end	of	each
paragraph,	pause	briefly	and	consider	what	you	have	just	read,	and	ntentally	distill	the	key	points	of	that	paragraph	into	a	quick	sumn1ary	that	translates	the	text	into	simpler	terms.	Not	too	how	the	paragraphs	fit	together	to	create	the	overall	passage	structure.	2.	3.	After	reading	the	passage,	stop	for	a	moment	and	consider	the	entirety	of	the
author's	message	and	what	you've	been	told,	as	well	as	by	whom	(the	viewpoints	expressed).	You	can	be	explicit	in	your	ananlysis	rather	than	worrying	about	"reading	between	the	lines"	at	this	point.	4	.	As	you	n1ove	to	the	questions,	expect	to	occasionally	look	back	to	the	passage,	but	attentpt	to	only	do	so	when	necessary	to	confirnt	your	answers.
These	are	the	primary	s	teps	to	a	proper	approach	to	the	Reading	Comprehension	pass	ages;	each	s	tep	will	be	discus	sed	in	greater	detail	shortly.	Your	Focus	While	Reading	G;\IIAT	reading	is	unlike	the	reading	most	people	engage	in	on	a	day	to	day	basis.	For	example,	newspapers	and	magazines,	and	even	most	novels,	are	,vTitten	with	an	eye	t
owards	presenting	the	material	in	the	clearest	and	most	int	eresting	fashion	possible.	G;\IL4.T	Reading	Comprehension	passages,	on	the	other	hand,	are	not	written	in	this	manner.	They	are	often	written	in	an	academic	style	that	is,	at	times,	dense	and	complex.	Have	you	ever	reached	the	s	econd,	or	even	third,	paragraph	of	an	article	or	reading	pass
age	and	suddenly	realized	that	you	had	no	idea	what	you	had	just	been	reading?	Many	students	have	had	this	uncontfortable	experience	at	some	point.	How	are	we	able	to	read	with	our	eyes	while	our	minds	are	elsewhere?	Ironically,	it	is	our	familiarity	with	the	act	of	reading	that	has	allowed	many	to	develop	the	"skill"	to	do	s	o	without	100%	focus	.
This	approach	might	be	fine	for	the	morning	newspaper,	a	favorite	magazine,	or	an	email	from	a	friend,	but	these	writings	tend	to	be	more	simply	composed	and	unaccompanied	by	difficult	questions.	GMAT	passages,	on	the	oth	er	hand,	are	chos	en	for	their	tendency	to	elude	this	type	of	unfocused	approach.	Faced	with	this	type	of	reading,	many
people	"zone	out"	and	lose	concentration.	Thus,	your	state	of	mind	when	approaching	these	passages	is	extremely	important.	Giving	yourself	the	sintple	instruction,	"	read	the	passage,"	allows	your	mind	too	much	free	reign	to	wander	as	your	eyes	gloss	over	the	words.	Instead,	you	should	take	a	more	active	approach,	breaking	down	the	passage	as
you	go,	creating	something	of	a	running	translation,	and	effectively	mentally	outlining	the	passage,	as	we	will	discuss	further	in	the	coming	pages.	Yes,	it	can	be	difficult	to	focus	for	long	stretches	of	tin1e,	but	you	must	train	yourself	through	practice	to	keep	your	concentration	at	as	high	a	level	as	possible.	This	last	point	is	key:	you	must	regularly
practice	a	focused	attack	when	you	are	reading	to	ensure	an	optimal	performance.	"When	starting	a	section,	keep	the	following	tips	in	mind:	•	Channel	any	nervous	energy	into	intensity.	•	Enjoy	reading	the	passages-make	them	into	a	gante	or	learning	exercise.	And	regularly	remind	yourself	that	you	do	enjoy	it	(	even	if	it	feels	a	bit	contrived).	•	If	you
lose	focus,	imntediately	pause,	take	a	deep	breath,	refocus,	and	then	return	intently	to	the	task	at	hand.	•	Read	aggressively,	not	passively.	Actively	engage	the	material	and	think	about	the	conseq	uences	of	what	you	are	reading.	The	passage	was	written	for	a	reason,	what	is	it?	We	will	talk	ntore	on	the	following	pages	about	the	ntentality	described
here,	but	note	that	each	of	these	recontmendations	applies	not	just	to	the	GMAT,	but	to	your	non-GMAT	reading	behavior	as	well!	To	fully	develop	and	internalize	this	process,	we	strongly	encourage	you	to	beconte	a	routine	daily	reader	of	all	manner	of	acadentic	text-whether	online	or	hardcopy-such	as	articles	and	content	found	in	The	Economist,
National	Geographic,	Wired,	Scientific	American,	The	Wall	Street	Journal,	and	any	other	sources	of	reasonably	dense	passages.	Make	it	a	habit	to	scrutinize	at	least	one	or	two	articles	daily,	approaching	them	exactly	as	you	would	a	GMAT	passage,	and	you'll	find	your	Reading	Comprehension	performan.ce	naturally	improves	as	a	result!	Finally,	that
last	bullet	is	particularly	critical,	as	it	introduces	a	technique	at	the	heart	of	any	successful	reading	performance:	Active	Reading.	In	fact,	this	concept	is	so	central	to	the	techniques	outlined	in	this	book	that	we	'"'ill	examine	it	directly	and	at	length	later	in	the	chapter	(including	relevant	drills	to	help	you	hone	your	skills),	and	return	to	it	as	a	part	of
every	subsequent	passage	discussion.	Your	Attitude	While	Reading	A	positive	attitude	is	perhaps	the	most	underrated	factor	in	GMAT	success.	Virtually	all	high-scoring	students	expect	t	o	do	well	on	the	GMAT,	and	this	mind	set	helps	them	avoid	dist	ractions	during	th	e	exam,	and	overcome	any	adversity	they	might	face.	Many	students	approach	the
Reading	Comprehension	passages	with	some	anxiety,	concerned	about	the	prospect	of	reading	dense	passages	with	difficult	structures	and	unfantiliar	terminology.	Couple	that	concern	with	the	generally	dull	nature	of	most	passages	and	it's	little	wonder	people's	minds	have	a	tendency	to	wander.	To	contbat	this	potential	disinterest,	maintaining	the
proper	mindset	is	vital.	Sintply	put,	concerns	about	boredom	or	anxiety	can	quicldy	beconte	self-fulfilling	prophecies	in	Reading	Comprehension.	To	perform	well	then,	you	must	avoid	a	negative	attitude	and	you	must	instead	approach	the	passages	with	a	positive,	energetic,	and	enthusiastic	attitude.	This	upbeat	approach	is	sontething	that	all
highscorers	maintain,	and	is	something	that	you	can	learn	to	create	if	you	do	not	have	it	already.	How	can	you	make	the	passages	more	interesting	and	turn	them	into	a	positive	experience?	Here	are	two	comnton	ntethods:	•	Many	students	approach	the	passages	as	acadentic	learning	exercises	and	hope	to	find	some	fun	new	fact	or	interesting
inforntation	(don't	laugh,	it	happens	often!).	"When	you	begin	reading	with	the	expectation	that	you	will	learn	sontething	new,	the	passage	becomes	easier	to	read	and	more	engaging.	•	Some	students	approach	the	passages	as	puzzles	to	solve,	as	if	they	have	been	challenged	to	navigate	a	maze	of	sorts	(and	this	is	a	fairly	accurate	description).	For
certain	personalities,	the	idea	of	a	beatable	challenge	stimulates	their	competitive	nature	and	makes	it	easier	for	them	to	focus.	The	ideas	above	are	not	the	only	ways	to	make	the	reading	ntore	enjoyable,	and	you	may	have	your	own	method.	Regardless,	the	key	is	to	look	at	these	passages	as	an	exercise	to	enjoy	(rather	than	suffer	through).	The	truth
of	the	matter	is	that	if	you	do	not	try	to	enjoy	reading	the	passages	or	get	some	value	from	them,	you	will	be	hardpressed	to	perform	at	your	best.	Some	students	get	annoyed	by	the	academic	style	of	writing	of	the	exam,	but	this	is	just	part	of	the	test.	The	pass.ages	in	this	section	are	not	meant	to	be	easy,	and	the	test	makers	know	that	the	way	the
passages	are	written	and	constructed	can	be	off-putting	to	many	students.	You	must	simply	ignore	this	situation,	and	take	on	the	passages	as	a	challenge.	Note	too	that	while	strong	readers	obviously	have	many	advantages	on	this	test,	becon1ing	a	ntore	proficient	reader	has	significant	value	in	other	contexts,	as	well.	As	you	practice	applying	the
approaches	discussed	in	this	book,	keep	in	mind	that	they	are	applicable	to	reading	in	general,	and	not	meant	solely	to	help	you	achieve	a	high	GMAT	score	(even	if	that	is	the	main	goal}!	Understanding	the	Type	of	Difficulty	in	the	Passages	An	important	part	of	mastering	the	G:VL4.T	is	comfort	with	the	t	est's	format.	Though	GMAC	practice	t	est
PDFs	can	be	print	ed	after	purchase	for	convenience,	they	provide	a	great	opportunity	to	get	more	accustomed	to	reading	passages	from	a	screen,	the	way	that	you	will	see	th	em	on	test	day.	There	is	a	widespread	misconception	among	test	takers	that	because	one's	reading	level	is	difficult	to	intprove	(having	been	developed	over	many	years),	one's
perforntance	on	the	Reading	Contprehension	passages	is	also	unlikely	to	change.	But	this	belief	reflects	a	common	misunderstanding	that	GMAT	Reading	Contprehension	passages	address	deep	concepts	that	are	inherently	challenging,	and	thus	initial	reading	ability	invariably	detern1ines	perforn1ance.	Fortunately,	tltis	is	not	accurate!	First,	while
some	of	the	concepts	can	be	unusual	or	challenging,	keep	in	mind	that	passage	authors	only	have	about	a	half	of	a	page	to	get	their	points	across	(350	words	or	fewer)	,	and	thus	are	limited	as	to	the	degree	of	depth	that	can	be	reached.	This	is	not	to	say	that	these	passages	are	simple,	but	that	the	challenge	often	conies	front	sources	other	than	broad
conceptual	difficulty	or	deep	topical	analysis.	And	no	matter	what,	everything	you	need	to	know	to	answer	the	questions	is	there	in	the	passage.	Any	idea	that	you	encount	er	that	you	have	not	seen	before	will	be	exl)lained	in	the	passage,	which	allows	you	t	o	relax	and	seek	that	explanation	in	stead	of	panicking	over	unfamiliar	cont	ent.	Second,	the
GMAT	is	designed	not	only	as	a	test	of	conceptual	abilities	-in	many	cases	it	is	also	a	test	of	intimidation.	So,	how	do	the	test	makers	ensure	that	the	passages	are	challenging?	Sometintes	by	choosing	subjects	that	seem	daunting;	ntany	passages	are	based	on	esoteric	topics,	or	filled	with	sophisticated-sounding	scientific	or	technical	ternts.	It	is	vital
that	you	avoid	intimidation	as	a	response	to	words	or	phrases	which	you	have	never	seen.	Since	the	makers	of	the	GMAT	do	not	expect	or	require	outside	knowledge	with	regard	to	Reading	Comprehension	passage	topics,	unfamiliar	ternts	or	phrases	will	almost	always	be	surrounded	by	context	clues.	These	issues	will	be	covered	further	in	our
discussion	of	reading	strategy;	for	now	the	key	point	is	to	understand	that	unfamiliar	words	or	phrases	do	not	necessarily	make	a	passage	any	more	conceptually	difficult,	as	long	as	you	do	not	allow	these	novel	ternts	or	phrases	to	overwhelm	you.	Stay	confident,	remain	undaunted	by	such	language,	and	try	to	see	the	basic	ideas	within	the	passage	as
you	read.	On	the	following	pages	are	two	drills	that	test	and	reinforce	the	ability	to	simplify	dense	text	into	ntore	understandab	le	and	accessible	language.	Language	Simplification	Drill	I	Read	each	of	the	following	sentences,	and	in	the	space	that	follows	rephrase	each	in	a	simpler,	more	efficient	writing	style.	Languagg	Simn,lijjcation	Drill	I	Answer
Key	Example:	The	law	protects	executives	from	incurring	personal	liability	for	their	conduct	while	working	for	their	companies,	but	such	indemnification	rights	are	not	unlimited.	Basic	Translation:	The	law	protects	executives	for	their	conduct,	but	only	up	to	a	point.	The	jurors	will	probably	not	be	inclined	to	acquiesce	to	the	defendant's	plea	for
mercy.	1.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Expensive	machinery	is	rarely,	if	ever,	a	necessary	precondition	for	facilitation	and	enhancentent	of	the	2.	manufacturing	process.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	3.	"While	there	is	some	wisdom	behind	prohibiting	the	use	of	non-renewable	resources,	such	an
injunction	does	not	preclude	the	use	of	renewable	resources.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	4.	The	Prime	Minister's	recent	announcement	reaffirms	his	party's	long-standing	belief	that	a	policy	of	nuclear	deterrence	is	generally	incompatible	with	long-lasting	peace.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	5.	The
requirentent	to	document	all	tax-deductible	expenses	intposes	a	heavy	burden	on	some	taxpayers,	though	it	does	not	obviate	the	need	for	compliance	with	all	other	provisions	of	the	tax	code	as	well.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	6.	\,Ve	strongly	oppose	the	allocation	of	healthcare	spending	from	the	public	to	the	private	sector,
which	not	only	contradicts	the	governntent's	alleged	reluctance	to	increased	private	sector	spending,	but	also	threatens	to	disrupt	continuity	of	care	and	deprive	the	public	of	medical	services.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	7.	Unless	the	candidate	clarifies	his	recent	statements,	his	position	on	several	integral	issues	'"'rill	be
likely	the	subject	of	widespread	misinterpretation.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	8.	The	use	of	complicated	wording	as	an	overall	literary	technique	does	not	always	detract	from	the	intended	meaning	of	the	text,	though	the	ironic	prevalence	of	this	approach	in	some	lowbrow	literary	journals	raises	important	questions	about
the	degree	to	which	complexity	of	language	maybe	correlated	with	simplicity	of	thought.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Language	Simplification	Drill	I	Answer	Key	Thejurors	will	probably	not	be	inclined	to	acquiesce	to	the	defendant's	pleafor	mercy.	1.	Jurors	will	probably	not	be	merciful	to	the	defendant.	2.	Expensive
machinery	is	rarely,	if	ever,	a	necessary	preconditionforfacilitation	and	enhancement	of	the	manufacturing	process.	Manufacturing	does	not	require	expensive	machinery.	3.	While	there	is	some	wisdom	behind	prohibiting	the	use	of	non-renewable	resources,	such	an	injunction	does	not	preclude	the	use	ofrenewable	resources.	The	ban	against	using
non-renewable	resources	allows	for	the	use	of	renewable	resources.	4.	The	Prime	Minister's	recent	anno1mcement	reaffirms	his	party's	long-standing	belief	that	a	policy	ofnuclear	deterrence	is	generally	incompatible	with	long-lasting	peace.	The	Prime	Minister	restated	his	party's	belief	that	the	strategy	of	nuclear	deterrence	is	not	con1patible	with
long	ternt	peace.	5.	The	requirement	to	document	all	tax-deductible	expenses	imposes	a	heavy	burden	on	some	taxpayers,	though	it	does	not	obviate	the	needfor	compliance	with	all	other	provisions	of	the	tax	code	as	well.	One	ntust	comply	with	all	provisions	of	the	tax	code;	documenting	one's	tax-deductible	expenses	is	not	enough.	6.	We	sh·ongly
oppose	the	allocation	of	healthcare	spending	from	the	public	to	the	private	sector,	which	not	only	conh·adicts	the	government's	alleged	reluctance	to	increased	private	sector	spending,	but	also	threatens	to	disrupt	continuity	of	care	and	deprive	the	public	of	medical	services.	The	author	is	unhappy	with	the	current	government.	The	government	claims
not	to	want	increased	private	sector	spending,	but	now	healthcare	spending	has	been	shifted	from	the	public	to	the	private	sector.	According	to	the	author,	this	has	deprived	some	people	of	medical	services.	7.	Unless	the	candidate	clarifies	his	recent	statements,	his	position	on	several	integral	issues	will	be	likely	the	subject	of	widespread
misinte1pretation.	If	the	candidate	doesn't	clarify	what	he	intended	to	say,	many	people	will	probably	misinterpret	his	recent	statentents.	8.	The	use	ofcomplicated	wording	as	an	overall	literary	technique	does	not	always	deh·actft·om	the	intended	meaning	of	the	text,	though	the	ironic	prevalence	of	this	approach	in	some	lowbrow	literary	journals
raises	important	questions	about	the	degree	to	which	complexity	of	language	may	be	correlated	with	simplicity	of	thought.	Complicated	wording	might	convey	the	intended	meaning	of	the	text,	though	complex	language	may	often	reflect	much	simpler	concepts.	Language	Simplification	Drill	II	Now	that	you've	practiced	with	shorter	samples	of



challenging	language,	the	following	is	an	optional	advanced	drill	designed	to	hone	your	skills	of	translation.	Your	goal	once	again	is	to	simplify	the	language	in	each	example,	relaying	the	same	basic	ideas	in	a	more	straightforward	manner.	Note:	This	drills	should	be	taken	as	an	untimed	exercise;	we	suggest	that	you	take	as	much	time	as	necessary	to
develop	and	reinforce	this	valuable	skill.	Language	Simn.liJication	Drill	II	Answer	Key	Example:	Many	of	the	notably	acerbic	comments	regarding	the	author's	latest	work	were	made	by	critics	who	sadly	lacked	the	intellectual	wherewithal	necessary	to	understand	the	nuanced	message	of	the	beautifully	written,	epic	tome.	Unfortunately,	the	efforts	of
many	of	these	purported	sophisticates	to	break	through	the	esoteric	language	often	used	by	the	academic	writer	were	met,	evidently,	with	lintited	success.	Basic	Translation:	Some	critiques	were	harsh,	because	critics	tried	but	couldn't	understand	the	author's	big	book.	1.	Recent	scholarship	on	the	role	of	Eskimo	women	in	ritual	practice	often	relies
on	the	dubious	assumption	that	fentale	participation	in	this	activity	merely	supported	the	male	role.	Such	interpretations	of	complementarity	not	only	undervalue	the	distinctly	unique	and	indispensable	role	of	women	in	ritual	practice,	but	also	impose	a	decidedly	patriarchal	viewpoint	upon	its	subject.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_
_	__	Comprehensive	plans	are	statements	oflocal	governments'	objectives	and	standards	for	future	land	development,	including	distribution	of	population,	density,	and	infrastructure.	Because	such	plans	are	usually	prepared	by	experts,	the	standards	they	set	are	often	overly	technocratic	for	the	complex	and	everchanging	area	of	urban	planning.	As	a
result	the	practical	enforceability	of	these	standards	rentains	somewhat	dubious	in	some	of	the	fastest-growing	municipalities.	2.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	3.	Professor	Lavin's	simplistic	interpretation	of	Hieronymus	Bosch's	disquieting	religious	paintings	is	more	revealing	of	the	professor's	own	inadequacies	than	of	those
that	allegedly	plagued	the	subject	of	his	critique.	Indeed,	Lavin's	attempts	to	explain	Bosch's	style	as	the	result	of	a	mental	illness	are	as	hackneyed	as	they	are	predictable,	symptomatic	of	the	cultural	conventions	to	which	many	contemporary	historians	inadvertently	cling.	Basic	Tra	nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	4.	The	recently
introduced	city	tax	on	cigarettes	seeks	to	curb	sntoking	by	imposing	a	significant	financial	disincentive	on	people	who	choose	to	continue	sntoking.	Sonte	critics	have	contended	that	the	tax	can	inadvertently	lead	to	a	counterproductive	effect,	because	many	residents	resort	to	buying	cigarettes	in	bulk	from	vendors	outside	the	city.	Studies	show,
however,	that	smoking	trends	correlate	rather	poorly	with	sntokers'	perception	of	the	quantity	of	cigarettes	available	to	them	at	any	given	time.	These	critics'	fears	are	therefore	unwarranted.	Basic	Tra	nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	5.	One	of	the	writer's	major	critiques	of	Western	theater	targets	its	dialogue	as	a	text-bound
performance	whose	compulsory	repetition	is	devoid	of	spontaneity	and	therefore	lacking	in	true	meaning.	The	contpulsion	to	repeat	the	text,	however,	can	yield	different	interpretations,	as	the	dialogue	through	which	characters	convey	their	versions	of	the	written	text	can	itself	be	a	source	of	spontaneity	in	the	performance	of	that	text.	Basic	Tra
nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	6.	Under	some	common	law	jurisdictions,	for	an	offer	and	acceptance	to	constitute	a	valid	contract	the	acceptance	of	the	offer	ntust	meet	and	correspond	with	the	offer	in	every	respect,	including	t	he	manner	in	which	each	is	made.	Not	every	variance	between	offer	and	acceptance,	however,	should
render	the	intended	acceptance	ineffective	or	preclude	formation	of	a	contract,	because	acceptance	can	assunte	a	variety	of	forms.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	7.	One	of	the	main	goals	of	a	criminal	justice	system	is	to	optimize	the	control	of	crime	by	devising	a	set	of	punishments	whose	magnitude	is	sufficient	to	deter	a
reasonable	person	from	committing	any	given	crinte.	Although	deterrence	is	an	intuitively	compelling	strategic	goal,	there	is	a	growing	skepticisnt	about	the	deterrent	effect	of	criminal	law	itself.	For	instance,	rather	than	imposing	draconian	sentencing	guidelines	for	illegal	drug	users,	there	is	a	strong	deterrence	argument	in	favor	of	a	public	health
doctrine	that	depicts	the	consequences	of	using	such	substances	in	order	to	discourage	their	use.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	8.	Lawmakers	argue	that	governance	results	from	a	fundamentally	norn1ative	project	of	deliberation	and	consent.	However,	the	ntodalities	of	deliberation	and	contractual	obligation	depend	not	upon
the	stability	of	civil	government	but	rather	on	its	occasional	failure	to	deliver	upon	the	promise	it	creates.	Granted,	such	failures	can	be	rightfully	viewed	as	tentporary	setbacks,	but	they	eventually	occasion	the	discourse	that	is	a	hallmark	of	a	well-functioning	dentocracy.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	9.	In	the	absence	of	a
statute	providing	otherwise,	the	admitting	physician	at	McLean	Hospital	was	under	no	legal	obligation	to	render	professional	services	to	Jack	Johnson,	who	was	not	a	patient	of	the	hospital	at	the	time	he	arrived	there.	Regardless	of	whether	one	finds	doctrinal	or	moral	grounds	for	establishing	a	duty	to	treat,	neither	the	existence	of	a	license	law	nor
the	possession	of	a	license	to	practice	medicine	can	be	construed	as	instruments	that	enlarge	a	physician's	duty	in	regard	to	accepting	an	offered	patient,	because	such	laws	are	essentially	a	preventive,	not	a	compulsory,	measure.	Basic	Tra	nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	There	is	little	credibility	to	the	claim	that	even	a	politically
polarized	nation	can	distinguish	between	legitimate	calls	to	action	and	the	voices	of	messianic	demagoguery.	To	speak	without	listening	is	an	exercise	in	futility,	for	no	n1atter	how	informed	or	erudite	the	views,	they	are	bound	to	fall	on	deaf	ears.	Unfortunately,	the	same	cannot	be	said	about	shouting.	10.	Basic	Tra	nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_
_	_	_	_	_	__	Scholars	of	Antonin	Artaud	often	argue	that	the	dramatic	effects	of	the	satirical	genre	were	not	entirely	consistent	with	his	philosophy	of	truth	and	illusion.	"'7hereas	satire	uses	humor	to	ridicule	the	topical	issues	of	the	day,	for	Artaud	the	only	"truths"	worth	deriding	are	supposedly	those	that	cannot	be	proven	as	such,	and	may,	in	fact,	be
false.	It	would	be	too	facile	to	assunte,	however,	that	by	imbuing	his	plays	with	futuristic	elentents	and	absurd	plot	lines,	Artaud	drew	a	line	11.	between	illusion	and	reality,	or-worse-protected	the	sanctity	of	politics	from	satire's	corrosive	effects.	A	play	need	not	be	credible	to	be	topical.	As	a	skilled	dramaturge,	Artaud	blurred	the	distinction	between
the	boundaries	we	take	for	granted,	often	staging	them	as	conditions	for	their	mutually	assured	destruction.	Basic	Tra	nslation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	12.	Socrates	defines	timocracy	as	a	regime	closest	to,	but	decidedly	inferior	to,	aristocracy.	However,	the	language	used	to	differentiate	them	makes	such	proximity	both	essential	and
unsettling.	The	surprise	enterging	from	the	passage	on	timocracy	lies	precisely	in	a	dialectic	whose	attainment	of	regime	derivation	and	differentiation	depends	on	a	certain	failure	to	obliterate	difference	and	faction	as	constitutive	elements	of	ei	ther	reginte.	In	seeing	both	regimes	as	n1utually	constitutive	and	coextensive,	rather	than	oppositional	or
mutually	exclusive,	Socrates	inadvertently	questions	the	valorized	difference	between	the	two.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	13.	Scientists	who	reject	the	notion	that	excessive	exposure	to	sunlight	in	tropical	areas	increases	the	risk	of	n1elanon1a	cannot	reliably	conclude	that	their	theories	cannot	be	disproved.	Granted,	none
of	the	studies	showing	a	correlation	between	ultraviolet	radiation	and	skin	cancer	were	conducted	in	tropical	areas,	and	many	of	them	failed	to	control	for	exposure	to	other	potential	carcinogens	such	as	diet	and	smoking.	Nevertheless,	lack	of	evidence	for	a	particular	claint	should	not	be	interpreted	as	evidence	undermining	that	claim.	Basic
Translation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	14.	More	than	a	theory	of	governance	proscribing	the	framework	of	a	rather	fragile	social	contract,	Kobe's	ideology	describes	the	quintessence	of	a	social	contract	that	rescues	us	from	the	vicissitudes	of	anarchy.	By	relying	upon	the	ntodality	of	retrospection,	Kobe	achieves	his	goal	front	the	very
vantage	point	it	seeks	to	address-the	vantage	point	of	the	ntodern	constitutional	state.	Admittedly,	such	an	ideology	is	a	work	of	contradictions	that	resists	a	simple	explanation,	revealing	in	fornt	as	well	as	content	a	profound	struggle	with	the	contingency	of	its	tinte.	But	this	is	true	of	most,	if	not	all,	doctrinal	texts.	Basic	Translation:	_	_	_	_	_	_	_	_	_	_	_
_	_	_	_	_	_	_	_	_	_	__	Language	Simplification	Drill	II	Answer	Key	As	you	consider	the	answers	below,	keep	in	ntind	that	your	responses	need	not	match	them	exactly.	If	your	basic	translations	look	a	bit	different,	that's	fine-again,	the	basic	goal	is	to	practice	taking	challenging	language	and	expressing	the	same	ideas	in	a	more	straightforward	and
comprehensible	way.	1.	Recent	scholarship	on	the	role	ofEskimo	women	in	ritual	practice	often	relies	on	the	dubious	assumption	thatfemale	participation	in	this	activity	merely	supported	the	male	role.	Such	interpretations	of	complementarity	not	only	undervalue	the	distinctly	unique	and	indispensable	role	ofwomen	in	ritual	practice,	but	also	impose
a	decidedly	patriarchal	viewpoint	upon	its	subject.	The	study	of	Eskimo	women	often	underestimates	their	unique	and	important	role	in	ritual	practice,	wrongly	portraying	them	from	a	patriarchal	perspective	as	just	supporting	the	nten.	Comprehensive	plans	are	statements	of	local	governments'	objectives	and	standards	for	future	land	development,
including	dish·ibution	ofpopulation,	density,	and	infrash·ucture.	Because	such	plans	are	usually	prepared	by	experts,	the	standards	they	set	are	2.	often	overly	technocratic	for	the	complex	and	everchanging	area	ofurban	planning.	As	a	result	the	practical	enforceability	of	these	standards	remains	somewhat	dubious	in	some	ofthefa.stest-growing
municipalities.	Local	governments'	comprehensive	plans	for	future	development	n1ay	be	too	rigid	to	apply	to	some	types	of	urban	land	development,	an	area	that	is	always	changing.	3.	Professor	Lavin's	simplistic	interpretation	of	Hieronymus	Bosch's	disquieting	religious	paintings	is	more	revealing	of	the	professor's	own	inadequacies	than	of	those
that	allegedly	plagued	the	subject	ofhis	critique.	Indeed,	Lavin's	attempts	to	explain	Bosch's	style	as	the	result	of	a	mental	illness	are	as	hackneyed	as	they	are	predictable,	symptomatic	of	the	cultural	conventions	to	which	many	contemporary	historians	inadvertently	cling.	The	professor's	interpretation	of	Bosch's	religious	paintings,	as	having	resulted
front	mental	illness,	is	too	simplistic,	revealing	the	professor's	own	shortcomings,	not	those	of	the	painter.	4.	The	recently	introduced	city	tax	on	cigarettes	seeks	to	curb	smoking	by	imposing	a	significant.financial	disincentive	on	people	who	choose	to	continue	smoking.	Some	critics	have	contended	that	the	tax	can	inadvertently	lead	to	a
counterproductive	effect,	because	many	residents	resort	to	buying	cigarettes	in	bulkfrom	vendors	outside	the	city.	Studies	show,	however,	that	smoking	trends	correlate	rather	poorly	with	smokers'	perception	of	the	quantity	of	cigarettes	available	to	them	at	any	given	time.	These	critics'	fears	are	therefore	unwarranted.	Critics	fear	that	the	city	tax	on
cigarettes	might	encourage	people	to	smoke	more,	not	less,	because	smokers	would	start	buying	cigarettes	in	bulk.	These	fears	are	thus	unjustified.	5.	One	of	the	writer's	major	critiques	of	Western	theater	targets	its	dialogue	as	a	text-bound	performance	whose	compulsory	repetition	is	devoid	of	spontaneity	and	therefore	lacking	in	true	meaning.	The
compulsion	to	repeat	the	text,	however,	can	yield	duferent	interpretations,	as	the	dialogue	through	which	characters	convey	their	versions	of	the	written	text	can	itself	be	a	source	of	spontaneity	in	the	performance	of	that	text.	The	writer's	critique	of	Western	theater	is	too	harsh,	because	the	same	text	can	be	performed	and	interpreted	differently.	6.
Under	some	common	law	jurisdictions,for	an	offer	and	acceptance	to	constitute	a	valid	contract	the	acceptance	of	the	offer	must	meet	and	correspond	with	the	offer	in	every	respect,	including	the	manner	in	which	each	is	made.	Not	every	variance	betuJeen	offer	and	acceptance,	however,	should	render	the	intended	acceptance	ineffective	or	preclude
formation	ofa	contract,	because	acceptance	can	assume	a	variety	of	forms.	In	sonte	jurisdictions,	common	law	requires	an	offer	to	be	in	the	same	form	as	an	acceptance,	but	not	every	variation	weakens	the	validity	of	the	contract.	7.	One	of	the	main	goals	ofa	criminal	justice	system	is	to	optimize	the	control	ofcrime	by	devising	a	set	of	punishments
whose	magnitude	is	sufficient	to	deter	a	reasonable	personfrom	committing	any	given	crime.	Although	deterrence	is	an	intuitively	compelling	strategic	goal,	there	is	a	growing	skepticism	about	the	deterrent	effect	of	criminal	law	itself.	For	instance,	rather	than	imposing	draconian	sentencing	guidelines	for	illegal	drug	users,	there	is	a	strong
deterrence	argument	in	favor	ofa	public	health	doctrine	that	depicts	the	consequences	ofusing	such	substances	in	order	to	discourage	their	use.	Stricter	punishments	do	not	deter	criminals	as	much	as	we	think.	It	n1ay	be	better	to	discourage	illegal	drug	use	by	showing	its	effects	on	one's	health.	8.	Lawmakers	argue	that	governance	results.from	a
fundamentally	normative	project	of	deliberation	and	consent.	However,	the	modalities	ofdeliberation	and	contractual	obligation	depend	not	upon	the	stability	of	civil	government	but	rather	on	its	occasional.failure	to	deliver	upon	the	promise	it	creates.	Granted,	such	failures	can	be	rightfully	viewed	as	temporary	setbacks,	but	they	eventually	occasion
the	discourse	that	is	a	hallmark	ofa	well:functioning	democracy.	Deliberation	and	consent	are	both	the	cause,	and	the	effect,	of	effective	civil	governance.	Even	stable	governments	occasionally	fail	to	deliver	on	their	promises,	which	generates	public	discourse.	Such	a	discourse	eventually	leads	to	deliberation	and	consent-hallmarks	of	a	well-
functioning	dentocracy.	9.	In	the	absence	ofa	statute	providing	otherwise,	the	admitting	physician	at	McLean	Hospital	was	under	no	legal	obligation	to	render	professional	services	to	Jack	Johnson,	who	was	not	a	patient	of	the	hospital	at	the	time	he	arrived	there.	Regardless	ofwhether	one.finds	doch·inal	or	moral	grounds.for	establishing	a	duty	to
treat,	neither	the	existence	ofa	license	law	nor	the	possession	of	a	license	to	practice	medicine	can	be	construed	as	instruments	that	enlarge	a	physician's	duty	in	regard	to	accepting	an	offered	patient,	because	such	laws	are	essentially	a	preventive,	not	a	compulsory,	measure.	The	doctor	was	under	no	obligation	to	treat	Jack,	because	the	law	does	not
contpel	doctors	to	treat	every	patient	who	shows	up	at	their	door.	The	law	is	meant	to	prevent	unlicensed	doctors	from	practicing	medicine,	rather	than	contpel	licensed	doctors	to	do	the	same.	There	is	little	credibility	to	the	claim	that	even	a	politically	polarized	nation	can	distinguish	between	legitimate	calls	to	action	and	the	voices	ofmessianic
demagoguery.	To	speak	without	listening	is	an	exercise	infutility,	for	no	matter	how	informed	or	erudite	the	views,	they	are	bound	to	fall	on	deaf	ears.	Unfortunately,	the	same	cannot	be	said	about	shouting.	10.	A	polarized	nation	cannot	distinguish	legitimate	calls	to	action	from	messianic	demagoguery.	Unf	ortunately,	the	voices	of	den1agoguery	are
much	louder	than	the	voices	of	reason.	Scholars	ofAntoninArtaud	often	argue	that	the	dramatic	effects	of	the	satirical	gen,·e	were	not	entirely	consistent	with	his	philosophy	of	h·uth	and	illusion.	Whereas	satire	uses	humor	to	ridicule	the	topical	issues	of	the	day,	for	Artaud	the	only	"truths"	worth	deriding	are	supposedly	those	that	cannot	be	proven	as
such,	and	may,	infact,	befalse.	It	would	be	too	facile	to	assume,	11.	however,	that	by	imbuing	his	plays	with.futuristic	elements	and	absurd	plot	lines,	Artaud	drew	a	line	between	illusion	and	reality,	or-worse-protected	the	sanctity	ofpolitics	from	satire's	corrosive	effects.	A	play	need	not	be	credible	to	be	topical.	As	a	skilled	dramaturge,	Artaud	blurred
the	distinction	beh.veen	the	boundaries	we	take	for	granted,	often	staging	them	as	conditions	for	their	mutually	assured	desh·uction.	Scholars	think	that	Artaud's	plays	focus	on	the	absurd,	and	as	such	cannot	be	taken	seriously	as	political	satire.	However,	the	author	believes	that	the	two	are	not	mutually	exclusive,	because	a	play	can	be	politically
relevant	even	if	it's	not	entirely	credible.	12.	Socrates	defines	timocracy	as	a	regime	closest	to,	but	decidedly	inferior	to,	aristocracy.	However,	the	language	used	to	differentiate	them	makes	such	proximity	both	essential	and	unsettling.	The	surprise	emerging	from	the	passage	on	timocracy	lies	precisely	in	a	dialectic	whose	attainment	ofregime
derivation	and	differentiation	depends	on	a	certainfailure	to	obliterate	difference	andfaction	as	constitutive	elements	ofeither	regime.	In	seeing	both	regimes	as	mutually	constitutive	and	co-extensive,	rather	than	oppositional	or	mutually	exclusive,	Socrates	inadvertently	questions	the	valorized	difference	beh.veen	the	h.vo.	Socrates	believes	that
tintocracy	is	inferior	to	aristocracy.	However,	the	two	regimes	are	similar	enough.	Socrates'	rhetoric	reveals	that	neither	reginte	is	perfect	or	whole	(i.e.	he	fails	"to	obliterate	difference	and	faction	as	constitutive	elentents	of	either	reginte"),	even	as	he	attempts	to	differentiate	between	the	two.	13.	Scientists	who	reject	the	notion	that	excessive
exposure	to	sunlight	in	tropical	areas	increases	the	risk	ofmelanoma	cannot	reliably	conclude	that	their	theories	cannot	be	disproved.	Granted,	none	of	the	studies	showing	a	correlation	between	ulh·aviolet	radiation	and	skin	cancer	were	conducted	in	h·opical	areas,	and	many	of	them/ailed	to	conh·olfor	exposure	to	other	potential	carcinogens	such	as
diet	and	smoking.	Nevertheless,	lack	of	evidence	for	a	particular	claim	should	not	be	interpreted	as	evidence	undermining	that	claim.	Sonte	scientists	think	that	excessive	exposure	to	sunlight	does	not	cause	melanoma,	because	the	evidence	supporting	such	a	causal	relationship	is	murky.	They	assume	that	nobody	can	prove	them	wrong,	because	the
evidence	sho,,v	ing	a	causal	connection	is	murky,	but	that	doesn't	ntean	anything.	14.	More	than	a	theory	of	governance	proscribing	the	framework	of	a	rather	fragile	social	conh·act,	Kobe's	ideology	describes	the	quintessence	of	a	social	contract	that	rescues	us	from	the	vicissitudes	of	anarchy.	By	relying	upon	the	modality	ofreh·ospection,	Kobe
achieves	his	goalfrom	the	very	vantage	point	it	seeks	to	address	-	the	vantage	point	of	the	modern	constitutional	state.	Admittedly,	such	an	ideology	is	a	work	ofconh·adictions	that	resists	a	simple	explanation,	revealing	inform	as	well	as	content	a	profound	struggle	with	the	contingency	ofits	time.	But	this	is	h·ue	of	most,	if	not	all,	doch·inal	texts.	Kobe
wrote	a	theory	of	governance	that	recommends	a	certain	social	contract,	namely,	the	modern	constitutional	state.	He	writes	from	the	"vantage	point	[he]	seeks	to	address,"	suggesting	that	Kobe	resides	in	a	state	in	which	that	contract	is	already	established.	The	author	concedes	that	there	are	some	contradictions	in	Kobe's	work,	but	dismisses	such
criticism	because	such	contradictions	are	not	unique	to	Kobe.	Reading	Speed	and	Returning	to	the	Passage	Remember	to	practice	\\~th	on-screen	passages!	Anything	that	might	affect	your	reading	speed	and	retention	should	be	considered	as	you	pr	epare.	The	antount	of	tinte	that	you	spend	reading	the	passage	has	a	direct	effect	on	your	ability	to
comfortably	contplete	all	of	the	questions.	At	the	s	ame	time,	the	makers	of	the	GMAT	have	certain	expectations	about	the	level	of	knowledge	you	should	retain	when	you	read	a	pas	sage.	Many	questions	will	test	your	knowledge	of	small,	s	eemingly	nitpicky	variations	in	phrasing,	and	reading	c	arelessly	is	GMAT	s	elfdestruction.	Thus,	every	test	taker
is	placed	at	the	nexus	of	two	competing	elements:	the	need	for	speed	(caus	ed	b	y	the	timed	element)	and	the	need	for	a	ccuracy	(caused	b	y	the	detailed	reading	requirement)	.	How	well	you	ntanage	these	two	elements	strongly	determines	how	well	you	perform.	Although	it	may	sound	rather	mundane,	the	best	approach	is	to	read	each	passage	at	the
high	end	of	your	normal	reading	s	peed.	If	possible,	you	should	try	to	step	it	up	a	notch	or	two,	while	recognizing	that	reading	too	quickly	will	cause	you	to	miss	much	of	the	detailed	information	presented	in	the	pas	sage	and	may	even	force	you	to	reread	much	of	the	text.	One	fortunate	thing	to	be	aware	of	a	s	you	read	is	that	you	do	not	need	to
remember	every	single	detail	of	the	passage!	Instead,	you	simply	need	to	remember	the	basic	structure	of	the	pas	sage	so	you	will	know	where	to	look,	if	required,	when	answering	the	questions.	We	will	discuss	this	in	more	detail	when	we	discuss	passage	structure.	So	what's	the	ideal	reading	time?	Everyone's	reading	speed	is	different,	but	the
fastest	readers	tend	to	complete	each	passage	in	somewhere	around	one	and	a	half	to	two	minutes	(	depending	in	part	on	passage	length,	and	on	passage	complexity).	Readers	moving	at	a	more	deliberate	pace	may	finish	the	passage	in	around	two	and	a	half	or	three	minutes,	but	once	your	reading	time	per	passage	exceeds	the	three	minute	mark,
the	likelihood	of	being	able	to	complete	the	full	section	drops	considerably.	In	the	coming	chapters	we	will	focus	on	improving	your	GMAT	reading	ability.	Improving	in	this	area	will,	in	part,	consist	oflearning	what	to	look	for	when	reading	the	passages.	Once	your	ability	improves,	you	will	be	able	to	move	through	the	passages	and	questions	more
quickly.	For	now	however	the	focus	centers	less	on	target	speed	and	more	on	improving	your	overall	GMAT	reading	ability,	in	large	part	by	teaching	you	what	to	look	for	when	reading	the	passages.	Please	note	though	that	the	primary	aim	of	this	book	is	not	to	make	you	afaster	reader	(your	natural	reading	speed	has	been	developed	over	many	years
and	is	hard	to	increase	by	itself	in	a	short	period	of	tinte).	Instead,	as	you	beconte	more	adept	,,v	ith	effective	approaches	to	the	passages,	you	will	be	able	to	attack	the	passage	sets	far	more	proficiently.	The	goal	here	is	to	make	you	a	better	reader	with	a	greater	knowledge	of	what	to	look	for,	and	this	will	inevitably	result	in	increased	reading	speed.
Unknowns	and	Uncertainty	One	of	the	keys	to	GMAT	Reading	Comprehension	is	to	accept	the	fact	that	you	will	not	be	able	to	know	every	detail	of	the	passage.	In	the	prior	section	we	talked	about	reading	speed	and	how	this	affects	your	inforn1ation	pickup	and	recall,	and	we	ntade	the	point	that	you	do	not	need	to	have	perfect	recall	of	the	facts	of
the	passage.	But,	it's	also	the	case	that	it's	not	really	possible	to	rentember	every	detail.	No	reader	can	remember	every	single	detail	of	the	passage,	so	do	not	be	concerned	if	some	elements	ar	e	unclear.	Instead,	expect	that	t	o	occur,	and	move	forward	without	delay.	You	will	have	time	to	r	eturn	to	review	th	e	t	ext	if	needed.	GMAT	passages	are
written	in	a	way	where	there	is	a	significant	amount	of	jumbled	information	and	often	conflicting	viewpoints,	as	well	as	intentionally	convoluted	sentences.	these	sections	of	text	can	be	difficult	to	understand,	and	often	readers	pass	through	with	a	sense	that	they	have	missed	certain	elentents.	This	is	okay	and	should	not	cause	you	alarm	or	undue
concern!	The	reasons	this	situation	is	acceptable	are	as	follows:	You	have	the	tinte	and	opportunity	to	return	to	the	passage	1.	Every	reader	will	return	to	the	passage	ait	some	point	while	answering	the	questions	to	confirm	that	his	or	her	knowledge	of	the	text	is	correct.	Thus,	if	a	segment	of	the	passage	is	unclear,	you	will	have	an	opportunity	to
retun	to	it	if	and	when	you	are	asked	about	it.	The	rest	of	the	passage	and	the	questions	will	help	teach	you	about	difficult	sections	2.	In	the	typical	Reading	Contprehension	passage	set,	there	is	information	in	the	remainder	of	the	passage	and	even	in	the	questions	that	can	help	shed	light	on	challenging	passage	sections.	In	some	instances,	this
information	can	help	decode	portions	you	read	but	did	not	initially	understand	or	that	you'd	forgotten.	3.	The	segment	in	question	may	not	be	tested	directly	and	is	unlikely	to	be	the	central	piece	of	that	passage	Of	course,	you	may	not	be	asked	about	the	unclear	section	of	text	at	all!	And	even	if	you	are,	it	is	rarely	the	most	important	part	of	the
passage	(overly-complex	text	may	serve	as	nothing	but	a	distraction).	If	you	approach	the	section	with	the	realization	that	at	times	you	will	not	be	able	to	pick	up	and	recall	every	single	piece	of	information,	this	reduces	the	pressure	and	stress	on	you	as	a	reader	(and	allows	you	to	go	faster).	When	you	encounter	a	segment	that	is	not	entirely	clear	to
you,	don't	panic;	simply	note	it	(either	mentally	or	on	your	noteboard)	and	then	return	to	it	later	if	needed.	Under	standing	that	you	won't	pick	up	every	detail	r	eleases	you	from	th	e	pressure	of	perfection	.	You	can	move	more	quickly	through	the	text	because	you	won't	fear	sections	that	aren't	100%	clear	to	you	.	As	readers	we	are	trained	to	attempt
to	fully	understand	and	analyze	every	word	and	sentence	we	conte	across,	but	the	GMAT	is	constructed	in	a	way	that	at	times	thwarts	that	goal.	So,	do	not	become	overly	concerned	if	you	can't	figure	s	omething	out	on	your	first	pass	,	and	in	fact	expect	that	to	occur	at	times.	Active	Reading	and	Anticipation	As	noted	earlier	in	this	chapter	when	dis
cussing	your	focus	while	reading,	the	best	readers	read	actively	.	That	is,	they	engage	the	material	and	consider	the	intplications	of	each	s	tatement	as	they	read.	They	also	use	their	involvement	in	the	material	to	constantly	anticipate	what	will	occur	next	in	the	pas	sage.	This	type	of	reading	takes	focus	and	a	positive	attitude,	as	dis	cussed	previous1ly
,	but	it	also	takes	practice.	Let	us	take	a	moment	to	examine	several	short	s	ections	of	text,	and	use	them	to	highlight	the	idea	of	how	active	reading	leads	to	anticipating	what	comes	next:	The	first	part	of	this	book	is	devot	ed	to	examining	the	theory	of	approaching	the	passages	and	questions,	whereas	th	e	second	part	of	the	book	is	focused	on
applying	those	t	echniques	and	analyzing	passage	elements.	Governmental	reforins,	loosening	of	regulations,	an	d	the	opening	of	markets	each	played	a	role	in	fueling	China's	economic	grow	th	o	ver	the	last	quarter-centtu-y.	After	reading	this	section,	one	could	deduce	that	there	are	a	number	of	directions	this	passage	could	go.	For	example,	a
detailed	analysis	of	each	of	the	three	listed	factors	in	the	economic	gro·w	th	could	be	pres	ented,	or	further	implications	of	the	growth	could	be	discussed.	Let's	add	the	next	two	sentences-which	complete	this	paragraph-	and	see	where	the	author	takes	us:	(5)	Governn1ental	reforms,	loosening	of	regulations,	and	the	opening	of	markets	each	played	a
role	in	fueling	China's	economic	growth	over	the	last	quarter-century.	Within	the	economy,	the	two	1nost	important	segn1ents	are	industry	and	agriculture.	However,	industry	has	grown	at	a	significantly	faster	pace	than	agriculture.	If	you	were	reading	this	passage,	when	you	reached	this	juncture,	you	should	have	a	fairly	good	idea	of	the	possible
directions	the	author	can	take	with	the	next	paragraph.	Consider	for	a	moment	the	information	that	has	been	presented	thus	far:	•	Three	factors	were	nanted	as	playing	a	role	in	China's	economic	grm-vth	over	the	last	quarter-century.	•	The	econon1y	is	stated	to	have	two	key	segn1ents.	•	One	of	those	two	segn1ents	is	said	to	have	grown	at	a	much
faster	rate	than	the	other	segment.	Clearly,	the	logical	direction	to	tal.:e	at	this	point	would	be	to	either	explain	why	industry	has	grown	at	a	faster	rate	or	why	agriculture	has	grown	at	a	slower	rate,	or	both,	There	does	seen1	to	be	a	slightly	higher	likelihood	that	the	author	will	focus	on	industry	because	the	exact	phrase	used	was,	"industry	has
grown	at	a	significantly	faster	pace	than	agriculture,"	and	this	phrasing	puts	the	emphasis	on	"industry."	Let's	see	which	direction	the	author	chose:	Govemn1ental	reforms,	loosening	of	regulations,	and	the	opening	of	markets	each	played	a	role	in	fueling	China's	economic	growth	over	the	last	quarter-century.	Within	the	economy,	the	two	most
important	segments	(5)	are	industry	and	agriculture.	However,	industry	has	grown	at	a	significantly	faster	pace	than	agriculture.	The	growth	in	industry	has	occurred	largely	in	the	urban	areas	of	China,	and	has	been	primarily	spurred	by	a	focus	on	technology	and	heavy	manufacturing.	This	(	10)	emphasis,	however,	has	not	come	without	costs.	Not
surprisingly,	the	author	chose	to	address	the	industrial	side	of	the	econo1nic	growth,	in	this	case	by	focusing	on	the	segments	within	industry	that	have	been	the	most	important.	Of	course,	as	you	continue	to	read,	being	correct	in	your	anticipation	should	not	cause	you	to	stop	reading	actively.	As	the	passage	n1oves	forward	you	should	continue	to
"look	ahead"	mentally.	For	example,	the	last	sentence	in	the	text	above	suggests	that	the	next	topic	of	discussion	will	be	the	costs	associated	with	the	industrial	economic	gro,,v	th.	As	a	reader,	anticipating	what	will	come	next	in	the	passage	is	a	habit	you	should	seek	to	cultivate.	By	constantly	thinking	about	the	possible	directions	the	author	can	take,
you	will	gain	a	richer	perspective	on	the	story	being	told	and	be	better	prepared	for	the	hvists	and	turns	most	passages	exhibit.	Of	course,	at	times,	you	might	be	incorrect	in	your	prediction	of	what	will	come	next.	This	is	not	a	problem-you	will	still	be	able	to	absorb	what	is	presented	and	there	is	no	associated	time	loss.	Simply	put,	there	are
tremendous	benefits	gained	front	reading	actively.	On	the	following	pages	are	two	Active	Reading	Drills,	each	of	which	provides	opportunity	to	practice	recognizing	and	reacting	to	context	clues	in	GMAT	Reading	Comprehension	passages;	in	the	next	chapter	we	move	on	to	full	passage	analysis.	Active	Reading	Drill	I	The	following	drill	is	presented	to
reinforce	the	valuable	habit	of	reacting	to	identifiable	verbal	cues.	Most	students	are	likely	to	be	familiar	with	the	meanings	of	common	transitional	words	such	as	"furthermore"	and	"however,"	but	again,	the	most	effective	readers	react	when	they	see	these	sorts	of	transitions,	actively	predicting	the	passage's	next	lines.	After	each	of	the	following
examples,	take	a	moment	to	consider	what	is	likely	to	come	next	in	the	passage,	and	write	down	your	expectations.	Active	Reading	Drill	I	Answer	KeY.	After	developing	her	initial	hypothesis,	early	studies	yielded	consistently	positive	results;	in	fact,...	1.	a	result	of	his	childhood	accomplishntents,	Rhee	found	many	opportunities	that	would	have	been
inaccessible	to	lesser	known	talents.	Notwithstanding	his	early	successes,	...	2.	As	3.	Martindale	was	generally	scorned	by	his	contemporaries,	who	characterized	him	as	an	artist	who	lacked	the	imagination	to	create	anything	truly	original,	as	well	as	the	self-awareness	to	perceive	his	own	shortcomings.	Modern	critics,	however...	4.	Many	American
constitutional	scholars	argue	that	in	making	legal	determinations,	the	Suprente	Court	should	comply	whenever	possible	with	the	original	intent	of	the	drafters	of	the	Constitution.	At	the	same	time,	...	5	.	Most	experts	in	the	field	who	were	first	told	of	Dr.	Jane's	hypothesis	were	initially	skeptical,	but...	6	.	Jackson	found	these	challenges	nearly
insurmountable.	In	fact	...	7.	Despite	strong	objections	to	the	proposed	legislation...	8.	While	the	n1oven1ent	had	encountered	resistance	at	first,	eventually	...	9	.	It	was	indeed	true	that	many	of	the	men	had	volunteered	for	the	difficult	mission,	but...	Unlike	the	complex	language	that	pervaded	the	writer's	first	three	novellas	...	10.	The	general	mood	at
the	conference	was	lighthearted.	However...	11.	On	one	side	of	the	debate	were	those	who	had	been	directly	affected	by	the	storm	...	12.	13.	As	the	journey	progressed,	unfortunately	for	all	those	involved,	conditions	did	not	improve...	14.	Since	the	corporation	rescinded	its	proposal	to	build	a	distribution	center	on	the	edge	of	town,	the	zoning
comntission's	sole	reason	for	approving	the	variance	required	by	the	proposal	was	gone.	With	this	in	mind,	...	15.	The	cold	case	detective	assigned	to	review	the	investigation	file	began	to	notice	several	inconsistencies	between	the	crime	scene	photographs	and	the	original	investigator's	notes	describing	the	scene.	For	instance,	...	16.	On	one	hand,	the
non-profit's	treasurer	was	relieved	to	discover	that	it	was	not	the	organization's	charismatic	president	who	had	entbezzled	the	$125,	000	missing	from	the	organization's	bank	account.	On	the	other	hand,	...	17.	Last	year,	the	school	board	wasted	valuable	tax	dollars	buying	the	football	teant	new	uniforms	and	equipment.	Meanwhile,...	18.	While	it	n1ay
be	true	that	the	governntent's	newly	announced	passenger	car	fuel	economy	standards	will	enable	vehicles	meeting	those	standards	to	travel	farther	on	a	tank	of	gas,	...	19.	Early	in	the	20th	century,	astronomers	discovered	that	the	light	emitted	from	nearly	all	observable	stars	was	shifted	into	the	red	part	of	the	color	spectrum,	meaning	that	the	stars
were	moving	away	from	Earth.	In	other	words,	...	Historical	data	suggests	that	no	one-ternt	representative	of	the	ntinority	party	'"'ill	be	able	to	successfully	sponsor	important	legislation	during	the	representative's	first	term	in	office.	Even	so,	...	20.	Active	Reading	Drill	I	Answer	Key	1.	After	developing	her	initial	hypothesis,	early	studies	yielded
consistently	positive	results;	infact,	...	In	this	case,	the	words	"in	fact"	tell	us	that	the	next	information	provided	will	likely	continue	to	support	the	positive	results	yielded	by	early	studies.	As	a	result	of	his	childhood	accomplishments,	Rhee	found	many	opportunities	that	would	have	been	inaccessible	to	lesser	known	talents.	Notwithstanding	his	early
successes,	...	2.	"Notwithstanding,"	which	basically	means	"in	spite	of,"	tells	us	that	the	passage	is	about	to	take	a	turn;	although	Rhee	did	apparently	enjoy	early	success,	we	are	soon	likely	to	be	told	of	some	challenge(s)	that	appeared	in	spite	of	Rhee's	early	achievements	and	opportunities.	3.	Martindale	was	generally	scorned	by	his	contemporaries,
who	characterized	him	as	an	artist	who	lacked	the	imagination	to	create	anything	truly	original,	as	well	as	the	self-awareness	to	perceive	his	own	shortcomings.	Modern	critics,	however...	The	word	"however"	in	this	example	is	a	clear	indication	that	there	is	contrast	between	contentporaries'	characterizations	and	those	of	ntodern	critics,	so	it	is	likely
that	ntodern	critics	are	going	to	have	nicer	things	to	say	about	Martindale.	4.	Many	American	constitutional	scholars	argue	that	in	making	legal	determinations,	the	Supreme	Court	should	comply	whenever	possible	with	the	original	intent	of	the	drafters	of	the	Constitution.	At	the	same	time,	...	If	taken	out	of	context,	"	at	the	same	time"	might	appear
to	continue	a	thought,	but	the	phrase	is	often	more	akin	to	"	on	the	other	hand."	Here,	the	author	begins	by	telling	us	that,	according	to	n1any,	Supreme	Court	decisions	should	be	based	on	the	Constitution's	original	intent.	"At	the	same	time"	is	likely	in	this	case	to	be	followed	by	some	limitation	on	the	advisability	of	this	notion	(e.g.,	"At	the	same
time,	many	facets	of	ntodern	life	were	not	envisioned	by	the	founders.	")	5.	Most	experts	in	the.field	who	were.first	told	ofDr.	Jane's	hypothesis	were	initially	skeptical,	but...	"But"	is	a	fairly	common	clue	that	the	passage	is	about	to	take	a	new	turn.	Ifwe	are	told	of	skepticism	at	first,	followed	by	"but,"	then	it	is	likely	that	the	author	is	about	to	discuss
how	the	hypothesis	was	confirmed,	or	possibly	how	Dr.	Jane	was	able	to	overcome	the	initial	skepticism	of	the	experts.	6	.	Jacksonfound	these	challenges	nearly	insurmountable.	Infact	...	"In	fact"	will	lead	into	a	continuation	of	the	previous	thought.	From	here,	the	author	will	likely	discuss	the	difficulty	or	nature	of	the	aforementioned	challenges.	7.
Despite	strong	objections	to	the	proposed	legislation	...	Since	this	sentence	begins	with	the	ternt	"despite,"	a	directional	change	should	follow--perhaps	a	discussion	of	those	who	supported	the	legislation	(in	spite	of	others'	objections)	or	of	the	subsequent	success	of	the	legislation	(in	spite	of	previous	objections).	8.	Although	the	movement	had
encountered	resistance	at.first,	eventually	...	The	word	"	although"	in	this	example	indicates	that	there	is	contrast--in	this	case,	between	the	resistance	initially	encountered,	and	eventually...	most	likely	sonte	degree	of	acceptance.	was	indeed	true	that	many	of	the	men	had	volunteeredfor	the	difficult	mission,	but...	9	.	It	In	this	case,	the	word	"but"
tells	us	that	a	turn	is	coming:	next,	the	author	might	discuss	sonte	of	those	others	who	didn't	volunteer("	...but	many	chose	not	to	go"),	qualify	the	willingness	of	those	who	did	volunteer	("	...but	they	weren't	very	happy	about	it"),	or	perhaps	a	level	of	difficulty	that	was	surprising	despite	expectations.	Unlike	the	complex	language	that	pervaded	the
writer's.first	three	novellas...	10.	The	straightforward	language	in	this	example	indicates	that	the	author	will	likely	now	discuss	the	writer's	change,	to	more	straightforward	language.	The	general	mood	at	the	conference	was	lighthearted.	However...	11.	As	alluded	to	in	this	drill's	directions,	the	word	"however"	provides	a	clear	indication	that	the
author's	discussion	is	about	to	shift	to	a	less	lighthearted	subject.	On	one	side	of	the	debate	were	those	who	had	been	directly	affected	by	the	storm...	12.	Since	this	sentence	begins	with	the	perspective	from	one	side	of	the	debate,	the	author	will	likely	go	on	to	provide	information	about	those	on	the	other	side	of	the	debate.	13.As	thejourney
progressed,	unfortunately	for	all	those	involved,	conditions	did	not	improve...	At	this	point	the	author	will	most	likely	continue	to	discuss	the	worsening	conditions	for	the	unfortunate	journey.	14.	Since	the	corporation	rescinded	its	proposal	to	build	a	distribution	center	on	the	edge	of	town,	the	zoning	commission's	sole	reasonfor	approving	the
variance	required	by	the	proposal	was	gone.	With	this	in	mind,	...	The	phrase	''lvith	this	in	mind"	indicates	that	the	author	may	proceed	to	tell	us	that	the	zoning	comntission	'"'ill	reject	the	proposed	variance,	an	action	consistent	with	the	removal	of	the	comntission's	only	reason	for	approving	it.	15.	The	cold	case	detective	assigned	to	review	the
investigation.file	began	to	notice	several	inconsistencies	between	the	crime	scene	photographs	and	the	original	investigator's	notes	describing	the	scene.	For	instance,	...	Here,	the	author	begins	by	alluding	to	a	relatively	broad	category	of	information,	the	several	inconsistencies	between	the	crime	scene	photographs	and	the	investigator's	notes.	By
beginning	the	next	sentence	with	"For	instance,"	the	author	signals	the	appearance	of	a	description	of	at	least	one	of	those	inconsistencies.	16.	On	one	hand,	the	non-profit's	treasurer	was	relieved	to	discover	that	it	was	not	the	organization's	charismatic	president	who	had	embezzled	the	$	125,	000	missing	from	the	organization's	bank	account.	On
the	other	hand,	...	In	this	case,	it	appears	that	the	evidence	satisfied	the	treasurer	that	the	president	had	not	embezzled	the	money.	However,	the	money	was	taken	by	sonteone.	It	is	most	likely	that	the	sentence	beginning	with	"On	the	other	hand"	will	conclude	with	an	expression	of	the	treasurer's	concern	that	they	still	do	not	know	who	embezzled
the	money.	17.	Last	year,	the	school	board	wasted	valuable	tax	dollars	buying	the	football	team	new	uniforms	and	equipment.	Meanwhile,	...	The	author's	word	choice	in	the	first	sentence	provides	a	hint	as	to	what	is	likely	to	follow	the	word	"nteanwhile."	By	saying	the	school	board	"wasted"	the	"valuable"	tax	dollars,	the	author	implies	there	was	a
better	use	for	those	funds.	We	can	expect	that	the	author	will	tell	us	about	some	other,	more	pressing	need	that	could	have	been	addressed	,,v	ith	the	money	spent	on	unifornts	and	equipment.	18.	While	it	may	be	true	that	the	government's	newly	announced	passenger	carfuel	economy	standards	will	enable	vehicles	meeting	those	standards	to	travel
farther	on	a	tank	of	gas,	...	In	this	exantple,	the	author	begins	with	a	concession,	that	the	new	fuel	econonty	standards	achieve	the	desired	effect	of	increasing	fuel	efficiency	for	compliant	cars.	However,	we	can	predict	that	the	author	will	continue	by	pointing	out	some	trade-off	or	unintended	consequence	of	the	new	standards	that	calls	into	question
the	wisdom	of	such	regulation.	19.	Early	in	the	20th	century,	astronomers	discovered	that	the	light	emitted.from	nearly	all	observable	stars	was	shifted	into	the	red	part	of	the	color	spectrum,	meaning	that	the	stars	were	moving	away	from	Earth.	In	other	words,	...	Here,	the	author	describes	a	scientific	discovery	that	could	be	confusing	to	the	reader,
such	that	the	reader	may	not	fully	comprehend	the	implication	of	the	discovery	that	nearly	all	of	the	observable	stars	are	moving	away	from	Earth.	The	phrase	"in	other	words"	indicates	that	the	author	will	restate	the	implication	of	the	discovery	to	make	it	more	accessible	to	the	reader.	Here,	the	author	will	tell	us	that	the	discovery	indicates	that	the
universe	is	expanding.	Historical	data	suggests	that	no	one-term	representative	of	the	minority	party	will	be	able	to	successfully	sponsor	important	legislation	during	the	representative's.first	term	in	office.	Even	so,	...	20.	The	author's	presentation	of	historical	data	indicates	that	it	is	highly	unlikely	that	a	representative	of	such	short	tenure	would	be
able	to	introduce	important	legislation	and	have	it	be	approved	by	the	legislative	body.	The	term	"	even	so"	implies	that	the	following	information	,,vill	discuss	sonte	positive	impact	that	such	a	representative	n1ay	have,	whether	it	is	a	specific	representative	who	may	actually	be	successful	in	sponsoring	intportant	legislation,	or	a	generalized	statement
of	the	positive	contribution	such	a	representative	can	make.	Active	Reading	Drill	II	The	following	drill	is	intended	to	further	reinforce	the	habit	of	reacting	to	verbal	cues,	noting	in	particular	the	different	directions	indicated	by	subtle	shifts	in	the	language.	After	each	of	the	following	examples,	write	down	your	predictions	about	what	is	likely	to	conte
next.	Active	Reading	Drill	II	Answer	Key,	It	was	to	be	one	of	the	tallest	buildings	in	the	world,	and	the	size	and	scope	of	the	project	would	present	many	unique	challenges.	As	the	building	continued,	issues	with	the	construction	of	the	massive	structure	were	numerous	...	1.	A)	Incredibly,	though...	B)	Challenges	included...	C)	As	a	result...	Having
planned	extensively	for	a	variety	of	different	emergency	situations,	including	both	hurricanes	and	flash	floods	,	city	officials	had	considered	themselves	well-prepared	for	just	such	an	emergency.	2.	A)	Thankfully...	B)	Unfortunately...	C)	Some,	however,	were	not	quite	so	confident;	3.	At	the	time	of	its	publication,	McMillan's	first	novel	was	lauded	by
many	as	one	of	the	most	important	literary	works	of	the	era,	A)	but	in	retrospect...	B)	and	critics	continue	to	praise	the	work's	insights;	C)	although	several	of	McMillan's	contemporaries	took	issue	with	this	characterization...	4.	The	proposal	was	intended	to	provide	a	contpromise	that	would	be	considered	equitable	by	all	concerned	parties,	but	some
who	learned	of	the	changes	opposed	the	new	plan.	A)	Regardless,	...	B)	Indeed,...	C)	These	opponents	claimed...	5.	The	strike	went	on	for	months,	and	sonte	wondered	whether	it	would	go	on	indefinitely.	Management	seemed	completely	intractable,	and	the	union	had	no	intention	of	giving	up	on	what	the	group	considered	to	be	very	reasonable
demands.	A)	Making	n1atters	worse,	..	B)	Eventually,	though	...	C)	,	s	uch	as	...	Active	Reading	Drill	II	Answer	Key	Once	again,	do	not	be	concerned	if	your	predictions	do	not	perfectly	match	those	discussed	below;	the	most	intportant	function	of	this	exercise	is	to	reinforce	the	habit	of	using	context	clues	while	reading	the	passage.	1.	It	was	to	be	one
of	the	tallest	buildings	in	the	world,	and	the	size	and	scope	of	the	project	would	present	many	unique	challenges.	As	the	building	continued,	issues	with	the	construction	of	the	massive	structure	were	numerous...	A)	Incredibly,	though	...	This	exantple	opens	with	a	discussion	of	a	difficult	construction	project	with	numerous	issues.	"Incredibly,	though"
tells	us	that	the	next	statentent	will	be	surprising	in	light	of	the	project's	ntany	difficulties.	B)	Challenges	included...	"Challenges	included"	is	a	very	straightforward	context	clue	that	says	"here	comes	a	list	of	challenges."	Lists,	of	course,	are	always	worth	noting	when	working	through	any	Reading	Comprehension	passage,	and	if	you	were	to	see	this
excerpt	in	an	actual	passage,	you	could	probably	count	on	at	least	one	question	that	deals	,,v	ith	this	list.	C)As	a	result...	"As	a	result"	is	a	phrase	that	generally	precedes	the	discussion	of	an	effect,	so	what	follows	these	words	will	be	a	mention	of	sonte	outcome	caused	by	the	nunterous	construction	issues.	Having	planned	extensively	for	a	variety
ofdifferent	emergency	situations,	including	both	hurricanes	and	flashfloods,	city	officials	had	considered	themselves	well-preparedfor	just	such	an	emergency.	2.	A)	Thankfully	...	This	one	begins	with	the	fact	that	city	officials	felt	prepared	for	a	particular	emergency-this	could	potentially	go	in	several	directions.	"Thankfully"	leads	into	a	positive
outcome	of	sonte	sort,	maybe	that	they	were	indeed	prepared,	or	perhaps	that	their	preparations	were	not	put	to	the	test.	B)	Unfortunately	...	"Unfortunately"	does	not	suggest	a	positive	direction-n1aybe	the	officials	were	not	as	prepared	as	they	thought,	or	perhaps	they	were	presented	with	a	different	type	of	emergency.	C)	Some,	however,	were	not
quite	so	confident;	This	exantple	takes	a	slightly	different	direction.	Since	the	sentiment	begins,	"	Sonte,	however,	were	not	quite	so	confident;"	followed	by	a	semicolon,	the	author	is	possibly	about	to	begin	a	discussion	about	either	those	people	who	were	less	confident,	or	the	reasons	for	that	lack	of	confidence.	3.	At	the	time	ofits	publication,
McMillan's	first	novel	was	lauded	by	many	as	one	of	the	most	important	literary	works	of	the	era,	A)	but	in	retrospect...	The	author	begins	in	this	example	by	presenting	the	fact	that	McMillan's	novel	was	released	to	widespread	acclaim.	This	introduction	deals	specifically	with	the	ti	me	of	the	novel's	publication,	so	when	it	is	followed	by	"but	in
retrospect,"	that	is	a	clear	indication	that	the	author	is	perhaps	about	to	turn	away	from	the	positive	initial	reaction,	perhaps	to	more	critical	perspectives.	B)	and	critics	continue	to	praise	the	work's	insights;	Rather	than	taking	a	new	direction,	this	example	would	lead	to	a	continuation	of	the	discussion	of	critical	praise.	C)	although	several
ofMcMillan's	contemporaries	took	issue	with	this	characterization...	This	is	a	clear	indication	that	a	shift	in	direction	has	con1ethe	author	will	now	most	likely	turn	the	discussion	either	to	those	contemporaries	or	their	specific	criticisms.	4.	The	proposal	was	intended	to	provide	a	compromise	that	would	be	considered	equitable	by	all	concerned
parties,	but	some	who	learned	of	the	changes	opposed	the	new	plan.	A)	Regardless,	...	In	this	exantple	we	see	an	early	directional	shift:	the	proposal	was	intended	to	be	fair,	but	some	opposed	the	new	plan.	The	word	"	regardless"	probably	indicates	a	shift	back,	away	from	those	opponents	(i.e.	"without	regard	for	those	opponents	...")	possibly	leading
to	the	fact	that	the	proposal	would	remain	in	place,	despite	the	opponents.	B)	Indeed,	...	"Indeed"	generally	continues	a	sentiment,	so	in	this	example	the	author	will	probably	further	discuss	those	who	opposed	the	plan.	C)	These	opponents	claimed...	This	exantple	will	clearly	lead	into	a	discussion	of	the	specific	claims	of	opponents	against	the
referenced	proposal.	5.	The	strike	went	onfor	months,	and	some	wondered	whether	it	would	go	on	indefinitely.	Management	seemed	completely	intractable,	and	the	union	had	no	intention	of	giving	up	on	what	the	group	considered	to	be	very	reasonable	demands	...	A)	Making	matters	worse,	...	Here	the	author	discusses	a	long	standing	strike	in	which
both	sides	are	apparently	conunitted	to	their	agendas.	"Making	matters	worse"	tells	us	that	the	author	is	about	to	discuss	further	factors	detrimental	to	the	situation.	B)	Eventually,	though	...	The	word	"though"	implies	a	turnaround,	and	in	this	context	we	can	probably	expect	to	read	about	how	they	were	able	to	overcome	the	strike.	C)	,	such	as	...
"Such	as"	follows	the	reference	to	reasonable	dentands,	so	the	author	is	about	to	list	exantples	of	those	demands.	Chapter	Three:	VIEWSTAMP	Passage	Analysis	What	to	Read	For	What	is	VIEWSTAMP?	Anal:r.,;ing	tl1e	Passage	Using	VIEWSTA.\1P	When	to	Aim)y	VIEWSTAMP	How	to	Aim)y	VIEWSTAMP	1.	Viewpoint	Identification	and	Anal:v.sis
VIEWSTAMP	Anal:v.sis	:	Viewpoint	Identification	Drill	VIEWSTAMP	Anal:v.sis	:	Viewpoint	Identification	Drill	Answer	Kex	2.	Passage	Structure	VIEWSTA.\IIP	Anal:v.sis:	St	ructure	Identification	Drill	VIEWSTA.\IIP	Analysis:	St	ruct	ure	Identification	Drill	Answer	Kex	3.	Tone	of	the	Author	VIEWSTAMP	Analxsis:	Tone	Identification	Drill	VIEWSTAMP
Analxsis:	Tone	Identification	Drill	Answer	Kex	A·	Passage	Argumentation	VIEWSTAM	P	Analysis:	Argument	Identification	Drill	VIEWSTAMP	Analysis:	Argument	Identification	Drill	Answer	Kex	5.	Main	Point	6.	Primary	Purpose	VIEWSTAMP	Analysis:	Main	Point/Primary	Purpose	Identific.ation	Drill	VIEWSTAMP	Analysis:	Main	Point	/	Prima!'Y.	Purpose
Identification	Drill	Answer	Kex	What	to	Read	For	Thus	far,	we've	discussed	s	ome	of	the	basic	ideas	behind	how	to	approach	the	passages	,	mostly	focusing	on	the	mindset	you	need	to	adopt	when	attacking	each	passage	s	et.	Let's	now	turn	to	the	specific	elentents	y	ou	mus	t	look	for	while	reading.	One	of	the	points	in	the	last	chapter	was	that	y	our
reading	speed	does	not	determine	your	final	RC	score.	This	isn	't	to	sugges	t	you	do	not	need	to	change	anything	about	how	y	ou	read!	Instead,	the	focus	is	on	how	you	read	and	what	y	ou	look	for	as	y	ou	read.	In	other	words,	it's	not	about	reading	faster	but	about	reading	better.	To	achieve	the	goal	of	reading	better,	you	ntus	t	concentrate	on	the	bas
ic	pas	sage	elements	that	generate	the	n1ajority	of	ques	tions.	These	identifiable	elements	are	not	difficult	to	unders	tand,	but	they	are	easy	to	lose	in	the	thicket	of	information	that	is	a	Reading	Contprehens	ion	pas	sage.	So,	to	help	you	track	thos	e	elements	y	ou	should	ask	yours	elf	a	s	et	of	questions	while	reading,	and	at	the	end	of	the	passage	you
should	be	able	to	answer	each	of	the	following:	Th	e	questions	h	ere	ar	e	fairly	sim	ple,	and	once	you	are	used	t	o	considering	them	as	you	r	ead	th	ey	become	quite	easy	t	o	remember	.	Note	too	that	many	RC	test	questions	"	~ll	be	answered	directly	as	you	satisfy	the	inquiries	list	ed	here.	•	"What	is	the	Main	Point	of	the	text?	What's	the	author	driving
at?	•	What	is	the	author's	purpose	or	goal	in	presenting	this	information?	•	Which	groups	are	speaking	or	are	talked	about	in	the	passage?	In	other	words,	who	said	what?	•	What	is	the	basic	position	or	argun1ent	of	each	group?	Nothing	contplex,	more	along	the	lines	of,	"The	environmentalists	are	for	the	passage	of	the	bill	and	the	opponents	think
the	bill	will	hurt	the	economy.	The	author	is	neutral."	•	Last,	but	not	least,	what's	the	structure	of	the	passage?	Can	you	make	a	mental	map	of	where	the	ideas	appear	in	the	passage	and	how	they	fit	together?	We	will	examine	each	point	in	detail	on	the	following	pages,	but	these	basic	questions	help	distill	the	passage	information	into	a	sintple,	usable
format	that	allows	you	to	effectively	attack	the	questions.	With	that	in	mind,	let's	talk	about	the	mental	tool	we	use	to	help	keep	those	questions	straight:	VIEWS	TAMP.	What	is	VIEWSTAMP?	The	basic	questions	on	the	previous	page	all	relate	to	the	primary	elements	that	generate	the	questions	for	every	GMAT	Reading	Comprehension	passage.	With
the	time	pressure	and	overall	complexity	involved	in	RC	passages	sometimes	one	can	forget	to	think	about	these	simple	questions	so	we	use	the	acronym	VIEWSTAMP	to	help	you	remember	each	item.	The	acronym	uses	letters	front	each	of	these	six	critical	components:	VIE\,V	=	the	different	VIEWpoints	in	the	passage	S	=	the	Structure	of	the
passage	T	=	the	Tone	of	the	passage	A	=	the	Arguments	in	the	passage	M	=	the	Main	Point	of	the	passage	P	=	the	Purpose	of	the	passage	The	n1ajor	elements	listed	above	help	map	the	overall	framework	of	the	reading	contprehension	passages	you	will	see	on	the	GMAT.	Regardless	of	the	topic	or	the	length	of	a	passage,	your	task	will	be	to	take	note
of	the	information	provided	(sometimes	considering	various	viewpoints),	draw	inferences,	and	understand	what	the	author	is	trying	to	achieve.	Noting	these	integral	elements	as	you	assess	each	passage	is	crucial	to	you	increased	efficiency	and	accuracy	in	attacking	the	questions	that	follow	a	Reading	Comprehension	passage.	Ultimately,
VIE\.YSTAMP	is	a	mental	tracking	tool	that	focuses	your	attention	on	the	ideas	and	elements	most	likely	to	produce	questions.	Analyzing	the	Passage	Using	VIEWSTAMP	In	its	basic	form	,	VIE\,VSTAMP	is	a	mnemonic	device	that	helps	remind	you	of	what	tot	look	for	in	each	passage.	But	in	practice	we	use	this	device	as	a	diagnostic	instruntent	that
helps	us	constantly	apply	a	rigorous	analysis	to	each	paragraph	of	the	passage.	Thus,	it	is	important	to	discuss	exactly	when	and	how	to	ask	these	questions,	and	what	to	look	for	as	a	satisfactory	response.	When	to	Apply	VIEWSTAMP	VIE\,VSTAMP	is	designed	to	be	a	constant	companion	as	you	move	through	the	passage.	You	are	always	looking	for
the	presence	of	each	element,	and	at	the	end	of	each	paragraph	you	should	consider	the	main	elements	of	what	you	just	read	as	well	as	what	information	relates	to	the	VIEWSTAMP	goals.	Seek	to	understand	not	just	what	the	author	said	in	the	paragraph,	but	why	the	author	ntade	those	statements.	\i\That's	the	greater	point	that's	being	presented?
How	does	each	element	function	in	service	of	that	point?	This	paragraph-by-paragraph	analysis	culminates	when	you	finish	the	last	paragraph,	at	which	point	you	should	have	a	relatively	good	sense	of	what	was	said,	and	by	whom.	As	you	conclude	your	reading,	pause	to	make	sure	you	have	all	of	the	information	straight.	If	you	do	not,	you	risk	being
swayed	by	clever	answer	choices	with	tempting	but	inaccurate	phrasing.	So,	if	you	are	at	all	uncertain	about	something	that	feels	significant,	take	a	moment	to	lock	down	the	facts!	How	to	Apply	VIEWSTAMP	It's	not	that	this	first	summary	is	bad;	it's	actually	quite	good.	The	problem	is	that	it's	not	a	distillation	of	the	essence	of	the	passage,	and	if	you
apply	this	level	of	det	ailed	analysis	to	each	element	within	the	passage,	you	won't	have	a	simple	analysis	but	inst	ead	an	extremely	complicated	analysis	that	might	be	difficult	to	remember	.	One	of	the	keys	of	applying	VIEWSTAMP	is	to	not	seek	too	much	detail	for	each	item.	An	excessive	amount	of	detail	will	slow	you	down,	and	beconte	hard	to
juggle	mentally.	Instead,	what	y	ou	want	is	a	very	generalized	answer	to	each	question.	We'll	go	into	the	details	of	each	elentent	in	the	remainder	of	this	chapter,	but	for	now	think	about	each	question	as	a	broad	query	seeking	a	single	sentence	answer	if	possible.	For	exantple,	consider	the	idea	of	the	main	point	of	a	passage.	While	GMAT	Reading
Comprehension	passages	are	all	unique,	in	every	instance	you	can	suntmarize	the	ntain	point	in	a	sentence	or	two	at	most.	So,	at	the	end	of	the	passage	when	you	are	looking	to	answer	the	question	of	what	is	the	ntain	point,	keep	your	answer	simple	and	broadly	encompassing	of	the	entirety	of	the	text.	You	do	not	need	to	suntmarize	every	few
sentences	or	go	into	the	nuances	of	each	passage;	fine	shades	of	nteaning	are	not	useful	at	this	level	because	they	are	too	easy	to	forget.	Thus,	a	hypothetical	main	point	summary	such	as	the	following	would	fail	our	goal:	The	passage	argues	for	the	adoption	of	the	new	GeisenTremaine	standards	for	measuring	educational	progress	among	American
school	children	because	these	standards	take	into	account	cultural	and	socioeconomic	factors	that	can	impact	some	students	more	than	others.	The	author	pays	particular	attention	to	the	deficiencies	of	current	measures	in	addressing	underprivileged	youth	achievement.	Instead,	seek	something	along	these	lines:	Th	e	analogy	we	often	use	for	how
VIEWSTA..\IIP	works	is	one	where	yo,u	act	as	an	air	tr	affic	controller.	In	that	role,	you	know	that	you	will	b	e	tr	acking	planes,	but	each	night	th	e	patt	ern	"111	change	and	th	e	number	and	density	of	planes	will	be	different.	The	main	point	is	that	the	new	standards	for	measuring	the	progress	of	American	schoolchildren	should	be	adopted.	The
second	sun1mary,	while	short	and	relatively	generalized,	would	allow	you	to	answer	any	question	about	the	primary	purpose	or	n1ain	point	of	the	passage	(which	are	questions	that	appear	frequently),	and	would	also	clue	you	in	to	the	author's	overall	intent	and	belief	set.	The	keys	are	clarity	and	simplicity	since	those	wil1l	provide	maximum	recall
when	you	are	attacking	the	question.	Now,	the	natural	question	to	ask	is:	won't	a	broad	sumn1ary	leave	nte	vulnerable	to	questions	about	details	or	specific	sections	of	the	passage?	The	happy	answer	is	No.	When	you	encounter	specific	questions	you	have	free	rein	to	return	to	the	passage	text,	and	in	fact	you	are	encouraged	to	do	so.	Every	high
scorer	returns	to	the	passage	to	confirm	information	because	there	are	simply	too	n1any	details	in	the	passage	to	remember	in	full	.	This	process	is	made	easier	because	one	of	the	elements	being	tracked	is	Structure,	so	when	you	encounter	a	detail	question	and	must	return	to	the	passage	your	already-existing	structural	knowledge	of	where	to	find
the	information	will	help	you	move	more	quickly	and	decisively.	In	a	similar	fashion,	you	know	that	certain	elements	always	appear	in	Reading	Comprehension	passages,	but	in	each	passage	those	elements	are	present	ed	in	different	ways.	Your	job	is	to	track	concurrently	those	elements	as	they	appear.	So,	at	the	end	of	each	passage	you	should	be
able	to	briefly	sumntarize	the	six	elements	within	VIEWSTAMP	in	short,	succinct	sentences.	If	you	cannot	accomplish	this	goal,	you	will	likely	struggle	with	some	or	all	of	the	questions.	As	you	practice	reading	passages,	constantly	ask	yourself	these	questions,	and	seek	to	refine	your	approach	until	you	are	comfortable	with	each	of	the	points.	Finally,
consider	your	analysis	of	the	six	elements	to	be	fluid:	it	will	change	from	passage	to	passage.	In	some	passages	certain	elements	will	appear	earlier	than	others,	and	in	some	cases	you	might	determine	an	element	very	early	on	whereas	in	another	passage	you	may	need	to	wait	until	the	end	of	the	passage	to	make	a	judgment.	For	example,	in	one
passage	the	author's	attitude	might	be	identifiable	right	from	the	beginning	whereas	in	another	passage	that	attitude	might	not	be	clear	until	near	the	end.	Do	not	try	to	intpose	a	rigid	order	onto	your	reading;	instead	react	to	what	the	test	makers	give	you:	the	variation	in	how	information	is	presented	in	the	passage	will	require	you	to	be	flexible	in
how	you	read.	Your	goal	as	a	reader	using	VIEWSTAMP	is	not	to	read	each	passage	in	a	fixed	and	unyielding	way,	but	rather	to	track	the	six	elements	and	react	to	thent	when	they	appear.	In	this	way,	you	can	adapt	to	any	passage	structure	and	forn1ation,	and	thereby	attack	any	set	of	questions	successfully!	1.	Viewpoint	Identification	and	Analysis
This	section	discusses	the	"VIE'W"	in	VIEvVSTAMP.	The	"VIEW"	stands	for	Viewpoints.	A	viewpoint	is	the	position	or	perspective	of	a	pers	on	or	group.	On	the	GMAT,	Reading	Comprehension	passages	may	contain	one	viewpoint,	or	might	reflect	two	(or	more)	different	perspectives.	Thes	e	viewpoints	can	be	the	author's	or	those	of	groups	discus	sed	b
y	the	author.	As	you	read,	you	must	identify	each	viewpoint	that	is	pres	ented	in	the	pas	sage.	This	is	a	fairly	easy	proces	s-whenever	a	new	group	or	individual	vie,,vpoint	is	dis	cussed,	simply	note	its	appearance.	Because	viewpoints	can	be	pres	ented	at	any	time,	your	analysis	of	view	points	will	not	be	concluded	until	you	finish	reading	the	passage.
Consider	the	following	opening	paragraph	of	a	pas	sage,	and	seek	to	identify	the	various	viewpoints	present:	In	economics,	Pareto	optimality	occurs	in	(5)	(10)	systems	where	no	allocative	change	can	be	made	to	advantage	one	party	without	disadvantaging	another	party.	If	such	a	change	could	be	made,	then	the	change	would	be	a	Pareto
improvement;	when	no	further	Pareto	improvements	can	be	made,	the	system	reaches	Pareto	optimality.	While	elements	of	the	Pareto	principle	can	be	useful	in	understanding	the	efficiency	of	a	system,	application	of	such	principles	to	the	allocation	of	public	resources	would	not	yield	equitable	or	socially	desirable	results.	Number	of	Viewpoints:	1
Lines	1-7.:	No	Specific	Viewpoint.	The	opening	content	in	Lines	1-3	is	not	viewpoint	specific;	although	these	statentents	are	provided	by	the	author,	the	information	only	serves	to	provide	context	for	the	remainder	of	the	paragraph,	and	does	not	talce	a	specific	view	of	the	subject	that	can	be	assigned	to	any	party.	}.llany	Reading	Comprehension
passages	begin	with	a	Viewpoint	Neutral	discussion	that	provides	contex"t	for	the	passage.	Lines	8-12:	Author:	This	excerpt	does	not	provide	multiple	viewpoints;	it	is	simply	the	author's	presentation	of	inforn1ation	about	Pareto	systems.	Note	that	lines	1-7	provide	contextual	information	that	could	be	classified	as	No	Specific	Viewpoint,	but	in	this
item	we	include	them	in	the	author's	viewpoint	because	the	remainder	of	the	paragraph	continues	on	with	a	definable	viewpoint	assigned	to	the	author.	Test	takers	might	ask,	""What	is	the	value	of	tracking	all	of	the	viewpoints	in	a	given	Reading	Comprehension	passage?"	There	are	several	important	reasons:	Tracking	the	viewpoints	will	help	you
disentangle	the	mass	of	information	contained	in	every	Reading	Comprehension	passage.	1.	Within	the	questions,	you	will	be	asked	to	identify	the	viewpoints	presented	in	the	passages	and	to	differentiate	between	those	vie,,v	points.	Answer	choices	will	often	present	different	viewpoints	in	order	to	test	your	ability	to	distinguish	between	groups.	2.	In
the	paragraph	on	the	previous	page,	we	encountered	only	the	author's	view.	\\Then	multiple	views	are	presented,	however,	they	often	appear	"back-to-back,"	so	the	test	makers	can	assess	your	ability	to	compare	and	contrast	different	views	in	close	proximity.	"When	test	takers	fail	to	distinguish	these	separate	views	they	are	far	ntore	prone	to	ntissing
questions	that	test	the	difference	between	these	viewpoints.	An	opinion	present	ed	without	reference	t	o	any	group	is	typically	the	author's	perspective.	In	the	prior	example	paragraph,	the	sole	view	is	presented	very	clearly,	and	is	easy	to	identify.	Unfortunately,	viewpoints	will	not	always	be	presented	with	such	clarity.	Consider	the	following	opening
paragraph	from	a	different	sample	passage:	(5)	(10)	Patent	laws	are	thought	to	have	originated	in	Italy,	but	legal	history	professors	have	convincingly	shown	that	the	concept	of	patents	existed	as	far	back	as	the	third	century	in	ancient	Greece.	Despite	the	long	legal	history	of	patents,	recent	commentators	have	suggested	that	their	use	should	be
either	abolished	or	curtailed	significantly.	They	argue	that	social	and	technological	changes	have	surpassed	the	capacities	of	the	patent	system,	and	instead	of	being	an	engine	of	expansion,	patent	laws	are	now	more	commonly	used	as	a	means	of	suppression.	Number	of	Viewpoints:	3	Lines	1-4:	Author.	By	using	the	word	"convincingly"	to	describe	the
view	of	Legal	History	Professors,	the	author	indicates	that	he	or	she	agrees	with	the	idea	that	the	concept	of	patents	has	existed	as	far	back	as	third	century	Greece.	Note	that	Line	1	could	be	assigned	to	No	Specific	Viewpoint,	but	because	Line	1	addresses	the	origin	of	patent	laws-an	origin	that	is	expressly	addressed	by	the	author	in	Line	2	Line	1	is
thus	included	in	the	author's	viewpoint.	Lines	2-~:	Legal	Histon:	Professors.	This	group	demonstrated	that	the	concept	of	patents	has	existed	as	far	back	as	the	third	century	in	ancient	Greece,	an	idea	with	which	the	author	agrees.	Lines	6-12:	Recent	Commentators.	The	Comntentators	believe	that	the	use	of	patents	should	be	restricted	or	eliminated.
Of	course,	not	all	viewpoints	are	presented	in	separate	sentences.	In	an	effort	to	confuse	test	takers,	the	test	makers	sometimes	introduce	two	viewpoints	in	a	single	sentence,	as	in	the	following	exantple:	(5)	While	the	proponents	of	the	Futurism	art	movement	believed	that	the	past	was	an	era	to	be	ignored,	some	critics	assert	that,	ironically,	for	the
Futurists	to	break	from	the	past	would	have	required	a	n1ore	thorough	understanding	of	history	on	their	part.	In	the	sentence	above,	two	views	are	introduced:	that	of	the	proponents	of	Futurisnt,	and	that	of	the	critics	of	Futurism.	However,	although	the	sentence	contains	two	opposing	views,	tracking	those	elements	is	no	more	difficult	than	when
the	views	are	presented	in	separate	sentences.	Again,	we	will	discuss	notating	the	views	in	a	later	section.	"When	we	begin	our	discussion	of	the	questions	that	typically	accompany	GMAT	passages,	we	will	revisit	the	importance	of	a	viewpoint-based	analysis.	In	the	meantime,	always	remember	to	identify	the	various	viewpoints	that	you	encounter	in	a
Reading	Comprehension	passage.	The	drill	that	follows	is	designed	to	help	practice	and	reinforce	this	important	habit.	VIEWSTAMP	Analysis:	Viewpoint	Identification	Drill	Each	of	the	following	items	presents	a	paragraph.	Read	each	item	and	identify	the	viewpoints	present.	Then,	in	the	spaces	that	follow	each	paragraph,	fill	in	the	proper	line
references	and	respective	vie'\\rpoints.	VIEWSTAl11P	Analysis:	Vie	wn,oint	Identi.fication	Drill	Answer	Key,	Passage	1:	(5)	(10)	Federal	rules	of	evidence	have	long	prohibited	the	presentation	in	court	of	many	types	of	"hearsay"	(evidence	recounted	second-hand,	rather	than	reported	directly	by	a	witness),	based	on	the	notion	that	only	the	most	readily
verifiable	evidence	should	be	allowed	consideration	by	any	court	in	n1aking	its	determinations.	Dr.	Kinsley	has	argued,	however,	that	the	rules	of	evidence	as	currently	written	are	unacceptably	overreaching,	precluding	the	use	of	too	many	types	of	evidence	whose	value	would	far	outweigh	any	associated	detriment	if	allowed	court	admissibility.	But
modem	hearsay	rules	have	been	written	with	good	reason.	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Passa2e	2:	(5)	In	the	years	which	preceded	Roger	Bannister's	record	breaking	performance,	it	was	widely	believed	that	the	human	body	was
not	equipped	to	complete	a	mile-long	run	in	under	four	minutes;	hu1nan	lungs,	many	leading	experts	asserted,	could	never	deliver	sufficient	oxygen,	and	the	heart	could	not	undergo	such	physical	stress.	Bannister,	undeterred,	believed	that	he	could	reach	the	goal	that	he	had	set	in	1952.	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	__
Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Passage	3:	(5)	Friedman	suggested	monetary	manipulation	to	bring	the	supply	and	demand	for	money	to	an	artificial	equilibrium,	but,	as	Margaret	Thatcher	and	n1any	others	have	since	learned,	the	application	of	these	principles	in	the	real	world	often	brings	about	results	contrary	to	those	predicted	from	the
ivory	towers	of	abstract	economic	theory.	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Passage	4:	(5)	(	10)	(15)	The	first	cardiac	pacemaker	was	the	brainchild	of	John	Hopps,	a	Canadian	electrical	engineer	who,	in	1941,	while	researching	hypothermia	and	the	use	of	heat	from	radio	frequencies
to	restore	body	temperature,	found	that	mechanical	or	electrical	stimulation	can	restart	a	heart	that	has	stopped	under	conditions	of	extreme	cold.	The	earliest	versions	of	the	pacemaker	were	heavy	pieces	of	equipn1ent	which	were	far	too	large	for	implantation,	and	instead	had	to	be	rolled	on	wheels	and	kept	attached	to	the	patient	at	all	times.
Modern	science	has	seen	a	striking	decrease	in	the	size	of	these	devices,	which	are	now	small	enough	to	be	surgically	placed	under	the	skin,	allowing	then1	to	remain	virtually	undetectable	externally.	Lines:	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	(	10)	(	15)	On	the	other	side	of	the	interpretation	debate	are	those	who	believe	that	the
Constitution	was	meant	to	be	a	"living	document,"	whose	proper	construction	would	readily	adapt	to	an	evolving	nation.	Judges	who	subscribe	to	this	perspective	are	often	referred	to	by	strict	constructionists	as	judicial	activists	who	are	trying	to	take	law-making	power	away	from	the	legislative	branch	of	the	govemn1ent.	These	judges,	however,
consider	themselves	interpreters,	not	activists.	The	framers	specifically	allowed	for	constitutional	amendment,	and	afforded	significant	power	to	the	judicial	branch;	they	felt	that	the	Constitution	was	to	provide	a	framework	but	would	have	to	adapt	to	a	changing	nation.	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:
___________________________	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	Passage	#6:	(5)	Critics	often	accuse	Primo	Levi	of	providing	a	historically	incon1plete	account	of	the	Holocaust	in	his	last	book,	The	Dro	wned	and	the	Saved	(	1986).	While	technically	correct,	such	accusations	reveal	a
fundan1ental	failure	to	understand	the	role	of	memory-and	forgetting-	in	Levi's	outstanding	(	I	0)	(15)	(20)	work.	Levi	regards	human	memory	as	a	"marvelous	but	fallacious"	instrument,	given	the	inherent	subjectivity	of	personal	narration:	tin1e	can	alter	memory,	and	false	men1ories	can	emerge.	As	many	psychologists	agree,	this	can	be	particularly
true	of	traumatic	memories.	Trauma	can	often	limit	precise	recall	of	an	injurious	experience,	and	its	severity	is	often	predictive	of	memory	status.	From	that	perspective,	the	critics	are	correct:	as	a	survivor	of	unimaginable	horrors,	Levi	is	unlikely	to	provide	a	reliably	detailed	account	of	his	personal	experiences.	But	he	never	meant	to:	The	Drowned
and	the	Saved	is,	above	all,	an	introspective	account	of	survival.	Lines:	_	_	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	_	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	_	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_	_	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Lines:	_
_	_	__	Viewpoint:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Passage	#7:	(5)	(	l	0)	(	15)	(20)	One	needs	on	ly	to	look	at	the	vast	body	of	Literary	criticism	produced	during	the	Cold	War	to	realize	that,	as	Abbott	Gleason	aptly	observes	in	his	introduction	to	George	Orwell	's	Nineteen	Eig	hty-Four	(	1949),	Orwell	's	novel	"has	come	to	be	regarded	as	one
of	the	great	exposes	of	the	horrors	of	Stalinism."	Nineteen	Eighty-Four	has	indeed	transcended	its	historical	occasion,	its	themes	persisting	as	ubiquitous	e	lements	of	popular	culture,	political	debate,	and	literary	criticism	even	after	the	end	of	the	Cold	War.	History	has	transformed	the	fictional	paradigms	conta	ined	in	the	novel	into	an	allegory	of	its
own	factual	reality,	an	allegory	that	describes	a	shared	experience	by	staying	embedded	in	the	collective	American	unconscious.	If-	as	Walter	Benjamin	observes	in	his	essay,	"The	Storyteller"-	storytelling	is	the	lost	art	of	the	twentieth	century,	Orwell	manages	to	find	that	art	precisely	at	those	moments	of	dramatic	narration	when	censorship	and
alienation	seem	most	oppressive,	didactic,	and	deafening.	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	Passage	#8:	(5)	(	10)	(	15)	(20)	(25)	Designed	by	American	architect	Frank	Lloyd	Wright	in	the	earl	y	I	920's,	the	Hollyhock	House	was	an	odd	addition	to	the	suburban	landscape	of	East
Hollywood.	Critics	deplored	its	abandonment	of	traditional	principles	of	Western	architecture,	noting	the	clear	inconsistency	with	its	AngloColonial	and	Beaux-Arts	ne	ighbors.	Because	its	exterior	walls	tilted	back	at	85	degrees,	many	fe	lt	that	the	Hollyhock	House	looked	more	like	a	Mayan	temple	than	a	residential	building.	Indeed,	the	Hollyhock
House	lacked	the	typical	ai	r	of	domesticity	expected	of	it.	Nevertheless,	the	monumental	nature	of	its	form	should	not	have	caused	such	consternation.	Although	the	geometrically	abstract	hollyhock	motif	domi	nates	the	exterior	and	the	interior	spaces	of	the	house,	it	also	creates	a	rare	sense	of	cohesion	between	the	two.	Thanks	to	the	symmetrical
leaves	spaced	evenly	alo	ng	its	stem,	the	hollyhock	also	establishes	an	allegorical	connection	between	the	hill	y	landscape	of	Southern	California	and	the	building's	ornamental	design.	ln	sharp	contrast	with	their	predecessors,	many	modem-day	architects	now	see	the	bui	lding	as	organically	inseparable	from	the	Olive	Hill	on	which	it	sits,	casting	a
much	more	favorable	light	on	Frank	Lloyd	Wright's	ingenious	design.	Lines:	_	_	_	__	Viewpoint:	___________________________	Lines:	_	_	_	__	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	Passai:e	#9:	(5)	(	I	0)	(	15)	(20)	(25)	What	is	"canon"?	Scholars	typically	label	as	"canonical"	those	works	of	Western	literature
that	have	the	greatest	artistic	merit.	Critics	o	ften	complai	n	that	canonic	ity	is	inherently	subjective,	often	biased	in	favor	of	those	who	have	the	power	and	auth	ority	to	de	fine	what	"artistic	merit"	actuall	y	is.	Even	if	the	canon	does	not	serve	political	interests	overtly,	their	argument	goes,	it	provides	a	perspective	that	is	inherently	exclusionary,	if	not
oppressive.	What	su	ch	debates	fa	il	to	acknowledge	is	that	the	canon	is	as	much	abou	t	the	past	as	it	is	about	the	present.	It	creates	a	fantasy	of	origin,	a	shared	beginni	ng	that	has	survived	the	passage	of	time	thanks	to	the	timeless	truth	we	imagine	is	contained	in	it.	Much	like	the	painted	tab	le	in	the	antique	shop,	its	nicks	and	chips	precious	signs



of	its	antiquarian	value,	the	canon	provides	a	compensatory	myth	whose	ambiguities	only	contribute	to	its	stature	of	a	classic.	They	do	so	by	inviting	a	plethora	of	interpretations	that	seek	to	settle,	once	and	for	all,	the	"	real"	meaning	of	the	text.	The	classic	is	itself	a	deeply	disjointed	work	that	both	invites	and	resists	interpretation,	its	contradictions
exhibit	ing	not	a	mere	lack	of	adequate	philosophical	ana	lysis,	but	rather	the	symptoms	of	contingency	and	incommensurabil	ity	inherent	in	its	own	genealogy.	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	Passa	0	e	#10:	(5)	(	I	0)	(	15)	(20)	(25)
(30)	For	centuries,	historians	have	regarded	Vasari's	Life	ofMicheltmgelo,	originally	published	in	1550,	as	the	primary	source	of	infonnation	about	the	marble	statue	David.	According	to	Vasari.	Michelangelo	completed	the	stan1e	in	1504	from	a	large	block	of	marble	previously	owned	by	Piero	Soderini,	then	go11fido11iere	for	life	in	the	city	of
Florence.	Soderi1li	bad	offered	the	project	to	sever.ii	other	Florentine	sculptors	before	offering	it	to	Michelangelo,	Vasari	claims.	and	the	numerous	attempts	at	carving	the	statue	had	rendered	the	block	of	marble	virtually	unsalvagcable.	Although	dir~'Ct	proof	ofVasari	's	account	was	unattainable,	he	orfcrcd	enough	details	to	lend	his	argument	a
semblance	o	f	rigor.	By	1840.	however,	the	consensus	among	experts	was	that	David's	provenance	had	little	to	do	with	Piero	Soderini.	A	newly	uncovered	document	dating	back	to	1476	showed	that	it	was	the	Overseers	of	the	Office	of	Works	of	the	Duomo	(the	Operoi)	who	conm1iss	ioned	the	marble	David	to	severa	l	sculptors-first	to	renowned
Florentine	sculptor	Agostino	di	Duccio,	and	twelve	years	la	ter	to	a	younger	artist,	Antooio	Rossellino.	The	Operni	intended	the	statue	to	be	part	of	the	century-old	"Prophet-project,"	a	monumental	series	o	f	lwelve	Old	Testament-themed	sculptures	which	would	adorn	the	buttresses	of	Florence	·s	cathedral	church.	Unfortunately,	Agostino	and	Rossell
ino	made	liule	progress	for	over	a	decade.	prompting	lhc	Operai	to	commission	the	piece	to	the	26-year	old	Michellmgelo.	Documents	from	Lhe	Duomo	daling	back	to	150	I	explicit	ly	refer	to	the	sta	tue's	intended	purpose	and	style.	leaving	no	doubt	1hat	(35)	Vasari's	earlier	accounts	were	factually	incorrect.	Lines:	_____	Viewpoint:
___________________________	Lines:	_____	Viewpoint:	___________________________	Lines:	_____	Viewpoint:	___________________________	VIEWSTAMP	Analysis:	Viewpoint	Identification	Drill	Answer	Key	Passage	#	1:	Lines	1-7.:	This	section	is	not	attributed	to	any	particular	party,	so	it	must	come	front	the	author.	As	this	portion	is	purely	informational,	there	is
no	tone	at	this	point.	Lines	7.-12:	This	is	the	perspective	of	Dr.	Kinsley.	By	using	the	ternt	"unacceptably,"	Kinsley	appears	to	have	a	fairly	strong	negative	opinion	about	the	breadth	of	hearsay	prohibitions	as	currently	written.	Lines	12-13:	This	excerpt	is	also	not	attributed	to	anyone,	so	it	is	the	author	at	this	point	who	takes	issue	with	Kinsley's
argument,	asserting	that	the	hearsay	rules	have	a	reasonable	foundation.	Passage	#	2:	Lines	1-7.:	In	the	beginning	of	this	paragraph,	the	author	apprises	us	of	a	widely	held	belief	about	the	body's	limitations,	followed	by	a	more	specific	attribution	of	related	assertions	to	many	leading	experts.	Lines	7..::.9.:	Here	the	author	makes	the	switch	to	the
perspective	of	Bannister.	There	is	not	too	much	attitude	reflected	here,	although	Bannister	is	characterized	as	fairly	confident.	Passage	#	3;_	Lines	1-3:	The	first	two	lines	provide	Friedntan's	suggestion	as	a	simple	presentation	of	information.	Lines	3:.7.=	This	portion,	which	is	not	specifically	attributed	to	anyone	else,	provides	the	perspective	of	the
author,	who	takes	a	very	negative	attitude,	clearly	reflected	in	the	reference	to	the	"ivory	tower	theory."	The	author	is	not	a	fan	of	Friedman's	suggestion	of	ntonetary	ntanipulation.	Passage	#	~;_	Lines	1-15:	This	excerpt	does	not	provide	multiple	viewpoints;	it	is	simply	the	author's	presentation	of	inforn1ation	about	the	history	of	the	cardiac
pacemaker	and	its	inventor.	As	is	sometimes	the	case	with	science	passages,	this	selection	reflects	a	relatively	neutral	tone.	Passage	#	5;_	Lines	1-5:	This	is	the	vie,,v	point	of	the	"living	document"	proponents,	and	the	tone	is	fairly	matter-of-fact.	Lines	5:.9.:	Here	the	author	presents	the	perspective	of	the	strict	constructionists,	who	talce	a	negative
tone	with	regard	to	the	"living	document"	judges.	Lines	9-10:	At	this	point	we	are	presented	with	the	perspective	of	the	so-called	"judicial	activists,"	who	believe	that	they	are	simply	offering	interpretations	rather	than	newly	ntade	laws.	Lines	10-12:	Here	we	are	provided	with	information	about	the	beliefs	of	the	fran1ers	,	with	an	attitude	that	lends
more	support	to	the	idea	of	the	Constitution	as	a	living	document.	Passage	#	6:	Lines	1-4:	The	viewpoint	presented	here	is	that	of	the	critics,	who	accuse	Levi	of	providing	an	incontplete	account	of	the	Holocaust.	Lines	4;:,7.:	This	section	is	crucial:	the	author	concedes	that	the	critics	are	"technically	correct,"	but	takes	a	strong	stance	against	their
position.	The	author	also	entbraces	Levi's	book	as	an	"outstanding	work."	Lines	7.-11:	This	excerpt	clarifies	Levi's	vie'\\rpoint.	Lines	11-14:	A	new	viewpoint	is	introduced-that	of	psychologists.	Lines	14-20:	The	author	elaborates	on	her	earlier	claint	about	why	the	critics	are	"technically	correct,"	but	fail	to	grasp	the	purpose	of	Levi's	account.	,,ve	also
learn	more	about	Levi's	purpose,	as	understood	by	the	author.	Passage	#	7J.	Lines	1-7.:	This	excerpt	introduces	Gleason's	views	on	George	Orwell.	The	author	quotes	Gleason,	suggesting	an	overlap	of	viewpoints.	Lines	7.-16:	This	section	elaborates	on	the	author's	interpretation	of	Nineteen	Eighty-Four.	The	attitude	is	scholarly,	the	views-erudite.
Lines	16-21:	The	author	mentions	Walter	Benjamin,	but	the	reference	only	serves	to	lend	further	credibility	to	the	author's	own	views	regarding	Orwell.	Passage	#	8:	Lines	4-10:	Introduce	the	critics'	vie'\\rpoitnt,	which	is	critical	of	the	Hollyhock	House.	Lines	12-14.:	This	is	the	author's	main	poitnt.	The	author	concedes	that	the	building	is	not	as
"domestic"	as	expected,	but	views	the	critics	as	too	harsh.	Lines	22-27.:	Juxtapose	the	critics'	views	n1entioned	in	the	first	paragraph	to	those	of	modern-day	architects.	Passage	#	9.l	Lines	1-3:	Define	"canon"	front	a	scholarly	perspective.	Line	3-10:	Outline	the	critics'	argument	against	canonicity.	Line	12-28:	Introduce	and	elaborate	on	the	author's
perspective	regarding	canonical	works.	Passage	#	10:	Line	1-~.:	Introduce	Vasari's	importance	to	historians.	Line	~-12:	Outline	Vasari's	version	of	events	regarding	the	provenance	of	Michelangelo's	David.	Line	13-15:	Imply	the	author's	position	regarding	Vasari's	historical	account:	it	seems	rigorous	(but	probably	isn't).	Line	15-17.:	Introduce	the
experts'	position,	which	is	in	direct	disagreement	with	Vasari's.	Lines	2a-28:	Mention	the	Operai's	purpose	for	commissioning	the	piece,	which	functions	as	evidence	for	the	author's	ntain	point.	Lines	32-35:	Re-assert	the	author's	main	point:	Vasari's	account	is	factually	incorrect.	2.	Passage	Structure	This	section	discusses	the	"S"	in	the	VIE'WSTAMP
acronym.	The	"S~	stands	for	Structure.	Many	students,	when	they	first	begin	working	with	Reading	Comprehension	passages,	attentpt	to	rentember	every	single	detail	of	the	passage.	Given	the	limits	of	human	short-term	memory	and	the	test's	intensive	time	pressure,	this	is	an	impossible	task.	Fortunately,	it	is	also	an	unnecessary	one.	Built	into	your
test	taking	strategy	should	be	the	expectation	that	you	will	frequently	return	to	the	passage	during	the	questions	to	confirm	and	disconfirm	answer	choices.	'W	hen	t	aking	the	G}.IL4.T	CAT,	understanding	the	structure	of	a	passage	for	quick	r	eference	can	be	particularly	important,	since	there	is	no	way	to	t	ake	not	es	directly	on	the	passage.	In	order
to	successfully	return	to	the	passage,	however,	you	must	attempt	to	identify	the	underlying	logical	structure	of	the	passage	as	you	read.	This	will	help	you	quickly	find	inforn1ation	once	you	begin	to	answer	the	questions.	For	example,	some	passages	open	by	stating	the	background	of	a	thesis	that	will	be	challenged	later	in	the	passage.	In	the
following	paragraphs	the	author	will	then	present	an	alternative	viewpoint	to	the	thesis	and	perhaps	specific	counterexamples	which	provide	support	for	the	alternative	view.	Awar	eness	of	this	general	structure	will	allow	you	to	reduce	the	time	you	spend	searching	for	inforn1ation	when	you	refer	back	to	the	text.	Don't	worry	that	you	will	not	be	able
to	remember	every	det	ail.	The	answers	to	eve1y	problem	are	already	on	th	e	page,	and	thus	your	task	is	simply	t	o	be	able	to	identify	the	correct	answer,	not	to	remember	every	single	thing	about	the	passage.	Fortunately,	identifying	the	logical	structure	of	a	passage	does	not	require	any	training	in	logic	or	in	logical	terminology.	You	sintply	need	to
be	able	to	describe	in	general	terms	the	order	in	which	things	are	presented	in	the	passage.	This	is	most	often	connected	to	specific	paragraphs,	as	in,	"The	first	paragraph	introduces	the	jury	unanimity	requirement,	and	then	presents	the	viewpoints	of	the	critics	of	unanimity.	At	the	start	of	the	second	paragraph,	the	author	takes	a	strong	position
that	jury	unanintity	is	essential.	The	second	and	third	paragraphs	support	that	position-paragraph	two	states	that	the	costs	of	hung	juries	are	ntinimal,	and	paragraph	three	states	that	unanimous	verdicts	leads	to	fairer	verdicts,	and	thus	fairer	trials."	With	a	brief	synopsis	such	as	this	one,	you	could	confidently	return	to	the	passage	as	needed.
Question	about	the	critic's	position?	The	answer	will	probably	be	found	in	the	first	paragraph.	Question	about	verdict	fairness?	Most	likely	the	answer	will	be	found	in	the	last	paragraph.	Your	structural	analysis	should	be	general	enough	to	be	mentally	retained,	while	still	providing	enough	basic	detail	to	serve	as	a	guide	when	you	return	to	the
passage.	Also	keep	in	mind	that	if	you	need	to	refresh	your	memory,	you	can	glance	at	your	notes	for	clues.	Of	course,	the	Viewpoint	Analysis	approach	we	discussed	briefly	before	will	also	help	you	identify	and	track	the	structure	of	the	passage,	since	understanding	the	views	of	the	various	players	assists	in	your	ability	to	understand	the	passage	as	a
whole.	Identifying	the	main	point	and	author's	tone	will	also	ntake	this	task	easier.	VIEWSTAMP	Analysis:	Structure	Identification	Drill	Moving	on	to	the	"Structure"	portion	of	the	VIEWSTAMP	analysis,	your	objective	in	this	drill	is	to	determine	what	the	author	accomplished	in	each	one	of	the	following	paragraphs	as	concisely	as	possible,	yet	with
enough	detail	to	serve	as	a	practical	guide	when	you	return	to	the	passage	in	responding	to	a	question.	VIEWSTAMP	Analysis:	Structure	Identijication	DrillAnswe1·	Key	The	artistic	style	of	Vincent	Van	Gogh,	the	Dutch	master	Post-Intpressionist	painter	born	in	1853,	is	defined	by	passionate	brush	strokes	and	the	bold	use	of	symbolic	color.	Van
Gogh's	body	of	work	is	expansive,	given	his	relatively	short	creative	life.	Recent	evidence,	however,	suggests	that	as	many	as	100	works	previously	attributed	to	Van	Gogh	may	not	be	authentic.	This	shocking	nuntber	has	prompted	leading	scholars	to	ask	why	Van	Gogh	has	been	forged	more	than	any	other	modern	master.	1.	Paragraph	summation:	_	_
_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	the	posthumously	published	sentinal	work	of	military	theorist	Carl	von	Clausewitz	(1780-1831),	is	regarded	as	an	effort,	unique	in	its	time,	to	marry	the	concepts	of	political	and	military	strategy.	Guided	by	the	principle	that	war	is	"simply	the	expression	of	politics	by	other	means,"	Clausewitz	rejected	a	succession	of
preceding	works	of	ntilitary	theory	for	being	focused	too	heavily	on	practical,	geometrical,	and	unilateral	considerations.	In	short,	Clausewitz	sought	a	unified	theory	of	war	that	encontpassed	both	the	practical	considerations	of	conducting	war	and	the	constant,	reciprocal	application	of	intelligent	forces	that	permit	military	genius	to	rise	above	the
fixed	rules	of	traditional	military	doctrine.	2.	On	War,	Paragraph	summation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	3.	Harriet	Tubman	was	born	a	slave	in	Maryland	in	1819	or	1820.	Having	suffered	vicious	beatings	as	a	child,	she	escaped	north	to	Philadelphia	when	she	was	approximately	thirty	years	old.	Over	the	next	several	years,	Tubman	learned	the
duties	of	a	conductor	on	the	Underground	Railroad,	a	network	of	people	and	secret	places	used	to	help	slaves	escape	to	non-slave	holding	territories,	and	to	freedont.	During	this	tinte	she	worked	tirelessly,	devoid	of	fear	for	her	personal	safety,	to	help	others	escape	as	she	had	done.	Through	her	work,	Tubman	became	acquainted	with	other	figures
whose	words	and	actions	would	echo	down	through	history,	telling	both	her	story	and	their	own.	Paragraph	summation:	_________________________	4.	The	entergence	of	the	Euro-American	presence	in	the	Osage	territory,	however,	had	deleterious	effects	that	extended	beyond	just	the	devastating	use	of	military	force.	Prior	to	the	cultural	influence	of	the
EuroAmerican	political	leadership,	Osage	tradition	required	that	any	decision	ntade	by	the	Osage	as	a	people	had	to	be	unanimous.	Recurring	contact	with	ithe	leadership	structure	of	Western	civilizations	quickly	began	to	change	the	Osage	culture,	and	with	troubling	results.	The	strength	of	the	traditional	Osage	syst	em	of	unanin1ity	was	that	each
individual	was	bound	t	o	every	major	decision,	and	internal	strife	once	a	decision	had	been	made	was	rare.	Paragraph	summation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	5.	Forensic	handwriting	analysis,	a	pattern	n1atching	discipline	in	which	an	examiner	compares	a	"known"	handwriting	sample	to	the	handwriting	on	a	"questioned"	document	to
determine	whether	the	person	who	created	the	known	sample	also	wrote	the	questioned	document,	has	been	the	subject	of	ongoing	and	vigorous	debate	within	the	legal	community.	Granted	the	status	of	"expert	testimony,"	such	forensic	analysis	is	an	infrequently	used	but	often	powerful	evidentiary	tool	employed	by	prosecutors	to	convince	juries	of
a	defendant's	guilt.	But,	should	such	evidence	even	be	admissible	at	trial?	The	answer	to	this	question	begins	with	another	question:	is	forensic	handwriting	analysis	a	science?	Recent	federal	appellate	court	decisions	are	split	on	this	issue,	which	is	critical	to	the	deterntination	of	the	proper	legal	standard	to	be	used	by	trial	courts	in	ruling	on	the
admissibility	of	forensic	handwriting	evidence.	Paragraph	summation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	6.	In	the	early	1950s,	a	diagnosis	of	autism-a	broad	term	used	to	describe	developmental	brain	disorders	resulting	in	difficulties	in	social	interaction	and	contmunication,	both	verbal	and	non-verbal,	and	also	resulting	in	repetitive	behaviors-almost
always	meant	a	life	of	institutionalization	for	the	person	diagnosed,	beginning	in	childhood	and	lasting	throughout	the	rest	of	the	person's	life.	Temple	Grandin,	born	in	the	late	1940s,	was	herself	diagnosed	with	autism	in	1950.	As	a	child,	Grandin	did	not	speak	until	she	was	more	than	three	years	old,	communicating	only	through	screams	and	other
non-verbal	vocalizations.	Despite	these	disadvantages,	Grandin	went	on	to	earn	a	doctorate	in	anintal	science	and	to	invent	a	livestock	restraint	system	used	for	the	huntane	handling	of	nearly	half	of	the	cattle	in	North	Anterica.	One	key	to	Dr.	Grandin's	success	was	a	symptont	of	her	autism:	she	is	a	phot	o-realistic	visual	thinker	who	can	construct
and	examine	complex	designs	in	her	mind	before	they	are	constructed,	just	as	someone	might	exantine	a	photograph	of	the	built	object,	and	down	to	the	last	detail.	Paragraph	summation:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	VIEWSTAMP	Analysis:	Structure	Identification	Drill	Answer	Key	The	artistic	style	of	Vincent	Van	Gogh,	the	Dutch	master	Post-
Impressionist	painter	born	in	1853,	is	defined	by	passionate	brush	strokes	and	the	bold	use	of	symbolic	color.	Van	Gogh's	body	ofwork	is	expansive,	given	his	relatively	short	creative	life.	Recent	evidence,	however,	suggests	that	as	many	as	100	works	previously	ath·ibuted	to	Van	Gogh	may	not	be	authentic.	This	shocking	number	has	prompted	leading
scholars	to	ask	why	Van	Gogh	has	beenforged	more	than	any	other	modern	master.	1.	This	excerpt	introduces	the	artist	Van	Gogh,	as	well	as	the	question	of	why	his	works	are	so	often	forged.	As	this	paragraph	seems	to	begin	a	discussion	rather	than	contplete	one,	it	would	likely	be	the	introductory	paragraph	in	a	longer	passage.	On	War,	the
posthumously	published	seminal	work	of	military	theorist	Carl	von	Clausewitz	(1780-1831),	is	regarded	as	an	effort,	unique	in	its	time,	to	marry	the	concepts	ofpolitical	and	military	sh·ategy.	Guided	by	the	principle	that	wm•	is	"simply	the	expr•ession	of	politics	by	other	means,"	Clausewitz	rejected	a	2.	succession	ofpreceding	works	of	military	theory
for	beingfocused	too	heavily	on	practical,	geometrical,	and	unilateral	considerations.	In	short,	Clausewitz	sought	a	unified	theory	ofwar	that	encompassed	both	the	practical	considerations	of	conducting	war	and	the	constant,	reciprocal	application	ofintelligentforces	that	permit	military	genius	to	rise	above	the	fixed	rules	of	traditional	military
doctrine.	In	this	paragraph	the	author	discusses	Clausewitz,	a	n1ilitary	theorist	who	uniquely	combined	military	and	political	theory.	This	exan1ple	n1ight	appear	as	an	entire	short	passage	or	could	also	be	the	introductory	paragraph	within	the	structure	of	a	longer	passage.	3.	Harriet	ntbman	was	born	a	slave	in	Maryland	in	1819	or	1820.	Having
suf.fered	vicious	beatings	as	a	child,	she	escaped	north	to	Philadelphia	when	she	was	approximately	thirty	y	ears	old.	Over	the	next	several	y	ears,	Tubman	learned	the	duties	of	a	conductor	on	the	Underground	Railroad,	a	netu,ork	ofpeople	and	secret	places	used	to	help	slaves	escape	to	non-slave	holding	territories,	and	to	freedom.	During	this	time
she	worked	tirelessly,	devoid	off	ear	for	her	p	ersonal	safety,	to	help	others	escape	as	she	had	done.	Through	her	work,	Tubman	became	acquainted	with	other	figures	whose	words	and	actions	would	echo	down	through	history,	telling	both	her	story	and	their	own.	Here	the	author	discusses	the	apparent	subject	of	the	passage,	Harriet	Tubntan;	the
role	of	this	excerpt	within	a	larger	passage	would	be	to	recount	sonte	of	the	details	of	the	Underground	Railroad	and	the	part	played	by	Tubman.	4.	The	emergence	of	the	Euro-American	presence	in	the	Osage	territory,	however,	had	deleterious	effects	that	extended	beyond	just	the	devastating	use	of	military	force.	Prior	to	the	cultural	influence	of	the
EuroAmerican	political	leadership,	Osage	tradition	required	that	any	decision	made	by	the	Osage	as	a	people	had	to	be	unanimous.	Recurring	contact	with	the	leadership	structure	of	Western	civilizations	quickly	began	to	change	the	Osage	culture,	and	with	troubling	results.	The	sh·ength	of	the	traditional	Osage	system	of	unanimity	was	that	each
individual	was	bound	to	every	major	decision,	and	internal	sh·ife	once	a	decision	had	been	made	was	rare.	This	paragraph	discusses	the	Euro-Anterican	culture's	negative	intpact	on	the	Osage	people,	specifically	the	undermining	of	the	Osage	tradition	of	requiring	unanin1ity	in	decisions	affecting	the	whole	people.	The	appearance	of	the	ternt
"however"	in	the	first	sentence	tells	us	that	this	is	at	least	the	second	paragraph	in	a	larger	passage,	and	the	end	of	the	paragraph	suggests	further	discussion	to	come,	so	this	would	likely	appear	structurally	as	a	middle	paragraph	in	a	three	or	four	paragraph	passage.	5.	Forensic	handwriting	analysis,	a	pattern	matching	discipline	in	which	an
examiner	compares	a	"known"	handwriting	sample	to	the	handwriting	on	a	"questioned"	document	to	determine	whether	the	person	who	created	the	known	sample	also	wrote	the	questioned	document,	has	been	the	subject	ofongoing	and	vigorous	debate	within	the	legal	community.	Granted	the	status	of"expert	testimony,"	suchforensic	analysis	is	an
in.frequently	used	but	often	powe1:ful	evidentiary	tool	employed	by	prosecutors	to	convince	juries	of	a	defendant's	guilt.	But,	should	such	evidence	even	be	admissible	at	trial?	The	answer	to	this	question	begins	with	another	question:	is	forensic	handwriting	analysis	a	science?	Recentfederal	appellate	court	decisions	are	split	on	this	issue,	which	is
critical	to	the	determination	of	the	proper	legal	standard	to	be	used	by	trial	courts	in	ruling	on	the	admissibility	offorensic	handwriting	evidence.	This	paragraph	introduces	both	the	subject	of	forensic	handwriting	analysis	and	the	issue	of	whether	this	study	is	a	science.	This	excerpt	might	stand	alone	as	a	short	passage,	but	likely	leads	to	a
subsequent	passage	expanding	upon	the	as	yet	undecided	issue	of	admissibility.	6.	In	the	early	1950s,	a	diagnosis	of	autism-a	broad	term	used	to	describe	developmental	brain	disorders	resulting	in	dijJiculties	in	social	interaction	and	communication,	both	verbal	and	non-verbal,	and	also	resulting	in	repetitive	behaviors-almost	always	meant	a	life	of
institutionalizationfor	the	person	diagnosed,	beginning	in	childhood	and	lasting	throughout	the	rest	of	the	person's	life.	Temple	Grandin,	born	in	the	late	1940s,	was	herself	diagnosed	with	autism	in	1950.	As	a	child,	Grandin	did	not	speak	until	she	was	more	than	three	years	old,	communicating	only	through	screams	and	other	non-verbal	vocalizations.
Despite	these	disadvantages,	Grandin	went	on	to	earn	a	doctorate	in	animal	science	and	to	invent	a	livestock	restraint	system	usedfor	the	humane	handling	ofnearly	halfof	the	cattle	in	North	America.	One	key	to	Dr.	Grandin's	success	was	a	symptom	ofher	autism:	she	is	aphotorealistic	visual	thinker	who	can	construct	and	examine	complex	designs	in
her	mind	before	they	are	consh·ucted,just	as	someone	might	examine	a	photograph	of	the	built	object,	and	down	to	the	last	detail.	This	paragraph	relays	a	significant	amount	of	inforn1ation	regarding	Dr.	Temple	Grandin,	who	overcame	a	diagnosis	of	autisnt	to	become	an	accomplished	inventor,	in	part	by	turning	a	symptont	of	her	condition
(photorealistic	visual	thought)	into	an	asset.	From	a	structural	standpoint,	this	example	is	long	enough	that	it	could	be	an	entire	passage;	the	subject	is	introduced	and	discussed	at	length,	and	the	end	of	the	excerpt	allows	for	the	possibility	(although	it	does	not	suggest	the	need)	for	further	discussion	in	a	subsequent	paragraph.	3.	Tone	of	the	Author
Questions	that	refer	to	highlighted	portions	of	t	ext	on	the	G;\IIAT	often	ask	about	the	purpose	of	a	particular	word	or	phrase	the	author	chose	to	use;	underst	anding	the	author's	tone	is	vital	to	complete	comprehension	of	a	passage.	The	author's	tone,	or	attitude,	is	revealed	through	the	author's	choice	of	words	in	the	passage.	For	example,	is	the
author	indifferent?	Critical?	Convinced?	Hopeful?	Skeptical?	To	determine	the	author's	tone,	y	ou	should	pay	close	attention	to	any	clues	about	how	the	author	feels	about	the	subject	under	discussion.	Does	the	author	seem	certain	or	unsure,	positive	or	negative?	In	the	vast	majority	of	passages,	GMAT	authors	tend	not	to	be	extreme	in	their	opinions.
Since	ntost	passages	are	drawn	from	academic	or	profes	sional	publications,	the	authors	attempt	to	offer	reasoned,	tempered	arguments	in	support	of	their	position,	hoping	to	sway	the	average	reader.	In	doing	so,	they	often	present	counterarguments	and	acknowledge	the	position	of	the	other	side.	This	fact	does	not	mean	that	they	cannot	have
strong	opinions;	it	just	means	that	they	will	not	use	extremely	passionate	or	fiery	language.	Thus,	one	does	not	often	see	an	author	whose	tone	would	be	des	cribed	as	"jubilant,"	"tentpestuous,"	or	"depressed."	Most	G~L4.T	authors	do	not	display	a	ve1y	ei.'treme	attitude	or	tone.	Note	also	that	tone	is	repres	entative	of	the	pas	sage	as	a	whole,	and	not
just	of	a	single	section.	An	author	who	exhibited	strong	support	for	a	position	throughout	the	pas	sage	but	then	at	the	very	end	of	the	pass	age	acknowledged	that	critics	existed	would	not	be	s	aid	to	be	"concerned"	or	"negative."	In	other	words,	the	tone	exhibited	in	the	last	few	lines	would	not	override	or	outweigh	the	positive	support	that	author
displayed	earlier.	Instead,	such	a	section	would	simply	ntodify	the	overall	tone	of	the	author,	to	sontething	along	the	lines	of	"	reasoned	optintism"	or	"positive	but	realistic."	Clearly,	the	author	is	not	the	only	one	who	may	express	a	distinct	tone.	Each	viewpoint	group	has	tone	as	well,	but	determining	that	tone	can	sometimes	be	far	more	difficult
because	other	positions	are	filtered	through	the	author's	words.	That	is,	the	author	chooses	all	of	the	text	in	the	passage,	so	the	vie,,v	point	of	each	group	is	harder	to	discern	at	times	because	non-author	views	are	given	to	you	secondhand.	This	typically	results	in	a	lintited	range	of	tones,	so,	although	an	author's	tone	can	be	quite	complex,	usually	the
tone	of	other	viewpoint	groups	is	less	so,	and	can	often	be	reduced	to	a	simple	agree/	disagree	position.	Thus,	while	you	ntust	know	the	vie,,v	point	of	each	group	in	the	passage,	as	far	as	attitude,	you	are	primarily	concerned	with	the	attitude	of	the	author.	Let	us	analyze	a	few	excerpts	and	exantine	the	idea	of	tone	further.	Consider	the	following
section	of	text:	There	are	signs	that	the	animosity	between	the	two	companies	is	din1inishing.	In	the	section	above,	the	author's	attitude	towards	the	occurrence	appears	to	be	neutral.	The	information	is	presented	factually,	and	no	valuation	of	the	diminishing	anintosity	is	provided.	Consider,	however,	how	this	passage	would	read	if	one	additional
word	were	inserted:	Fortunately,	there	are	signs	that	the	anin1osity	between	the	t:w	o	companies	is	din1inishing.	With	the	addition	of	"fortunately,"	the	author's	attitude	towards	the	occurrence	is	now	clear-the	diminishment	of	the	animosity	is	a	positive	occurrence.	Other	word	choices	would	obviously	have	a	different	effect.	For	example,	choosing
"unfortunately"	instead	of	"fortunately"	would	reverse	the	author's	position	on	the	dintinishing	disagreement	.	Of	course,	GMAT	passages	are	comprised	of	more	than	a	single	sentence,	and	sometimes	no	indicator	words	are	present.	The	following	text	segment	typifies	how	a	passage	can	begin:	(5)	(	10)	Hydraulic	fracturing,	or	"fracking,"	is	the
practice	of	introducing	pressurized	fluids	into	rock	layers-	such	as	those	in	shale-	in	order	to	assist	in	the	ren1oval	of	petroleum	and	natural	gas	from	the	rock	strata.	While	fracking	has	increased	the	recovery	of	oil	and	gas	from	US	reserves	and	has	provided	economic	growth	in	areas	of	the	country	that	had	been	depressed,	the	environmental	risks
are	unquestionably	cause	for	concern.	Groundwater	contamination	is	the	primary	threat,	because	fracking	fluids	can	migrate	into	water	supplies.	Other	threats	exist	as	well,	including	air	pollution	and	toxic	waste.	These	concerns	need	to	be	addressed	if	fracking	is	allowed	to	continue.	Tone:	Cautious;	Concerned.	The	author	admits	that	fracking	has
provided	sonte	benefits,	including	economic	growth	and	an	increase	in	energy	production.	However,	the	author	also	notes	that	there	are	concerns,	and	that	these	concerns	need	to	be	addressed	if	fracking	is	to	continue.	"Concern"	and	"Caution"	would	thus	be	the	best	descriptors.	Here	is	another	ex	ample:	(5)	In	the	months	following	the	1919	Paris
Peace	Conference,	a	special	cornnu	ssion	drafted	the	Covenants	for	the	League	of	Nations.	Later,	in	June	of	that	same	year,	44	nations	signed	the	Covenant,	effectively	establishing	the	League	of	Nations.	In	early	1920,	the	first	League	council	meeting	was	held,	with	representatives	from	each	of	the	signatory	nations	in	attendance.	Tone:	Neutral;
Factual;	Explanatory.	Th	e	makers	of	the	test	say	that	the	GMAT	"measures	your	ability	to	understand,	analyze	and	apply	information	and	concepts	presented	in	written	form.•	The	tone	of	this	paragraph	is	very	matter-of-fact.	And,	indeed,	the	paragraph	is	a	sintple	recitation	of	facts,	devoid	of	any	emotionally	charged	words	or	opinion	indicators.
Because	tracking	vie'\\rpoints	and	tone	is	s	uch	a	critical	ability,	the	next	s	everal	pages	contain	a	drill	that	will	help	tes	t	and	strengthen	y	our	ability	to	identify	various	viewpoints	and	their	accompanying	tones.	VIEWSTAMP	Analysis:	Tone	Identification	Drill	Connecting	with	the	author	to	understand	his	or	her	perspective	is	vital	to	a	full
understanding	of	a	Reading	Comprehension	passage.	Read	each	of	the	following	paragraphs,	and	identify	and	briefly	describe	the	attitude	or	tone	of	the	author	while	reading.	VIEWSTAMP	Analysis:	Tone	IdentiJ.ication	D1·illAnswer	Key	While	often	maligned	by	political	commentators	of	the	1970s,	the	early	success	of	the	Five	Year	Plans	for	the	Soviet
economy	is	indisputable.	After	languishing	for	decades	economically,	in	just	13	years	under	Plan	stewardship	the	Russian	economy	suddenly	produced	doubledigit	growth.	(5)	Tone:	(5)	(	10)	Tone:	In	an	attempt	to	produce	the	results	desired	by	the	manufacturer,	the	glyphosate	test	results	were	manually	manipulated,	including	fabrication	of	data
tables	and	falsification	of	data.	These	fraudulent	practices	endangered	millions	of	lives,	and	the	punishments	handed	down-	minor	jail	tenns	and	fines-	were	intolerably	low.	Such	reprehensible	behavior	demanded	harsher	punitive	action	in	order	to	deter	other	scientists	from	engaging	in	the	same	behavior.	(5)	(	10)	The	works	of	Maya	Angelou	reflect
a	passion	for	living	and	a	breathtaking	range	of	life	experience.	Her	dazzling	1969	autobiographical	work,	I	Know	Why	the	Caged	Bird	Sings	,	rightly	brought	her	worldwide	recognition	and	fame,	but	"author''	was	just	one	of	many	artistic	endeavors	at	which	she	excelled;	she	was	also	an	acclaimed	poet,	playwright,	screenwriter,	editor,	dancer,
narrator,	journalist,	broadcaster,	composer,	actor,	producer,	and	director.	Tone:	(5)	(	10)	Tone:	The	legal	system	ofYemen	has	traditionally	been	weak	and	disorganized.	Although	Sharia	(the	religious	law	of	Islam)	is	the	constitutionally	mandated	source	ofYemeni	law,	in	practice	the	system	is	administered	by	the	Supreme	Judicial	Council	(SJC).	The
SJC	appoints	judges	(and	can	remove	them	at	will),	leading	to	an	uncertain	system	prone	to	corruption,	harassment,	and	manipulation.	While	many	attempts	to	reform	the	judiciary	have	been	made	in	recent	years,	real	reform	remains	unlikely,	and	Yemen	is	liable	to	continue	to	suffer	without	genuine	rule	of	law.	In	the	aftermath	of	the	Great
Depression,	the	(5)	(	10)	Tone:	Glass-Steagall	Act	of	1933	reformed	the	American	banking	system.	Later	congressional	actions	weakened	Glass-Steagall	until,	ultimately,	significant	sections	were	repealed	in	1999.	These	developments	directly	lead	to	the	financial	meltdown	of	the	late	2000s,	an	event	that	affected	millions	of	citizens.	However,	with	the
recent	shift	in	voter	attitudes,	I	am	certain	that	changes	will	be	made	to	the	current	banking	statutes	that	will	result	in	greater	stability	and	sustained	economic	growth.	(5)	West	Indian	manatees	are	aquatic	manunals	that	inhabit	the	Caribbean	and	US	Southeastern	coastal	area.	The	large,	slow-moving	manatee	has	an	inquisitive	nature	and	a1niable
temperament,	and	presents	no	threat	to	humans.	For	a	number	of	years,	manatee	populations	have	been	decreasing,	and	encounters	with	humans	or	man-made	refuse	is	often	the	cause.	For	example,	fast-moving	(	10)	(	15)	watercraft	regularly	strike	these	gentle	mamn1als,	sometimes	killing	them	and	often	inflicting	serious	injury.	In	other	instances,
discarded	fishing	gear	such	as	hooks,	sinkers,	and	1nonofilan1ent	line,	is	ingested	by	the	curious	manatee,	causing	distress	and	sometin1es	agonizing	death.	We	should	do	more	to	save	the	manatee	from	this	inhumane	treatment.	Tone:	VIEWSTAMP	Analysis:	Tone	Identification	Drill	Answer	Key	Note	that	this	drill	seeks	to	assist	you	in	identifying	the
tone	present	in	written	statements.	Writing	down	one	or	two	descriptor	words	is	intended	to	assist	you	in	concisely	encapsulating	the	tone.	This	is	not	to	suggest	that	you	should	constantly	write	down	tone	descriptors	while	reading.	Also,	the	descriptors	provided	in	the	answer	key	are	general	descriptors.	If	you	provided	a	different	term,	that	is
acceptable	as	long	as	your	answer	is	in	the	general	vicinity	of	the	answer	provided.	For	example,	if	the	answer	key	uses	"congratulatory"	as	the	tone,	and	you	answered	"complimentary,"	then	that	would	still	be	correct.	(5)	While	often	maligned	by	political	commentators	of	the	1970s,	the	early	success	of	the	Five	Year	Plans	for	the	Soviet	economy	is
indisputable.	After	languishing	for	decades	economically,	in	just	13	years	under	Plan	stewardship	the	Russian	economy	suddenly	produced	doubledigit	growth.	Tone:	Positive;	Impressed.	The	author's	general	tone	is	a	very	positive	one,	reflecting	that	the	author	was	impressed	by	the	early	achievements	of	the	Five	Year	Plans.	The	author	first
establishes	this	tone	by	setting	up	a	comparison	to	political	comntentators,	who	often	criticized	the	Plans.	Then,	by	using	the	phrases	such	as	"	early	success	is	...indisputable"	and	"in	just	13	years...suddenly	produced,"	the	author	indicates	that	the	achievements	of	the	Soviet	econon1y	are	particularly	notable	and	worth	consideration.	Specifically,	the
strength	of	the	term	"indisputable,"	and	the	use	of	the	qualifier	"just"	are	the	main	indications	of	the	author's	attitude,	and	what	distinguishes	this	sentence	from	a	sintple	reporting	of	the	facts.	(5)	(10)	In	an	attempt	to	produce	the	results	desired	by	the	manufacturer,	the	glyphosate	test	results	were	manually	manipulated,	including	fabrication	of	data
tables	and	falsification	of	data.	These	fraudulent	practices	endangered	millions	of	lives,	and	the	punishments	handed	down-	minor	jail	terms	and	fines-	were	intolerably	low.	Such	reprehensible	behavior	demanded	harsher	punitive	action	in	order	to	deter	other	scientists	from	engaging	in	the	same	behavior.	Tone:	Critical;	Disapproving;	Near	Outrage.
The	second	and	third	sentences	in	this	segment	provide	the	most	information	about	the	tone	of	this	passage.	"Fraudulent	practices	endangered	millions"	indicates	the	severity	of	the	issue	(consider	how	the	meaning	of	the	sentence	would	change	if	"fraudulent"	and	"endangered"	were	changed	to	milder	terms).	"Intolerably	low"	indicates	that	the
author	feels	that	what	has	occurred	was	unacceptable	in	the	extreme.	"Reprehensible"	is	a	very	clear	and	forceful	description	of	the	actions,	indicating	that	the	author	feels	strongly	about	the	issue	in	a	negative	manner.	And	finally,	"demanded"	is	again	a	very	strong	descriptor.	Thus,	at	the	least	the	author's	tone	is	critical	and	disapproving,	and
possibly	approaching	outrage.	(5)	(	10)	The	works	of	Maya	Angelou	reflect	a	passion	for	living	and	a	breathtaking	range	of	life	experience.	Her	dazzling	1969	autobiographical	work,	I	Know	Why	the	Caged	Bird	Sings,	rightly	brought	her	worldwide	recognition	and	fame,	but	"author"	was	just	one	of	many	artistic	endeavors	at	which	she	excelled;	she
was	also	an	acclaimed	poet,	playwright,	screenwriter,	editor,	dancer,	narrator,	journalist,	broadcaster,	composer,	actor,	producer,	and	director.	Tone:	Enthusiastic;	Appreciative;	Adulatory.	The	author's	attitude	towards	Angelou's	work	is	extremely	complintentary.	Phrases	such	as	"breathtaking	range,"	"dazzling	1969	autobiographical	work,"	"rightly
brought	her	worldwide	recognition,"	and	"just	one	of	ntany	artistic	endeavors	at	which	she	excelled"	indicate	not	just	respect,	but	an	attitude	closer	to	adoration	or	adulation.	(5)	(	10)	The	legal	system	ofYemen	has	traditionally	been	weak	and	disorganized.	Although	Sharia	(the	religious	law	of	Islam)	is	the	constitutionally	mandated	source	ofYemeni
law,	in	practice	the	system	is	administered	by	the	Supreme	Judicial	Council	(SJC).	The	SJC	appoints	judges	(and	can	remove	them	at	will),	leading	to	an	uncertain	system	prone	to	corruption,	harassment,	and	manipulation.	While	many	attempts	to	reform	the	judiciary	have	been	made	in	recent	years,	real	reform	remains	unlikely,	and	Yemen	is	liable	to
continue	to	suffer	without	genuine	rule	of	law.	Tone:	Negative;	Pessimistic;	Doubtful.	The	description	of	the	Yemeni	legal	system	is	unquestionably	negative	("uncertain	system	prone	to	corruption,	harassment,	and	manipulation"),	and	the	author	closes	with	a	series	of	pessintistic	staten1ents:	"real	refornt	remains	unlikely"	and	"liable	to	continue	to
suffer."	In	the	aftermath	of	the	Great	Depression,	the	(5)	(	10)	Glass-Steagall	Act	of	1933	reformed	the	American	banking	system.	Later	congressional	actions	weakened	Glass-Steagall	until,	ultimately,	significant	sections	were	repealed	in	1999.	These	developments	directly	lead	to	the	financial	meltdown	of	the	late	2000s,	an	event	that	affected
millions	of	citizens.	However,	with	the	recent	shift	in	voter	attitudes,	I	am	certain	that	changes	will	be	made	to	the	current	banking	statutes	that	will	result	in	greater	stability	and	sustained	economic	growth.	Tone:	Optintistic;	Confident.	The	first	8	lines	of	the	passage	suggest	that	the	author	may	take	a	rather	negative	view	of	the	subject,	but	this	is
only	because	the	events	under	discussion	are,	by	definition,	negative.	In	Lines	8-12,	however,	the	author	displays	a	confident	and	optimistic	attitude	that	changes	will	be	made:	"I	am	certain	that	changes	will	be	made	...that	will	result	in	greater	stability	and	sustained	economic	gro,C	there	llfC	many	ways	of	descnbiog	the	"postmodern.,	coodluon.	1C)
ID)	IE)	VIEWSTAMP	Analysis:	Main	Point/Primary	Purpose	Identification	Drill	Answer	Key	Passage	#	1:	Analysis	Question	#	1:	The	correct	answer	choice	is	(E)	This	question	asks	us	to	identify	the	main	point	of	the	passage.	To	do	so,	it	is	imperative	to	understand	the	structure	of	the	passage	as	a	whole:	It	opens	with	a	description	of	the	central
objectives	of	socialist	realism,	and	elaborates	on	the	importance	of	censorship	in	aligning	them	to	those	of	the	state.	The	second	paragraph	changes	direction:	censorship	led	to	its	own	undoing.	The	rest	of	the	paragraph	supports	this	statement	by	explaining	how	it	occurred,	malting	the	first	sentence	of	the	second	paragraph	the	main	point	of	the
passage.	Answer	choice	(A)	is	incorrect,	because	it	does	not	represent	a	sun1mary	of	the	passage.	TI1e	author	does	not	try	to	convince	us	that	socialist	realisn1	sought	to	further	socialist	and	communist	ideology;	the	fact	that	it	did	is	merely	stated	as	a	fact	in	the	first	paragraph.	Answer	choice	(B)	is	incorrect,	because	the	artistic	potential	of	socialist
realism	is	not	under	discussion.	Answer	choice	(C)	is	incorrect,	because	it	is	not	the	main	point	of	the	passage.	While	socialist	realism	did	provide	a	refuge	from	the	bleak	reality	of	ordinary	Russians,	the	rest	of	the	passage	does	not	seek	to	support	this	claint.	Answer	choice	(D)	is	incorrect,	because	the	effects	of	censorship	on	artistic	representation	is
not	the	main	point	of	the	passage.	Furtherntore,	as	the	discussion	in	the	second	paragraph	shows,	censorship	led	to	a.fictitious	representation	of	reality,	which	compromised	its	primary	objectives.	Answer	choice	(E)	is	the	correct	answer	choice,	as	it	most	closely	parallels	the	idea	that	by	censoring	artistic	expression,	the	state	amplified	the	disconnect
between	reality	and	fiction	,	which	ultimately	compromised	the	objectives	of	socialist	realism.	Question	#	2	:	The	correct	answer	choice	is	(D)	Unlike	a	Main	Point	question,	which	requires	us	to	summarize	what	the	author	said,	the	Main	Purpose	question	asks	us	to	describe	what	the	author	did.	The	two	questions	are	naturally	related;	however,	the
Main	Purpose	question	tends	to	have	a	broader	scope,	and	the	correct	answer	choice	need	not	be	overly	specific.	Any	answer	choice	that	cannot	be	proven	with	the	information	contained	in	the	passage	will	be	incorrect.	Answer	choice	(A)	is	incorrect,	because	it	is	not	the	author	who	rejects	the	art	of	socialist	realisnt	as	a	utopian	vision:	if	anything,
the	Russian	people	did.	"Rejecting"	an	artistic	style	intplies	sonte	sort	of	judgment,	which	is	not	the	primary	purpose	of	the	passage.	Answer	choice	(B)	is	incorrect.	The	author	ntentions	that	there	was	a	disconnect	between	reality	and	fiction	in	the	Soviet	Union,	but	the	printary	purpose	of	the	passage	is	not	to	analyze	this	fact.	Answer	choice	(C)	is
attractive,	but	incorrect.	The	art	of	socialist	realism	failed	to	achieve	its	political	objectives;	its	conformity	to	state	doctrine	was	never	under	question.	Answer	choice	(D)	is	the	correct	answer	choice.	The	first	paragraph	outlines	the	political	objectives	of	socialist	realism,	while	the	second	paragraph	explains	why	these	objectives	were	not	ultintately
achieved.	In	the	broadest	of	terms,	the	passage	as	a	whole	examines	the	extent	to	which	a	style	of	art	achieved	its	political	objectives.	Answer	choice	(E)	is	incorrect,	because	it	only	describes	the	function	of	the	first	paragraph,	not	of	the	passage	as	a	whole.	Passage	#	2:	Analysis	Question	#	1:	The	correct	answer	choice	is	(C)	The	answer	to	this	Main
Purpose	question	is	directly	tied	to	the	function	of	each	paragraph:	the	first	one	describes	the	pathology	of	SLE,	while	the	second	one	explains	why	glucocorticoid	therapy	fails	to	provide	lasting	relief.	The	correct	answer	choice	will	ideally	contain	elements	of	both	ideas.	Answer	choice	(A)	is	incorrect,	because	it	only	describes	the	function	of	the	first
paragraph,	not	of	the	passage	as	a	whole.	Answer	choice	(B)	is	incorrect,	because	the	main	question	in	this	passage	is	why	is	SLE	difficult	to	h·eat,	not	cure.	Furthermore,	even	if	the	issue	of	pDC	resistance	represents	a	difficulty	that	must	be	overcome	in	order	to	find	a	cure	for	SLE,	this	answer	choice	does	not	address	the	function	of	the	first
paragraph.	Answer	choice	(C)	is	the	correct	answer	choice	because	it	summarizes	the	function	of	each	paragraph,	as	well	as	of	the	passage	as	a	whole.	Answer	choice	(D)	is	incorrect,	because	the	author	does	not	seek	to	invalidate	or	challenge	the	explanation	involving	pDC.	Answer	choice	(E)	is	incorrect,	because	the	author	merely	introduces	the
hypothesis	that	pDC	resistance	might	explain	why	glucocorticoid	therapy	fails	to	provide	lasting	relief	in	SLE	patients.	No	evidence	supporting	this	hypothesis	has	been	evaluated.	Question	#	2:	The	correct	answer	choice	is	(E)	Whereas	the	Main	Purpose	question	tests	your	abstract	understanding	of	passage	structure	and	function,	the	Main	Point
question	is	more	argument-driven:	to	answer	it	correctly,	you	need	to	summarize	a	position,	i.e.	an	argument.	Since	the	first	paragraph	contains	no	elements	of	argumentation,	the	main	point	is	likely	to	be	found	in	the	second	paragraph.	Answer	choice	(A)	is	incorrect.	Understanding	how	pDC	resistance	occurs	is	probably	helpful,	but	by	no	means	a
necessary	condition	for	identifying	a	cure	for	SLE.	This	answer	choice	falls	outside	the	scope	of	the	passage,	and	does	not	sumntarize	its	ntain	point.	Also,	note	that	this	answer	choice	refers	to	elentents	taken	from	the	last	sentence	of	the	passage-a	sure	sign	of	a	decoy	answer	to	a	Main	Point	question.	Since	most	students	assunte	that	the	main	point
would	be	found	towards	the	end	of	the	passage,	test	makers	often	create	incorrect	answer	choices	that	exploit	this	assumption.	Answer	choice	(B)	is	attractive,	but	incorrect.	Just	because	the	most	effective	treatment	for	SLE	is	far	from	perfect	does	not	mean	that	scientists	have	made	little	progress	in	the	treatment	of	SLE.	In	fact,	the	second
paragraph	outlines	the	results	of	numerous	studies,	which	seem	to	have	discovered	the	reason	why	glucocorticoid	therapy	fails	to	provide	lasting	relief.	This	is	clearly	evidence	of	progress,	even	if	a	successful	course	of	therapy	is	yet	to	be	found.	This	answer	choice	suggests	too	pessimistic	of	a	vie,,v	point.	Answer	choice	(C)	is	also	attractive,	but
incorrect.	Given	that	SLE	is	characterized	by	the	proliferation	of	antibody-immune	complexes	that	cause	damage	to	the	kidneys,	blood	vessels,	and	skin,	we	can	infer	that	any	successful	course	of	treatn1ent	requires	reducing	these	harmful	effects.	However,	just	because	a	given	statement	is	true	does	not	mean	that	it	is	also	the	main	point	of	the
passage:	not	every	inference	is	a	conclusion.	Answer	choice	(D)	is	incorrect,	because	the	passage	does	not	provide	sufficient	information	to	help	us	determine	whether	the	risks	ofhighdose	ntethylprednisolone	pulse	therapy	outweigh	the	benefits.	All	we	know	is	that	this	type	of	therapy	is	more	aggressive-and	potentially	harmful-than	glucocorticoid
therapy.	Even	if	it	were	true,	this	answer	choice	would	still	be	incorrect,	as	it	fails	to	summarize	the	passage	as	a	whole.	Answer	choice	(E)	is	the	correct	answer	choice.	The	first	paragraph	merely	describes	the	origination	of	SLE,	which	is	why	the	main	point	of	the	passage	is	likely	to	be	found	in	the	second	paragraph.	And	indeed,	the	central	focus	of
that	paragraph	is	to	explai	n	why	even	the	most	effective	currently	available	treatment	fails	to	provide	lasting	relief.	In	other	words,	a	successful	treatment	for	patients	with	SLE	is	yet	to	be	found.	Passage	#	3:	Analysis	Question	#	1:	The	correct	answer	choice	is	(A)	The	answer	to	this	Main	Purpose	question	is	directly	tied	to	the	organization	of	the
passage:	the	author	begins	by	outlining	a	Gustifiable)	philosophical	concern	regarding	postmodernism,	and	then	attempts	to	alleviate	it	by	defining	the	criteria	common	to	all	postmodern	theories.	Answer	choice	(A)	is	the	correct	answer	choice.	By	defining	the	criteria	that	serve	as	a	common	denominator	for	postntodernism	(lines	13-15),	the	author
outlines	the	scope	of	a	key	term	("postmodernism"	)	in	order	to	alleviate	the	philosophers'	concern	described	in	lines	1-6.	Answer	choice	(B)	is	incorrect,	because	the	cultural	relevance	of	postmodernism	is	not	under	debate.	Answer	choice	(C)	is	attractive,	but	incorrect.	"While	it	is	true	that	the	author	attempts	to	alleviate	a	concern	regarding
postntodernism,	this	is	not	the	same	as	"	correcting	a	common	n1isconception."	To	compare	the	philosophers'	concern	to	a	"misconception"	would	be	somewhat	misleading,	because	the	author	views	their	concern	as	"justifiably"	(line	2).	Furthermore,	the	philosophers'	misconception-if	anyconcerns	postntodernism	as	a	n1ovement,	not	the	"postntodern
world."	Answer	choice	(D)	is	incorrect,	because	it	describes	the	purpose	of	the	postmodern	philosophers,	not	the	author's	purpose.	Answer	choice	(E)	is	incorrect.	The	author	mentions	that	there	are	"many	differences"	between	the	theories	of	certain	postmodern	thinkers	(lines	6-8),	but	the	purpose	of	the	passage	as	a	whole	is	not	to	examine	these
differences.	On	the	contrary-the	goal	is	to	show	that	certain	criteria	are	comnton	to	all	postmodern	theories	(lines	13-15).	Question	#	2:	The	correct	answer	choice	is	(D)	Whereas	the	Main	Purpose	question	tests	your	abstract	understanding	of	passage	structure	and	function,	the	Main	Point	question	is	more	argument-driven:	to	answer	it	correctly,	you
need	to	summarize	the	author's	ntain	argument.	That	can	be	found	in	lines	13-15:	"Nevertheless,	it	is	possible	to	define-however	broadly-the	criteria	that	serve	as	a	common	denominator	for	postntodernism."	This	is	in	direct	response	to	the	philosophers'	concern	outlined	earlier,	and	is	also	supported	by	the	rest	of	the	passage.	Answer	choice	(A)	is
incorrect.	It	is	true	that	postmodern	thinkers	approach	the	world	as	a	"text"	devoid	of	grand	narratives	or	stable	hierarchical	structures	(lines	24-28),	this	observation	nterely	supports	the	notion	that	there	are	criteria	contmon	to	all	postmodern	theories.	Answer	choice	(B)	is	incorrect.	While	the	author	regards	the	philosophers'	concern	outlined	in
lines	1-6	as	justifiable	(i.e.	reasonable),	the	mere	fact	is	that	it	has	nothing	to	do	with	the	main	point	of	the	passage.	Answer	choice	(C)	is	incorrect.	Just	because	we	cannot	understand	the	postmodern	condition	without	acknowledging	the	increasing	virtualization	of	our	society	(lines	15-20)	does	not	ntean	that	our	understanding	of	the	postmodern
condition	has	been	influenced	by	the	ubiquity	of	computers	and	the	Internet.	The	two	ideas	are	close	enough,	but	are	not	quite	the	same.	Furthermore,	even	if	true,	this	is	not	the	main	point	of	the	passage,	because	the	evidence	presented	does	not	seek	to	substantiate	the	connection	between	computers	and	the	postmodern	condition.	Answer	choice
(D)	is	the	correct	answer	choice,	as	it	reflects	closely	the	prephrase	described	above.	Answer	choice	(E)	is	incorrect,	because	there	is	no	reason	to	suspect	that	today's	philosophers	question	the	value	of	postntodernism.	They	only	question	its	meaning.	Chapter	Four:	Passage	Elements	and	Formations	Chapter	Preview	Sources	of	Difficulty:	The	Test
Makers'	Arsenal	Passage	Elements	That	Generate	Questions	Viewpoint-Specific	Elements	Text	-based	Questions	Two	Broad	Reasoning	St	ructures	Pitfalls	to	Avoid	Final	Chapter	Note	Passage	Elements	Recognition	Drill	Passage	Elements	Recognition	Drill	Answer	KeY.	Chapter	Preview	This	chapter	will	cover	sources	of	passage	difficulty	and	exantine
the	elements	and	formations	in	passages	which	tend	to	generate	ques	tions.	That	is,	we	will	look	at	what	makes	passages	hard	and	what	pas	sage	elements	the	tes	t	makers	most	commonly	ask	about.	In	this	sense,	this	chapter	continues	the	discussion	already	in	progress:	the	preceding	chapter	introduced	the	"big	picture"	elements	that	you	ntust
always	track,	whereas	here	we	,,vill	pres	ent	the	more	detailed	elements	that	you	should	note.	In	the	next	chapter	we	will	discuss	individual	ques	tion	types.	Sources	of	Difficulty:	The	Test	Makers'	Arsenal	Ideally	by	t	est	day	you	should	be	comfortable	dealing	with	the	unfamiliar	subject	matter	that	might	appear	in	Reading	Comprehension	passages,
and	remember,	since	the	GMAT	is	a	computer	based	test,	fam	iliarity	with	the	presentation	of	the	passages	and	questions	"~11	be	vital	on	test	day.	There	are	a	nuntber	of	ways	the	makers	of	the	test	can	increas	e	the	level	of	difficulty	of	any	giv	en	pass	age,	but	before	we	examine	the	s	pecific	elements	they	employ,	revie,,ving	the	general	methods
that	can	be	us	ed	to	increas	e	difficulty	is	helpful.	The	following	four	itents	are	the	printary	ways	the	tes	t	makers	alter	your	perception	of	pas	sage	difficulty:	Challenging	Topic	or	Terminology	In	sonte	passages,	the	choice	of	topic	makes	the	passage	seent	more	difficult	to	test	takers.	For	example,	many	students	fear	the	appearance	of	a	science-
related	passage	on	the	GMAT.	As	we	will	discuss	later,	you	should	not	be	afraid	or	unduly	worried	by	science	passages	(or	any	passage,	for	that	n1atter).	That	said,	an	unfamiliar	or	complex	topic	can	make	a	passage	harder,	but	only	incrementally	so	because	the	test	ntakers	must	explain	the	main	concepts	of	the	passage,	regardless	of	the	topic.	Thus,
there	n1ay	be	a	few	moments	of	anxiety	while	you	are	forced	to	adjust	to	an	unknown	topic,	but	they	should	be	fleeting	since	the	test	makers	will	always	give	you	the	information	needed	to	answer	the	questions.	So	this	is	more	of	a	psychological	challenge	than	one	of	outright	difficulty.	The	use	of	complicated	terminology	usually	concerns	students	as
well.	Reading	a	passage	that	contains	words	or	ideas	that	you	do	not	recognize	is	intimidating	and	often	confusing.	You	should	not	be	alarmed	by	unknown	concepts,	however,	mainly	because	the	test	makers	must	always	define	any	term	or	concept	not	in	common	public	usage.	"When	you	encounter	unknown	words,	they	will	generally	fall	into	one	of
two	categories:	new	terms	related	to	the	concept	under	discussion	or	unknown	vocabulary	words.	In	the	case	of	terms	directly	related	to	the	topic	at	hand	(such	as	1l1onetarism	or	Meteor	Streams),	the	test	mal{ers	will	define	the	term	or	concept	for	you	in	the	text,	sometimes	briefly	using	synonyms,	other	tintes	in	greater	detail.	Unknown	vocabulary
words	can	be	more	challenging,	but	you	can	use	context	clues	from	the	surrounding	text	to	help	determine	the	meaning	of	words	you	do	not	recognize.	We	will	briefly	discuss	this	point	again	later	in	this	chapter.	As	you	develop	th	e	ability	t	o	see	through	the	topic	and	focus	on	the	writing	style,	you	will	notice	that	many	passages	are	not	as	complex	as
their	t	opics	might	suggest.	Challenging	Writing	Style	The	test	makers	carefully	choose	whether	a	passage	will	have	a	clear,	easy-to-read	writing	style	or	a	dense,	convoluted	construction.	Obviously,	writing	style	has	a	trentendous	effect	on	passage	difficulty	because	even	the	easiest	of	concepts	can	beconte	hard	to	understand	if	the	presentation	is
intentionally	complex.	In	the	first	few	lines	of	a	passage,	it	is	difficult	to	tell	whether	the	writing	style	will	be	challenging.	If	you	do	encounter	a	passage	that	has	a	very	difficult-to-read	style,	use	some	of	the	tips	in	the	next	section	to	focus	on	the	elentents	most	likely	to	be	tested.	Multiple	Vie,,v	points	In	the	preceding	chapter	we	discussed	the
intportance	of	tracking	passage	viewpoints	while	reading,	and	readdress	them	here	because	a	common	and	easy	way	for	the	test	makers	to	increase	difficulty	is	to	add	more	viewpoints.	Tracking	viewpoints	in	a	passage	with	only	one	or	two	viewpoints	is	easy;	tracking	viewpoints	in	a	passage	with	three	or	more	viewpoints	is	considerably	more
challenging.	The	ntore	viewpoints	present,	the	easier	it	is	for	readers	to	confuse	them,	or	forget	who	said	what.	This	is	especially	true	because	when	more	vie,,v	points	are	present,	the	test	makers	typically	insert	extensive	compare-and-contrast	sections,	which	malce	separating	and	mastering	each	view	ntore	difficult.	On	the	GMAT	it's	important	that
you	know	how	to	attack	any	Reading	Comprehension	question	as	efficiently	as	possible,	since	the	Computer	Adaptive	Test	doesn't	allow	you	to	skip	a	question	and	return	to	it	lat	er	.	Difficult	Questions/	Answers	The	difficulty	of	a	passage	set	is	also	affected	by	the	nature	of	its	questions.	For	exantple,	if	the	questions	are	unusual	in	nature,	or,	more
frequently,	if	the	answers	are	difficult	to	separate	from	one	another	as	right	or	wrong,	then	the	passage	set	itself	will	be	difficult	or	time-consuming.	Thus,	even	an	easily-understood	passage	can	turn	challenging	once	you	start	answering	its	questions.	Later	we	will	discuss	question	types	in	detail,	and	provide	you	with	an	effective	approach	for
attacking	any	question	you	face.	Passage	Elements	That	Generate	Questions	Th	e	main	point	of	a	passage	is	the	cent	ral	idea	that	th	e	author	is	att	empting	to	prove	or	relay.	As	you	read,	there	are	certain	specific,	consistent	passage	elentents	that	should	juntp	out	at	you,	primarily	because	history	has	reflected	the	test	makers'	tendency	to	use	these
elements	as	the	basis	of	questions.	That	means	recognizing	thse	n1on1ents	when	you	first	encounter	thent	can	allow	you	to	predict	with	confidence	what	matters	ntost	in	the	passage	and	what	questions	are	likely	to	follow	it!	For	purposes	of	clarity	in	this	overview,	we	will	divide	these	elements	into	two	groups:	viewpoint-specific	elements	and	text-
based	elements.	Viewpoint-Specific	Elements	Analysis	ofvie,,v	points	is	one	of	the	n1ajor	approaches	we	use	in	attacking	the	passages,	and	in	the	previous	chapter	we	discussed	this	approach	in	depth.	Separating	viewpoints	allows	you	to	divide	the	passage	into	logical,	trackable	components,	and	helps	you	to	more	easily	understand	the	passage	and	to
disentan	gle	the	many	disparate	ideas	presented.	Viewpoints	also	play	a	central	role	in	the	main	thentes	of	the	passage,	so	naturally	they	serve	as	the	source	of	ntany	of	the	questions	asked	by	the	test	ntakers.	For	example,	questions	about	the	main	point,	authorities	cited	by	the	author,	or	the	perspective	of	any	of	the	players	in	the	passage	are	all
related	to	viewpoints,	and	thus	tracking	viewpoints	not	only	makes	understanding	the	passage	itself	easier,	it	automatically	assists	you	in	answering	a	significant	portion	of	the	questions.	Thus,	while	reading	you	ntust	always	focus	on	identifying	each	viewpoint	in	the	passage.	Competing	perspectives	offer	differing	opinions	on	the	same	subject,	"When
considering	vie,,v	points,	be	aware	that	one	of	the	test	makers'	favorite	tricks	is	to	use	competing	perspectives,	a	tactic	that	involves	presenting	two	or	more	viewpoints	on	the	same	subject,	,,v	ith	each	view	containing	slightly	different	elentents	(while	also	offering	moments	of	overlap	and	similarity).	Here	is	an	example:	Topic:	Nuclear	power
Viewpoint	1:	Nuclear	power	plants	are	efficient	generators	of	energy,	but	they	present	serious	long-term	environmental	concerns	because	of	the	problems	associated	with	storing	radioactive	waste	in	the	form	of	spent	fuel.	Viewpoint	2:	Nuclear	power	is	the	most	efficient	way	to	produce	energy,	and	the	waste	problems	associated	with	them,	while
significant,	are	lesser	than	those	associated	with	more	traditional	energy	production	methods,	such	as	those	involving	coal.	In	the	paragraphs	above,	the	differences	and	similarities	in	vie'\\rpoints	are	easy	to	identify,	even	with	sonte	less	obvious	subtleties	included	("efficient	generators	of	energy"	vs.	"	most	efficient	way	to	produce	energy,"	and
"serious	long-term	environmental	concerns"	vs.	"waste	problems...while	significant,	are	lesser,"	to	nante	two).	But	intagine	for	a	moment	that	the	two	views	are	woven	together	in	a	passage,	and	some	extraneous	information	is	also	interspersed.	"When	you	finally	attack	the	questions	a	few	ntinutes	later,	it	would	be	very	easy	to	have	forgotten	the
exact	similarities	and	differences,	especially	in	the	presence	of	additional	viewpoints.	Since	competing	perspectives	can	be	quite	tricky	to	follow-it	is	easy	to	confuse	or	misrementber	different	views	in	the	context	of	entire	passages-it	should	come	as	no	surpise	that	questions	about	these	elements	closely	test	whether	you	understand	the	exact
differences	between	the	various	viewpoints	on	offer.	So	precision	is	paramount!	Because	vie,,v	point	analysis	was	a	main	feature	in	the	last	chapter,	we	will	move	on	for	the	n1on1ent,	but	in	all	of	the	passages	we	explore	in	later	chapters	this	elentent	will	be	a	cornerstone	of	our	analysis.	Text-based	Questions	Note	these	elements	as	you	encounter
them	in	the	passages;	you	ar	e	likely	to	see	them	again	in	the	questions.	In	one	sense,	all	questions	are	based	on	the	text.	In	using	the	name	"text-based,"	we'	re	referring	to	elentents	that	appear	directly	in	the	text	as	an	identifiable	part-definitions,	lists,	compare/	contrast	sections,	and	specific	dates,	for	example-and	not	the	broader	and	somewhat
more	abstract	elentents	such	as	main	point,	author's	purpose,	or	passage	structure.	Under	this	definition,	text-based	questions	,,v	ill	often	be	smaller	pieces,	sometintes	just	a	single	word,	other	times	a	short	section	of	the	text.	In	this	sense,	these	are	the	"	nuts	and	bolts"	components	that	you	should	be	aware	of	when	reading.	These	are	the	elements
we	will	discuss	(not	in	order	of	intportance):	1.	Initial	Information/	Closing	Information	2.	Dates	and	Numbers	3.	Definitions	4.	Exantples	5.	Difficult	words	or	phrases	6.	Enumerations/	Lists	7.	Text	Questions	Please	note	that	the	itemized	list	above	is	not	a	checklist	to	use	when	attacking	passages.	You	simply	can't	read	while	also	looking	for	a	seven-
part,	numbered	list.	Instead,	you	ntust	ingrain	an	understanding	of	these	elements	into	your	Reading	Contprehension	world	view,	and	then	simply	take	notice	of	them	when	they	appear.	This	requires	practice,	but	it	is	easily	achievable	with	a	little	work.	Approaching	passages	in	this	fashion	allows	you	to	read	bro	adly	for	the	VIEWSTAMP	elements
while	sintultaneously	noting	the	ideas	above	when	they	appear.	To	reiterate	an	analogy	introduced	previously,	you	are	like	an	air	traffic	controller	looking	at	a	radar	screen:	you	only	worry	about	these	elentents	when	they	appear,	and	you	only	react	to	them	when	you	have	to	do	so.	Lets's	talk	about	each	itent	in	more	detail.	1.	Initial	Information/
Closing	Information	The	information	presented	in	the	first	five	lines	of	a	passageespecially	the	details-is	often	forgotten	by	students.	This	occurs	because	at	the	very	beginning	of	a	passage	you	are	focused	on	figuring	out	the	topic	and	the	author's	general	position,	and	thus	seemingly	minor	details	are	hard	to	retain.	Similarly,	the	information
presented	in	the	last	five	lines	is	often	forgotten	because	the	average	student	is	eager	to	jump	to	the	questions	and	thus	skims	over	the	material	at	the	very	end	of	the	passage.	The	test	makers	are	well	aware	of	these	tendencies,	so	they	occasionally	question	you	on	your	knowledge	of	information	seen	at	the	very	beginning	or	end	of	the	passage.	To
combat	this,	malce	sure	to	check	these	areas	if	you	are	having	difficulty	answering	a	question,	especially	when	you	seem	to	have	no	idea	where	in	the	passage	the	answer	comes	from	(again,	this	would	most	likely	occur	with	detail	or	fact-based	questions).	2.	Dates	and	Nuntbers	'W	hen	a	G?vl4.T	author	r	eferences	more	than	one	dat	e	or	era,	creating
a	simple	timeline	can	be	an	effective	way	t	o	maintain	relative	perspective,	whether	the	comparison	spans	days	or	centuries.	Dates	often	provide	useful	markers	within	a	passage,	allowing	you	"before"	and	"	after"	points	to	return	to	when	searching	for	answers.	While	in	some	passages	the	use	of	dates	is	incidental,	in	other	passages,	a	clear
chronology	is	created,	and	then	sonte	of	the	questions	'"'ill	test	your	ability	to	understand	the	timeline.	The	general	rule	is	that	the	more	dates	y	ou	see	in	a	passage,	particularly	if	they	are	given	in	regular	intervals	or	serve	as	identifiers	of	progress	or	change,	the	more	intportant	it	i	s	that	you	make	note	of	them.	Numbers	are	usually	less	intportant
than	dates,	but	when	numbers	are	used	in	a	contparative	sense,	or	as	part	of	an	explanation,	the	test	makers	will	sometimes	check	your	comprehension	of	their	meaning.	3.	Definitions	Identifying	definitions	serves	two	purposes:	in	those	cases	where	you	do	not	understand	the	term	or	concept	it	helps	you	to	clarify	the	idea,	and	even	when	you	do
understand	the	concept	the	test	ntakers	will	sometintes	test	you	on	your	understanding	of	the	definition,	so	noting	its	location	is	extremely	useful.	The	typical	definition	is	presented	in	the	imnt.e	diate	vicinity	of	the	word	or	concept,	like	so:	In	England	the	burden	of	history	w	eighs	heavily	on	common	law,	the	unw	ritten	code	of	time-honored	law	s
derived	largely	from	English	judicial	custom	and	precedent	.	v\Thenever	you	see	an	unfamiliar	t	erm	or	concept	defined,	be	sure	to	take	note;	if	the	test	makers	have	provided	a	clear	definition	or	description,	they	generally	expect	you	t	o	be	able	to	locat	e	the	reference.	In	the	text	above,	the	clause	after	the	comma	provides	the	definition	for	the	term
common	law	.	Of	course,	some	definitions	are	much	shorter,	such	as	this	sentence	which	includes	the	one-word	definition	of	maize:	Every	culture	that	has	adopted	the	cultivation	of	maize-also	known	as	corn-has	been	radically	changed	b	y	it.	Regardless	of	the	length	of	a	definition,	you	should	ntake	sure	that	you	are	comfortable	with	the	term	being
defined.	If	you	encounter	an	idea	or	term	that	you	think	should	be	defined	but	do	not	see	a	definition	in	the	immediate	vicinity,	then	the	definition	will	probably	be	presented	relatively	soon	(explicitly	or	through	context	clues),	and	the	test	makers	are	simply	trying	to	trick	you	with	a	"trap	of	separation,"	which	we	will	discuss	later	in	this	chapter.	4.
Exantples	Examples	ar	e	not	the	main	conclusion	or	point	of	the	author;	the	point	being	proven	or	explained	by	the	example	is	the	main	conclusion	or	point.	GMAT	authors	often	use	examples	to	explain	or	underscore	or	even	attempt	to	prove	the	points	they	are	ntaking.	Logically,	these	exantples	serve	as	concrete	(often	real-world)	prentises	that
support	the	broader	conclusion	of	the	author.	Functionally,	they	help	you	to	understand	the	typically	more	abstract	point	that	the	author	is	making,	and	so	they	can	be	quite	helpful	especially	when	you	are	having	difficulty	understanding	the	argument.	Examples	can	be	short	and	specific	to	a	single	point,	or	they	can	be	substantial	and	involved	and
appear	throughout	the	passage.	Always	remember,	though,	that	the	example	is	not	the	main	conclusion	or	point	of	the	author;	generally,	examples	are	provided	to	support	or	explain	the	main	conclusion.	The	words	"for	example"	are	the	most	common	way	that	examples	are	introduced,	but	the	follo,,v	ing	ternts	all	have	been	used:	For	exantple	For
instance	A	case	in	point	is	As	shown	by	As	demonstrated	by	"Whenever	you	see	these	terms,	intmediately	note	what	point	is	being	shown.	Here	is	an	example:	In	science,	serendipity	often	plays	a	crucial	role	in	discoveries.	For	instance,	Teflon	was	discovered	b	y	a	scientist	attempting	to	fin	d	a	n	ew	gas	for	use	in	refrigeration.	Above,	the	author	has
introduced	a	concept	(that	good	luck	often	plays	a	part	in	new	discoveries),	and	immediately	exemplifies	the	concept	with	the	introductory	phrase,	"for	instance."	5.	Difficult	Words	or	Phrases	"Circumpolar	vortex"	describes	the	high-altitude	westerly	"~nds	that	cnrcle	the	Northern	hemisphere	at	the	middle	latitudes.	To	"vituperate"	is	to	berate	or
addr	ess	harshly.	As	mentioned	earlier,	challenging	words	or	phrases	are	items	that	you	should	note	while	reading,	but	you	should	not	become	overly	distressed	if	you	do	not	immediately	know	what	the	terms	mean.	Terms	outside	the	comnton	public	dontain	of	knowledge	(such	as	circumpolar	vortex)	are	always	explained,	and	unknown	vocabulary
words	(such	as	vituperate)	can	often	be	defined	by	the	context	of	usage.	Acronynts	are	always	explained.	The	key	thing	to	rent	ember	is	that	even	if	you	do	not	understand	a	word,	or	idea	you	will	still	understand	virtually	all	other	words	and	ideas	in	the	passage,	and	so	the	potential	downside	of	not	knowing	one	elentent	is	very	small.	If	you	cannot
make	sense	of	sontething	reasonably	quickly,	simply	move	on	and	see	if	clarity	is	made	possible	via	some	subsequent	portion	of	text.	6.	Lists	and	Enunterations	Lists	and	enumerations	ar	e	typically	the	most	reliable	source	of	questions,	so	it	is	imperative	that	you	recognize	and	track	these	elements!	A	number	of	passages	feature	sections	where	the
author	presents	a	view	by	providing	a	list	of	points	that	support	or	explain	the	position,	or	that	are	possible	outcontes	of	a	course	of	action.	When	these	lists	occur,	you	are	almost	always	tested	on	your	understanding	of	some	or	all	of	the	items	on	the	list.	In	fact,	of	the	seven	items	discussed	in	this	section,	Lists	and	Enumerations	are	generally	the
most	reliable	question	producer:	when	a	passage	contains	a	list	of	two	or	ntore	items,	chance	are	nearly	100%	that	at	least	one	question	will	be	asked	in	reference	to	it.	The	listed	items	do	not	appear	as	bullet	points.	Rather,	they	usually	appear	using	a	construction	similar	to	one	of	the	following:	"First...	Second...Third...	"	"First...	Second...	In
addition...	"	"First...	Second...Third...	Last...	"	"	(1)	...	(2)	...	"	"Initially...And...	Further...	"	"One	possibility	is	...Another	possibility	is	...A	final	possibility...	"	The	lists	usually	contain	one	of	two	types	of	items:	a	list	of	reasons	(premises)	that	explain	why	an	action	was	taken	or	why	a	circumstance	came	into	being,	or	a	list	of	examples	that	relate	to	the
point	at	hand.	But	note	that	any	type	of	enumerated	grouping	is	possible,	and	a	likely	source	for	the	questions	that	follow.	A	list	of	premises	may	appear	as	follows:	The	move	towards	political	systems	less	dependent	on	monarchical	structures	caine	about	for	sev	eral	reasons.	First,	the	monetai·y	and	military	abuses	of	the	royalty	placed	several
governments	in	severe	financial	hai·dship	and	created	a	strong	undercurrent	of	discontent	and	resentment	among	the	populace.	Second,	the	uncertainty	over	personal	human	and	property	rights	caused	select	elements	within	the	upper	class	to	become	con,>itlced	that	a	111ore	conci·ete	and	accountable	political	s	ystem	w	as	necessary,	one	insulated
from	the	vagaries	of	royalty.	And	finally,	problems	with	succession	created	a	political	environment	fraught	with	uncertainty	and	turmoil.	A	list	of	examples	might	appear	as	follows:	Developing	nations	have	used	a	number	of	ingenious	methods	to	increase	energy	production-and	therefore	gross	economic	capacity-	w	hile	at	the	same	time	maintaining	a
commitn1ent	to	sustaining	the	environment.	Microfinanced	solar	projects	in	India,	Brazil,	and	Vietnan1	have	all	yielded	pow	er	s	ystems	able	to	sustain	tow	ns	and	villages	in	remote	areas,	all	w	ithout	a	material	impact	on	local	resources.	A	w	ind	farm	in	Morocco	is	a	successful	collaboration	betw	een	three	co111mercial	firins	and	the	govermnent,
and	now	outputs	50	111egaw	atts.	In	Tibet,	w	here	there	are	no	significant	or	obtainable	fossil	fuel	resources,	the	Nagqu	geothermal	energy	field	provides	300	kilow	atts	of	pow	er	in	more	cost-effective	fashion	than	could	any	fossil	fuel	generators.	In	the	example	above,	the	listed	items	are	not	numbered	or	introduced	as	list	items,	but	a	list	of
exantples	connected	to	specific	countries	is	presented	nonetheless.	\i\lhen	reading,	you	must	be	prepared	to	encounter	lists	of	items	that	are	not	clearly	marked	as	such	in	the	text.	Any	time	an	author	presents	a	series	of	examples	(	or	a	series	of	anything,	for	that	matter),	you	should	recognize	it	and	expect	to	refer	back	to	it	when	you	begin	answering
the	questions.	7.	Text	Questions	\i\lhen	an	author	poses	a	question	in	the	passage,	in	most	instances	the	author	goes	on	to	immediately	answer	it.	Thus,	tracking	the	presence	of	text	ques	tions	is	critical	because	it	provides	you	with	an	outline	for	where	the	passage	will	go	next.	And,	because	thes	e	questions	are	often	central	to	the	theme	of	the
passage,	there	is	usually	a	post-pas	sage	ques	tion	that	centers	on	the	answer	to	the	question	the	author	posed.	Text	questions	can	be	eiq>licitly	or	implicitly	presented	in	the	passage.	Most	often,	text	questions	are	posed	in	the	traditional,	explicit	manner,	with	a	question	ntark,	as	follows:	So,	w	hat	was	the	ultimate	in1pact	of	the	court's	ruling	011
property	rights	for	the	Aleutian	Islanders?	However,	questions	can	be	posed	without	the	traditional	question	mark:	And	thus,	researchers	concluded	that	some	other	ea-planation	was	needed	to	account	for	the	difference	in	temperatures.	The	sentence	above	implies	that	there	is	a	question	regarding	the	temperature	difference,	and	this	implicit
question	is	likely	to	then	be	answered	in	the	text.	Two	Broad	Reasoning	Structures	Causal	reasoning	and	conditional	reasoning	appear	frequently	in	the	Critical	Reasoning	questions	of	the	GMAT,	but	less	so	with	the	Reading	Comprehension	passages.	Still,	recognizing	each	reasoning	type	when	it	appears	is	extrentely	helpful	because	it	provides	a
framework	for	understanding	the	arguments	being	made.	Let's	briefly	review	causal	and	conditional	reasoning:	Causal	Reasoning	Cause	and	effect	reasoning	asserts	or	denies	that	one	thing	causes	another,	or	that	one	thing	is	caused	by	another.	The	cause	is	the	event	that	ntakes	the	other	occur;	the	effect	is	the	event	that	follows	from	the	cause.	By
definition,	the	cause	must	occur	before	the	effect,	and	the	cause	is	the	"	activator"	or	"ignitor"	in	the	relationship.	The	effect	always	happens	at	some	point	in	time	after	the	cause.	Causality	in	Reading	Comprehension	usually	is	discussed	in	the	context	of	why	certain	events	occurred.	The	terms	that	typically	introduce	causality-such	as	caused	by,
reasonfor,	or	product	of-are	still	used,	but	then	the	author	often	goes	on	to	discuss	the	reasons	behind	the	occurrence	in	depth.	Causality,	when	it	appears	in	Reading	Comprehension,	is	not	normally	viewed	as	flawed	reasoning,	and	GMAT	authors	usually	make	an	effort	to	explain	the	reasoning	behind	their	causal	assertions.	Conditional	Reasoning
Conditional	reasoning	is	the	broad	name	given	to	logical	relationships	composed	of	sufficient	and	necessary	conditions.	Any	conditional	relationship	consists	of	at	least	one	sufficient	condition	and	at	least	one	necessary	condition.	A	sufficient	condition	is	an	event	or	circumstance	whose	occurrence	indicates	that	a	necessary	condition	must	also	occur.
A	necessary	condition	is	an	event	or	circumstance	whose	occurrence	is	required	in	order	for	a	sufficient	condition	to	occur.	In	other	words,	if	a	sufficient	condition	occurs,	you	automatically	know	that	the	necessary	condition	also	occurs.	If	a	necessary	condition	occurs,	then	it	is	possible	but	not	certain	that	the	sufficient	condition	will	occur.	However,
if	a	necessary	conditionfails	to	occur,	you	then	know	that	the	sufficient	condition	cannot	occur	either.	Conditional	relationships	in	Reading	Comprehension	passages	tend	to	be	unobtrusive,	usually	occurring	as	a	sideline	point	to	a	larger	argun1ent.	For	exantple,	a	passage	might	discuss	monetary	policy,	and	in	the	course	of	doing	so	make	a
conditional	assertion	such	as,	"The	only	way	to	decrease	monetary	volatility	is	to	tightly	,c	ontrol	the	supply	of	money."	In	this	sense,	conditionality	is	usually	not	the	focus	or	Main	Point	of	a	passage,	but	instead	it	is	a	type	of	reasoning	that	occurs	while	discussing	or	supporting	other	points.	Of	the	two	types	of	reasoning,	causal	reasoning	appears
more	frequently	than	conditional	reasoning	in	the	Reading	Comprehension	passages.	This	difference	is	due	to	the	fact	that	ntany	passages	attempt	to	address	why	certain	events	occurred,	and	in	doing	so	they	naturally	fall	into	causal	explanations.	When	either	of	the	two	reasoning	types	appears,	it	is	usually	discussed	in	more	expansive	terms,	and
the	casual	or	conditional	argument	is	broad	and	seldom	based	on	single	words	or	sentences.	For	example,	consider	the	following	paragraph:	,	v	hile	prescriptions	for	medications	are	at	an	all	time	high,	hyperactivity	in	children	appears	to	be	atttibutable	in	many	cases	to	diet.	Excessive	ingestion	of	processed	sugars,	for	example,	has	been	linked	to
various	disorders.	In	a	recent	study	of	children	diagnosed	w	ith	h	yperactivity,	many	subjects	displayed	a	more	positive	response	to	sugar	restriction	than	to	traditionally	prescribed	medication.	In	the	first	sentence,	a	cause-and-effect	relationship	is	asserted,	and	then	the	remainder	of	the	paragraph	builds	the	case	for	the	assertion.	Of	course,	causal
or	conditional	reasoning	assertions	need	not	be	limited	to	a	single	paragraph;	entire	passages	can	be	built	around	a	single	causal	or	conditional	idea.	Pitfalls	to	Avoid	"While	there	are	many	concrete	elements	to	track	when	reading	a	passage,	there	are	also	a	number	of	text	formations	and	configurations	you	should	recognize.	These	constructions	are
often	used	by	the	test	makers	to	create	confusion,	so	in	this	sense	they	function	as	possible	"traps"	for	the	unwary	test	taker.	The	following	section	reviews	the	most	frequently	appearing	traps,	and	exantines	each	in	detail.	Traps	of	Similarities	and	Distinctionsr"	If	a	list	of	comparisons	and	contr	asts	st	arts	to	get	complicated,	a	simple	note



("paragraph	two:	mills	compared»)	allows	you	to	keep	that	section	in	perspective	and	move	on	to	th	e	r	est	of	the	passage.	These	sections	of	text	discuss	in	detail	itents	that	have	both	similarities	and	differences.	By	comparing	and	contrasting	the	items	in	a	continuous	block	of	text,	the	test	makers	create	the	possibility	of	confusion	(by	comparison,	if
the	discussion	of	the	concepts	was	separated	into	discrete	sections,	the	information	would	be	easier	to	control).	You	should	not	become	bogged	down	in	trying	to	memorize	every	detail.	Instead,	take	down	a	sintple	notation	about	a	given	section	or	paragraph,	so	that	if	you	are	asked	about	the	details	you	can	quicldy	return	to	the	passage	and	sort	out
the	specifics.	Compare-and-contrast	sections	appear	very	frequently	in	Reading	Comp	passages,	and	you	should	expect	to	see	one	or	more	on	your	exam.	Trap	of	Separation.,.,	One	favorite	trick	of	the	test	ntakers	is	to	take	a	long	discussion	of	a	particular	topic	and	break	it	up	by	inserting	within	it	a	section	of	text	about	a	related	but	distinct	topic,
effectively	creating	a	separation	effect:	the	ntain	idea	bisected	by	similar	but	different	(and	possibly	distracting)	content	in	the	middle.	Then	in	the	questions,	the	test	makers	require	you	to	follow	and	understand	the	bigger-picture	discussion,	testing	your	ability	to	track	the	interrupted	main	concept	despite	its	beginning	and	end	being	divided	by
many	lines	(	or	entire	paragraphs)	in	the	passage.	Th	e	Trap	of	Question	Misdirection	occurs	when	the	test	makers	use	a	specific	line	refer	ence	in	the	question	stem	to	direct	you	to	a	place	in	the	passage	where	the	correct	answer	\\~II	not	be	found.	In	sonte	especially	insidious	instances,	the	question	stems	will	specifically	refer	you	to	just	one	of	the
places	where	the	concept	is	discussed	(for	example,	"	In	lines	12-14,	the	author..."),	but	this	will	not	be	the	place	in	the	passage	that	contains	the	inforntation	needed	to	answer	the	question.	This	trap,	known	as	the	Trap	of	Question	Misdirection,	can	be	very	difficult	to	handle	because	most	questions	that	specifically	refer	you	to	a	place	in	the	passage
are	indeed	referring	you	to	the	area	where	the	information	needed	to	answer	the	question	resides.	One	reason	this	trick	works	is	that	there	is	a	natural	tendency	on	the	part	of	readers	to	assume	that	pieces	of	information	that	are	related	should	be	in	close	proxin1ity.	The	logical	and	linear	writing	style	used	in	newspapers	and	textbooks	tends	to
support	this	belief,	thus	many	students	regrettably	approach	the	GMAT	with	these	misguided	expectations.	However,	as	we	have	already	discussed,	the	test	makers	want	to	present	passages	that	test	your	ability	to	comprehend	difficult,	nonlinear	material,	and	so	they	use	certain	methods	to	create	greater	complexity	in	the	passages.	Of	course,	just	as
inforn1ation	that	is	separated	can	be	related,	inforn1ation	that	is	in	close	proxin1ity	does	not	have	to	be	connected,	as	discussed	next.	Trap	of	Proximityn•	Just	because	two	ideas	are	presented	in	close	physical	proxin1ity	to	one	another	within	a	passage	does	not	mean	that	they	are	related.	As	mentioned	in	the	prior	section,	the	expectation	of	ntost
readers	is	that	inforn1ation	that	is	physically	close	together	will	be	related.	This	does	not	have	to	be	the	case,	and	the	malcers	of	the	GMAT	will	set	up	situations	to	test	your	ability	to	ntake	that	distinction.	Trap	of	Inserted	Alternate	Vie'\\rpoint	'I'\\!	Another	ploy	the	test	makers	favor	is	to	discuss	a	particular	viewpoint,	and	in	the	middle	of	that
discussion	insert	a	new	viewpoint.	This	technique	is	used	to	test	your	ability	to	track	different	perspectives	and	to	know	who	said	what.	Traps	of	Chronology"'	Traps	of	chronology	relate	to	the	placement	and	order	of	items	within	the	passage,	and	the	tendency	of	many	readers	to	believe	that	when	one	item	is	presented	before	another,	then	the	first
item	occurred	first	or	caused	the	second	itent.	These	two	traps	are	called	the	Trap	of	Order	and	the	Trap	of	Cause:	Trap	of	Order	Some	students	make	the	mistake	of	believing	that	because	an	item	is	discussed	before	another	item,	the	first	item	likely	predated	the	second	item.	Unless	explicitly	stated	or	inherently	obvious,	this	does	not	have	to	be	the
case.	Trap	of	Cause	Other	students	malce	the	mistake	of	assuming	that	when	one	item	is	discussed	before	another	item,	then	the	first	item	must	have	caused	the	second	item.	This	assumption	is	unwarranted.	The	easiest	way	to	discern	the	author's	intentions	is	to	carefully	examine	the	language	used	by	the	writer	because	causal	relationships	almost
always	feature	one	or	more	of	the	words	that	indicate	causality	(such	as	caused	by,produced	by,	determined,	etc.).	The	simple	truth	is	that	the	order	of	presentation	of	the	items	in	the	passage	does	not	indicate	any	temporal	or	causal	relationship	between	those	items.	Passage	Topic	Traps'l'll	1	Previously	we	discussed	how	passages	on	any	topic	could
be	easy	or	difficult.	Passage	difficulty	is	more	a	function	of	writing	style,	the	number	of	viewpoints,	and	the	exact	concepts	under	discussion	than	of	the	general	topic	of	the	passage.	That	said,	the	test	makers	will	occasionally	use	the	topic	to	catch	test	takers	off-guard.	This	technique	of	theirs	works	because	when	the	typical	student	begins	reading	a
passage,	the	topic	often	fran1es	their	expectati	on.	For	example,	science	passages	are	thought	to	be	challenging	whereas	passages	about	humanities	are	less	feared.	The	test	malcers	are	well	aware	of	these	ingrained	expectations,	and	they	at	times	play	a	sort	of	"bait	and	s,,v	itch"	gante	with	students,	especially	by	ntaking	a	passage	initially	look	hard
or	easy	and	then	radically	changing	the	level	of	difficulty	after	the	first	few	lines	or	first	paragraph.	The	point	to	take	from	this	discussion	is	that	you	should	not	assume	that	a	passage	will	be	easy	or	hard	solely	from	its	topic,	and	certainly	not	from	reading	just	the	first	line	or	paragraph.	The	test	makers	love	to	play	with	the	expectations	of	test
talcers,	and	one	of	their	favorite	tricks	is	to	turn	those	expectations	on	their	head.	Final	Chapter	Note	In	review,	the	approach	we	advocate	is	a	multi-level	one.	\i\lhile	reading,	you	should	constantly	track	the	n1ajor	VIEWSTAMP	elements	discussed	in	the	previous	chapter:	the	various	groups	and	viewpoints	discussed	within	the	passage,	the	tone	or
attitude	of	each	group	or	individual,	the	argument	made	by	each	group	or	individual,	the	main	point	of	the	passage,	the	author's	primary	purpose,	and	the	structure	and	organization	of	the	passage	and	the	organization	of	ideas.	At	the	same	time,	you	must	also	keep	an	eye	on	the	ntore	singular	features	that	appear	throughout	the	text;	items	such	as
examples	and	definitions,	itemized	lists,	and	forms	of	reasoning,	to	name	a	few.	"While	this	approach	may	sound	contplicated,	with	practice	it	becomes	second	nature,	and	soon	you	will	find	that	you	are	able	to	answer	many	questions	very	quickly	and	with	ntore	confidence.	On	the	following	pages	is	a	drill	that	will	test	your	ability	to	recognize	the
elements	discussed	in	this	chapter,	and	in	the	next	chapter	we	move	on	to	discuss	the	questions	and	answer	choices	that	follow	the	reading	passages.	Passage	Elements	Recognition	Drill	This	drill	is	intended	to	help	you	quicldy	recognize	s	ome	of	the	elements	that	test	makers	can	us	e	to	increas	e	the	difficulty	of	any	given	pas	sage.	After	each
passage,	be	sure	to	note	elements	from	the	"Test	Makers'	Arsenal"	discussed	earlier	in	this	chapter,	and	compare	your	notes	with	the	brief	answer	key	dis	cussions	that	follow.	Passag,!1	Ele	ments	Recognition	D1·ill	Answer	K	eY.	Examnle:	(5)	(	l	0)	Polychlorinated	biphenyls	(PCBs),	which	were	once	widely	used	in	coolants	and	insulators,	were	banned
by	Congress	because	of	the	severe	danger	they	presented	to	the	public.	Epidemiological	studies	of	the	effects	of	PCBs	on	humans	revealed	potential	carcinogenicity	and	signifi	cant	long-tetm	persistence	in	the	environment.	Non-carcinogenic	effects	include	damage	to	the	immune	system,	reproductive	system,	nervous	system,	and	endocrine	system.
Difficult	Words	Causality	The	passage	refers	to	a	number	of	challenging	words,	including	polychlorinated	biphenyls,	epiden1iological,	carcinogenicity,	and	non-carcinogenic.	There	are	also	multiple	elements	of	causality	present,	from	the	effects	of	PCBs	on	humans	to	the	reason	why	Congress	banned	PCBs.	(5)	(10)	Mozart	composed	his	first	musical
piece	in	1761,	at	age	5.	The	next	year	he	and	his	sister	performed	at	the	court	of	Maximilian	III,	and	n1uch	of	his	youth	was	spent	travelling	throughout	Europe	and	performing.	By	1773,	Mozart	had	gained	a	number	of	admirers	in	his	hometown	of	Salzburg,	and	secured	a	position	as	court	musician	to	Count	Colloredo.	However,	financial	concerns	and
artistic	limitations	caused	Mozart	to	:resign	the	Salzburg	court	position	in	1777.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	Antiquities	law	addresses	the	ownership,	sale,	and	protection	of	cultural	items	of	value.	While	these	laws	are	clear	in	their	protective	intent,	they	remain,	to	some	extent,	open	to	interpretation,	and	consequently,	in	some	cases
the	public	good	is	not	protected	as	intended.	What	priorities,	then,	should	a	jurist	consider	when	overseeing	a	case	that	involves	antiquities?	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(	5)	(10)	(	15)	About	5,000	years	ago,	the	Harappan	civilization	sprawled	over	nearly	400,000	square	miles	(1	million	square	kilometers)	on	the	plains	of	the	Indus	River
in	modern-day	India	and	Pakistan,	and	contained	10	percent	of	the	world's	population.	Only	recently	have	scientists	detem1ined	why	this	c	ivilization	disappeared,	and	the	answer	is	climate	change.	As	weather	patterns	shifted,	the	monsoons	that	fed	the	Indus	River	plain	began	to	move	eastward,	and	many	of	the	rivers	coursing	through	the	region
began	to	dry	up.	The	result	was	a	population	shift	that	stripped	the	Harappans	of	economic	resources	as	well	as	a	substantial	portion	of	the	workforce,	leading	to	the	collapse	of	the	civilization.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	Neurodiversity	is	a	recent	movement	that	seeks	to	establish	civil	rights	for	those	w	ith	non-typical	neurological
profiles.	A	case	in	point	is	autism,	which	was	long	thought	to	be	the	result	of	nurture	factors	such	as	parenting.	Neurodiversity	proponents	seek	to	affirm	that	autism	is	not	a	malady,	and,	as	such,	does	not	need	to	be	curedinstead,	it	needs	to	be	better	understood.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	(10)	(	15)	When	considering
the	rate	of	expansion	of	the	universe,	astrophysical	theorists	had	agreed	that	the	universe	's	growth	must	be	slowing	due	to	gravity.	However,	observations	from	the	Hubble	Telescope	showed	that	the	universe	is	actually	expanding	more	rapidly	today	than	in	the	past.	What,	then,	would	account	for	this	surprising	observation?	One	explanation	was	that
Einstein's	theory	of	gravity	was	incorrect,	and	that	a	new	theory	was	needed.	A	second	explanation	suggested	that	an	earlier	theory	of	Einstein's	containing	a	cosmological	constant	could	provide	the	explanation.	A	final	explanation	focused	on	an	unseen	energy	field	within	space,	energy	that	could	account	for	the	expansion	of	the	universe.	However,
all	three	theories	agreed	that	some	form	of	energy	was	present	in	space.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	(10)	(15)	(20)	Recently,	the	International	Court	of	Justice	in	The	Hague	ruled	that	Japan	breached	international	law	when	it	captured	and	killed	thousands	of	certain	types	of	whales	and	issued	permits	for	the	killing	of
other	types	in	an	area	designated	as	the	Southen1	Ocean	Whale	Sanctuary.	The	ruling,	identified	by	1nany	court	observers	as	unprecedented	in	its	unequivocal	rebuke	and	injunction	of	whaling	activities	by	a	sovereign	nation,	was	lauded	by	environmentalists.	However,	n1any	Japanese	fisherman	,	who	urged	thei	r	government	to	fight	the	ruling,
believe	that	their	whaling	is	a	traditional	cultural	activity	that	should	be	respected.	Yet	one	observer	of	Japanese	politics	noted	that	the	banned	whaling	activities	were	no	longer	financially	viable,	requiring	government	subsidies	anticipated	to	soon	reach	$50	n1illion	per	year,	and	that	this	need	for	subsidies	explains	the	Japanese	government's	aln1ost
imn1ediate	decision	to	abide	by	the	Court's	judgment.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	(1	0)	(	15)	Physicists	studying	super-heavy	atomic	nuclei	conducted	experiments	in	which	they	bombarded	a	thin	layer	of	americium,	an	artificial	radioactive	metal	created	when	plutonium	atoms	absorb	neutrons	during	nuclear	reactions,	with
calcium	ions.	This	collision	produced	a	new	element	that	has	115	protons	at	its	center.	If	approved	by	an	international	committee	of	physicists	and	chemists,	this	new	element	will	be	placed	on	the	periodic	table	with	the	atomic	number	115.	Temporarily	named	"Ununpentium,"	this	artificial	element	would	be	the	latest	super-heavy	element	to	be
created	through	accelerator	based	experimentation.	Of	the	elements	found	naturally	occurring	on	Earth,	the	heaviest	is	Uranium,	which	has	92	protons	in	its	nucleus,	although	the	heaviest	stable	element,	meaning	an	element	that	does	not	decay,	is	Lead,	which	has	82	protons	in	its	nucleus.	(5)	Immediately	after	pleadings	are	filed	,	or	at	some	other
time	during	the	pendency	of	the	suit,	a	trial	court	may	appoint	a	Guardian	ad	Litem	(GAL)	to	represent	a	child	in	matters	of	custody	and	visitation.	GALs	are	appointed	under	the	theory	that	the	child	's	parents,	embroiled	in	difficult	litigation,	may	put	their	own	needs	above	those	of	the	child	when	making	strategic	and	tactical	decisions	related	to	the
contest.	The	decision	(	l	0)	regarding	whether	and	when	to	appoint	a	GAL	(15)	(20)	(25)	for	a	child	is	almost	universally	a	matter	within	the	plenary	discretion	of	the	trial	court,	and	that	decision	is	given	considerable	deference	by	the	appellate	courts.	This	wide-ranging	discretion	has	produced	great	disparity	in	how	tria	l	judges	appoint	and	use	GALs.
Some	judges	appoint	them	by	default,	even	when	the	parties	are	sophisticated	and	represented	by	counsel,	a	situation	in	which	GALs	are	commonly	considered	to	be	unnecessary.	Other	judges	will	appoint	a	GAL	only	upon	formal	motion	by	a	party,	and	even	then	only	when	a	party	has	demonstrated	a	particularized	need	for	the	child	to	have
independent	counsel.	A	new	survey	indicates	that	this	disparity	in	appointment	results	in	substantial	practical	implications	for	family	law	practitioners.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	(5)	(	I	0)	(15)	(20)	(25)	(30)	Fearing	the	emergence	ofa	new,	pandemic	zoonotic	disease-	a	contagious	disease	transmitted	from	animals	to	humans
and	caused	by	bacteria,	viruses,	parasites	and	fungi	carried	by	animals	and	insects--scientists	recently	created	a	new	pathogen	(i.e.,	a	bacterium,	virus,	or	other	microorganism	that	can	cause	disease)	that	is	97	percent	similar	to	the	1918	Spanish	Flu,	which	is	thought	to	have	originated	in	birds	and	which	killed	approximately	50	million	people.	The
scienlists	constructed	the	new	virus	by	cobbling	together	wild	bird	flu	fragments.	To	make	the	pathogen	easier	to	spread	from	one	anjn1al	to	another,	the	scientists	mutated	it,	making	it	airborne.	Some	have	labeled	the	project	•'insane,"	stressing	the	tremendous	danger	involved	in	intentionally	creating	a	virus	that	could	potentially	kill	millions	of
people	if	released	into	the	general	population.	either	accidentally	or	as	a	terrorist	act.	Moreover,	they	argue	that	the	threat	of	such	a	virus	emerging	naturally	from	the	animal	population	is	too	low	to	justify	the	risk	posed	by	the	research.	The	researchers,	however.	defend	their	work	by	pointing	to	the	possibility	that	a	disease	similar	to	the	Spanish
Flu	couJd	spontaneously	emerge	without	warning	from	the	animal	population.	By	creating	such	a	pathogen	in	a	secure,	laboratory	environment,	they	argue,	health	officials	can	better	prepare	to	detect	and	treat	a	naturally	occurring	outbreak.	(5)	(	I	0)	in	an	era	of	corporate	downsizing,	large	law	firms	have	renewed	their	insistence	that	law	schools
focus	less	on	academia	and	more	on	the	production	of	the	"practice-ready	lawyer."	However,	some	law	professors	argue	that	their	institutions	should	reject	what	they	view	as	a	misguided	and	short-sighted	attempt	by	the	firms	to	shift	their	training	expenses	to	the	law	schools.	While	the	law	firms	urge	law	schools	to	offer	more	clinics,	externships,	and
practitioner-	specific	courses,	these	professors	argue	that	(	15)	(20)	(25)	such	an	approach	is	impractical.	The	first	hurdle	is	in	even	identifying	the	proper	standard	for	determi	ning	what	a	practice-ready	lawyer	is.	If	the	standard	is	minimal	competence,	they	argue,	then	the	state-level	bar	examination	already	ensures	that	level	of	preparedness.	Next
is	the	issue	of	specialization.	Are	law	students	now	expected	to	detem1ine	a	field	of	practice	prior	to	graduation,	the	professors	ask?	ff	they	do	not,	the	n	the	scope	o	f	the	private	legal	market	is	too	broad	for	the	law	schools	to	be	able	to	provide	significant	practical	experience	in	even	the	major	sub-categories	of	legal	work.	Finally,	the	professors	point
out	that	much	of	what	makes	legal	practice	unique	is	the	confluence	of	institutional	structures,	power	dynamics,	economic	incentives,	and	complex	ethical	obligations	that	is	impossible	to	replicate	in	the	law	school	setting.	Analysis:	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	_	__	Passage	Ele111ents	Recognition	Drill	Answer	Key	Note	that	this	drill	seeks
to	assist	you	in	identifying	the	passage	elements	and	formations	present	in	written	staten1ents.	Writing	down	one	or	hvo	descriptor	words	can	assist	you	in	concisely	identifying	these	elements	for	this	drill.	This	is	not	a	suggestion	that	you	should	write	down	the	names	of	the	specific	elen1ents	while	reading	or	during	theGMAT.	(5)	(10)	Mozart
con,posed	his	first	n,usical	piece	in	1761	,	at	age	5.	The	next	year	he	and	his	sister	performed	at	the	court	of	Maxin,ilian	Ill,	and	much	of	his	youth	was	spent	travelling	throughout	Europe	and	perfonning.	By	1773,	Mozart	had	gained	a	number	of	admirers	in	his	hometown	of	Salzburg,	and	secured	a	position	as	court	musician	to	Count	Colloredo.
However,	financial	concerns	and	artistic	limitations	caused	Mozart	to	resign	the	Salzburg	court	position	in	1777.	Dates	and	Numbers	The	passage	provides	three	dates,	as	well	as	a	subject's	age,	which	together	form	a	tin1e	line	within	the	passage.	GMAT	passages	that	feature	dates	and	numbers	often	reference	the	time	line	in	the	questions	in	order
to	see	if	you	followed	the	narrative.	(5)	Antiquities	law	addresses	the	ownership,	sale,	and	protection	of	cultural	items	of	value.	While	these	laws	are	clear	in	their	protective	intent,	they	remain,	to	some	extent,	open	to	interpretation,	and	consequently,	in	some	cases	the	public	good	is	not	protected	as	intended.	W11at	priorities,	then,	should	a	jurist
consider	when	overseeing	a	case	that	involves	antiquities?	Text	Question	The	passage	closes	with	a	classic	text	question.	Antiquities	law	is	also	explained,	but	this	is	not	a	definition	in	the	classic	sense.	(5)	(	10)	(	15)	About	5,000	years	ago,	the	Harappan	civilization	sprawled	over	nearly	400,000	square	miles	(1	million	square	kilometers)	on	the	plains
of	the	Indus	River	in	modern-day	India	and	Pakistan,	and	contained	10	percent	of	the	world	's	population.	Only	recently	have	scientists	determined	why	this	civilization	disappeared,	and	the	answer	is	climate	change.	As	weather	patterns	shifted,	the	monsoons	that	fed	the	Indus	River	plain	began	to	move	eastward,	and	many	of	the	rivers	coursing
through	the	region	began	to	dry	up.	The	result	was	a	population	shift	that	stripped	the	Harappans	of	economic	resources	as	well	as	a	substantial	portion	of	the	workforce,	leading	to	the	collapse	of	the	civilization.	Dates	and	Numbers	Causality	The	passage	opens	with	references	to	dates,	land	occupation	s	ize,	and	population	s	ize.	However,	the	most
notable	feature	is	the	series	of	causal	statements	that	seek	to	explain	why	the	Harappan	civilization	disappeared.	\\lhile	many	GMAT	passages	contain	causal	statements,	this	section	is	notable	because	it	details	a	series	of	causal	relationships,	creating	a	chain	of	causation	that	explains	what	led	to	the	civilization's	disappearance.	(5)	Neurodiversity	is	a
recent	movement	that	seeks	to	establish	civil	rights	for	those	with	non-typical	neurological	profiles.	A	case	in	point	is	autism,	which	was	long	thought	to	be	the	result	of	nurture	factors	such	as	parenting.	Neurodiversity	proponents	seek	to	affirm	that	autism	is	not	a	malady,	and,	as	such,	does	not	need	to	be	curedinstead,	it	needs	to	be	better
understood.	Definition	Example	The	passage	begins	by	defining	the	term	"neurodiversity,"	and	later	provides	an	example	("A	case	in	point...").	Note	that	this	passage	indicates	that	a	possible	cause	(parenting	factors)	had	been	previously	hypothesized	and	subsequently	dismissed.	When	considering	the	rate	of	expansion	of	the	universe,	astrophysical
theorists	had	agreed	that	the	universe's	growth	must	be	slowing	due	to	gravity.	However,	observations	from	the	Hubble	Telescope	showed	that	the	universe	is	actually	expanding	more	rapidly	today	than	in	the	past.	What,	then,	would	account	for	this	surprising	observation?	One	explanation	was	that	Einstein's	theory	of	gravity	was	incorrect,	and	that
a	new	theory	was	needed.	A	second	explanation	suggested	that	an	earlier	theory	of	Einstein's	containing	a	cosmological	constant	could	provide	the	explanation.	A	final	explanation	focused	on	an	unseen	energy	field	within	space,	energy	that	could	account	for	the	expansion	of	the	universe.	However,	all	three	theories	agreed	that	some	form	of	energy
was	present	in	space.	(5)	(1	0)	(15)	Text	Question	List	Causality	The	passage	centers	around	a	discussion	of	why	the	universe	is	expanding	faster	than	previously	believed.	A	text	question	is	used	to	ask	why	this	is	the	case,	and	then	a	list	of	three	theories	is	presented.	All	three	theories	assert	that	sonte	form	of	energy	is	the	cause	of	the	expansion.	(5)
(10)	(	15)	(20)	Recently,	the	International	Court	of	Justice	in	The	Hague	ruled	that	Japan	breached	international	law	when	it	captured	and	killed	thousands	of	certain	types	of	whales	and	issued	pem1its	for	the	killing	of	other	types	in	an	area	designated	as	the	Southern	Ocean	Whale	Sanctuary.	The	ruling,	identified	by	1nany	court	observers	as
unprecedented	in	its	unequivocal	rebuke	and	injunctiion	of	whaling	activities	by	a	sovereign	nation,	was	lauded	by	environmentalists.	However,	many	Japanese	fi	sherman,	who	urged	their	government	to	fight	the	ruling,	believe	that	their	whaling	is	a	traditional	cultural	activity	that	should	be	respected.	Yet	one	observer	of	Japanese	politics	noted	that
the	banned	whaling	activities	were	no	longer	financially	viable,	requiring	government	subsidies	anticipated	to	soon	reach	$50	nullion	per	year,	and	that	this	need	for	subsidies	explains	the	Japanese	government's	almost	imn1ediate	decision	to	abide	by	the	Court's	judgment.	The	subject	matter	in	this	passage	excerpt	is	not	difficult.	However,	there	are
five	viewpoints	presented	in	four	sentences,	a	circumstance	in	which	the	viewpoints	become	very	difficult	to	track.	This	is	known	as	the	Trap	of	Inserted	Alternate	Viewpoints.	By	breaking	down	the	passage,	we	can	make	it	easier	to	identify	the	viewpoints	presented:	The	International	Court	of	Justice	ruled	that	Japan's	whale	hunting	and	regulatory
activities	in	a	protected	area	of	the	ocean	violated	international	law.	1.	Many	court	observers	say	the	Court's	ruling	was	unprecedented	because	it	was	unequivocal	in	its	finding	against	the	Japanese	governntent.	2.	3.	Environntentalists	agree	that	the	Court's	ruling	was	proper.	4.	Many	Japanese	fisherman	think	the	Court's	ruling	was	inappropriate,
because	whaling	is	a	traditional	cultural	activity	that	should	be	respected.	5.	One	observer	of	Japanese	politics	believes	the	Japanese	government	did	not	fight	the	Court's	ruling	because	the	whaling	activities	were	not	financially	viable	and	would	require	$50	million	in	subsidies.	(5)	(10)	(	15)	Physicists	studying	super-heavy	atomic	nuclei	conducted
experiments	in	which	they	bombarded	a	thin	layer	of	americium,	an	artificial	radioactive	metal	created	when	plutonium	atoms	absorb	neutrons	during	nuclear	reactions,	with	calcium	ions.	This	collision	produced	a	new	element	that	has	115	protons	at	its	center.	If	approved	by	an	international	committee	of	physicists	and	chemists,	this	new	element
will	be	placed	on	the	periodic	table	with	the	atomic	number	115.	Temporarily	named	"Ununpentium,"	this	artificial	element	would	be	the	latest	super-heavy	element	to	be	created	through	accelerator	based	experimentation.	Of	the	elements	found	naturally	occurring	on	Earth,	the	heaviest	is	Uranium,	which	has	92	protons	in	its	nucleus,	although	the
heaviest	stable	element,	meaning	an	element	that	does	not	decay,	is	Lead,	which	has	82	protons	in	its	nucleus.	The	difficulty	in	this	passage	comes	from	its	scientific	theme	and	the	use	of	unfamiliar	terms	and	concepts.	Many	students	get	bogged	down	in	such	jargon,	and	waste	valuable	time	by	failing	to	focus	on	the	VIEWSTAMP	items.	Also,	the
numbers	in	this	excerpt	are	organized	in	a	way	that	could	be	confusing.	Instead	of	discussing	the	nuntbers	of	protons	in	either	ascending	or	descending	order,	the	passage	jumbles	the	order.	While	this	instance	of	the	Trap	of	Order	seems	slight,	it	can	interrupt	your	progress	through	the	passage	by	disturbing	the	natural	sense	of	order	most	readers
would	anticipate.	The	concepts	involved	in	this	passage	are	straightforward:	Physicists	have	created	a	new	artificial	element	with	115	protons	in	its	nucleus,	which	is	pending	official	recognition	and	has	temporarily	been	named	"Ununpentium."	This	is	a	super-heavy	elentent.	The	heaviest	unstable,	naturally	occurring	element	is	Uranium,	which	has	92
protons	in	its	nucleus.	The	heaviest	stable,	naturally	occurring	element	is	Lead,	which	has	82	protons	in	its	nucleus.	(5)	Immediately	after	pleadings	are	filed	,	or	at	some	other	time	during	the	pendency	of	the	suit,	a	trial	court	may	appoint	a	Guardian	ad	Litem	(GAL)	to	represent	a	child	in	matters	of	custody	and	visitation.	GALs	are	appointed	under
the	theory	that	the	child	's	parents,	embroiled	in	difficult	litigation,	may	put	their	own	needs	above	those	of	the	child	when	making	strategic	and	tactical	decisions	related	to	the	contest.	The	decision	(	l	0)	regarding	whether	and	when	to	appoint	a	GAL	(15)	(20)	(25)	for	a	child	is	almost	universally	a	matter	within	the	plenary	discretion	of	the	trial
court,	and	that	decision	is	given	considerable	deference	by	the	appellate	courts.	This	wide-ranging	discretion	has	produced	great	disparity	in	how	tria	l	judges	appoint	and	use	GALs.	Some	judges	appoint	them	by	default,	even	when	the	parties	are	sophisticated	and	represented	by	counsel,	a	situation	in	which	GALs	are	commonly	considered	to	be
unnecessary.	Other	judges	will	appoint	a	GAL	only	upon	formal	motion	by	a	party,	and	even	then	only	when	a	party	has	demonstrated	a	particularized	need	for	the	child	to	have	independent	counsel.	A	new	survey	indicates	that	this	disparity	in	appointment	results	in	substantial	practical	implications	for	family	law	practitioners.	Sonte	may	find	this
passage	difficult	because	of	its	stilted	tone	and	word	choice.	This	writing	style	is	designed	to	slow	and	distract	the	reader.	'1Vhen	you	are	forced	to	wade	through	unnecessarily	complicated	wording,	you	are	able	to	devote	fewer	ntental	resources	to	actually	understanding	the	argument	being	made.	Once	you	move	past	the	stylistic	contplications,	the
ideas	contained	in	the	passage	are	not	difficult:	A	Guardian	ad	Litent	(GAL)	is	an	attorney	who	may	be	appointed	to	represent	the	interests	of	a	child	whose	parents	are	litigating	the	custody	and	visitation	of	the	child,	and	who	may	therefore	put	their	own	interests	before	those	of	the	child.	The	trial	court	has	a	great	deal	of	discretion	in	deciding
whether	to	appoint	a	GAL.	Sonte	judges	always	appoint	a	GAL,	even	when	it	is	not	clear	that	one	is	necessary,	while	other	judges	almost	never	appoint	a	GAL.	A	new	survey	indicates	that	this	difference	in	how	judges	appoint	GALs	impacts	how	lawyers	involved	in	these	types	of	cases	do	their	work.	(5)	(	I	0)	(15)	(20)	(25)	(30)	Fearing	the	emergence
ofa	new,	pandemic	zoonotic	disease-	a	contagious	disease	transmitted	from	animals	to	humans	and	caused	by	bacteria,	viruses,	parasites	and	fungi	carried	by	animals	and	insects--scientists	recently	created	a	new	pathogen	(i.e.,	a	bacterium,	virus,	or	other	microorganism	that	can	cause	disease)	that	is	97	percent	similar	to	the	1918	Spanish	Flu,
which	is	thought	to	have	originated	in	birds	and	which	killed	approximately	50	million	people.	The	scienlists	constructed	the	new	virus	by	cobbling	together	wild	bird	flu	fragments.	To	make	the	pathogen	easier	to	spread	from	one	anjn1al	to	another,	the	scientists	mutated	it,	making	it	airborne.	Some	have	labeled	the	project	•'insane,"	stressing	the
tremendous	danger	involved	in	intentionally	creating	a	virus	that	could	potentially	kill	millions	of	people	if	released	into	the	general	population.	either	accidentally	or	as	a	terrorist	act.	Moreover,	they	argue	that	the	threat	of	such	a	virus	emerging	naturally	from	the	animal	population	is	too	low	to	justify	the	risk	posed	by	the	research.	The	researchers,
however.	defend	their	work	by	pointing	to	the	possibility	that	a	disease	similar	to	the	Spanish	Flu	couJd	spontaneously	emerge	without	warning	from	the	animal	population.	By	creating	such	a	pathogen	in	a	secure,	laboratory	environment,	they	argue,	health	officials	can	better	prepare	to	detect	and	treat	a	naturally	occurring	outbreak.	The	difficulty	in
this	passage	comes	from	the	scientific	subject	matter	and	challenging	terminology,	like	"zoonotic,"	"pandemic,"	and	"pathogen."	However,	most	of	the	difficulty	is	confined	to	the	opening	sentence.	In	addition	to	the	unusual	terminology,	the	first	sentence	has	a	complicated	sentence	structure	designed	to	bog	you	down.	For	many	students,
encountering	a	sentence	such	as	this	at	the	beginning	of	a	passage	means	an	early	defeat,	because	they	let	the	dense	opening	dentoralize	them.	However,	the	proper	perspective	can	help	you	realize	the	purpose	of	this	opening	sentence	and	move	on	to	the	rest	of	the	passage,	which	is	remarkably	simpler	to	understand.	\Vhile	a	passage	may	have
difficult	sections,	rentember	that	the	GMAT	is	not	a	knowledge-based	test,	and	the	difficult	terminology	or	subject	matter	is	included	to	camouflage	what	often	turns	out	to	be	fairly	straightforward	argumentation.	In	this	case,	the	passage	contains	only	two	subject	perspectives,	that	of	the	researchers	and	that	of	the	critics.	We	can	summarize	the
passage	quite	simply:	Researchers	have	developed	a	potentially	lethal	virus	in	order	to	learn	how	to	better	detect	and	treat	unexpected	outbreaks	of	diseases	that	originate	in	anintals	but	are	transmitted	into	humans.	Critics,	however,	believe	that	the	researchers'	work	is	very	dangerous	and	that	the	risk	of	unexpected	outbreaks	is	too	low	to	justify
the	risk	posed	by	the	research	itself.	(5)	(	I	0)	in	an	era	of	corporate	downsizing,	large	law	firms	have	renewed	their	insistence	that	law	schools	focus	less	on	academia	and	more	on	the	production	of	the	"practice-ready	lawyer."	However,	some	law	professors	argue	that	their	institutions	should	reject	what	they	view	as	a	misguided	and	short-sighted
attempt	by	the	firms	to	shift	their	training	expenses	to	the	law	schools.	While	the	law	firms	urge	law	schools	to	offer	more	clinics,	externships,	and	practitioner-	specific	courses,	these	professors	argue	that	(	15)	(20)	(25)	such	an	approach	is	impractical.	The	first	hurdle	is	in	even	identifying	the	proper	standard	for	determi	ning	what	a	practice-ready
lawyer	is.	If	the	standard	is	minimal	competence,	they	argue,	then	the	state-level	bar	examination	already	ensures	that	level	of	preparedness.	Next	is	the	issue	of	specialization.	Are	law	students	now	expected	to	detem1ine	a	field	of	practice	prior	to	graduation,	the	professors	ask?	ff	they	do	not,	the	n	the	scope	o	f	the	private	legal	market	is	too	broad
for	the	law	schools	to	be	able	to	provide	significant	practical	experience	in	even	the	major	sub-categories	of	legal	work.	Finally,	the	professors	point	out	that	much	of	what	makes	legal	practice	unique	is	the	confluence	of	institutional	structures,	power	dynamics,	economic	incentives,	and	complex	ethical	obligations	that	is	impossible	to	replicate	in	the
law	school	setting.	The	convoluted	structure	of	this	passage	makes	the	passage	difficult	to	read.	Adding	to	the	confusion	is	the	repeated	reference	to	law	schools,	as	distinct	fron1	law	professors,	for	which	no	viewpoint	has	actually	been	expressed.	In	preparing	yourself	to	answer	questions	based	on	this	passage,	the	best	approach	is	to	separate	the
concerns	of	the	law	firms	and	the	law	professors,	and	to	suntmarize	the	concerns	of	each,	rather	than	retaining	in	your	mentory	the	various	items	from	each	of	the	lists.	Here,	we	can	say	that	the	law	firms	,	motivated	by	business	concerns,	want	legal	education	to	be	ntore	practical	and	less	academic,	so	that	the	law	student	emerges	as	a
"practiceready	la,,v	yer."	The	law	professors,	on	the	other	hand,	think	it	is	impractical	to	do	as	the	law	firms	ask,	because	the	standards	are	ill	defined,	the	areas	of	specialization	are	too	diverse,	and	the	unique	aspects	of	legal	practice	cannot	be	reproduced	in	the	law	school	setting.	Chapter	Five:	The	Questions	and	Answer	Choices	The	Questions
Analyzing	the	Question	Stem	The	Location	Element!!!	Location	Designation	Drill	Location	Designation	Drill	Answer	KeY.	Reading	Comprehension	Question	TY.P§	Rephrasing_Question	Stems	Question	Classification	Review	Identify	the	Question	Stem	Drill	Identify	the	Question	Stem	Drill	Answer	Ke:v.	Reading	Comprehension	Question	Types	Examined
in	Detail	Must	Be	True/Most	Supported	Questions	Attacking	Must	Be	True	Questions	Must	Be	True	Question	Sub!Y.R§	Correct	Answers	in	Must	Be	True	Questions	Incorrect	Answers	in	Must	Be	True	Questions	Non-Must	Be	True	Question	T	~	St	rengthen	Questions	How	to	Str	engthen	an	Argument	Three	Incorrect	Answer	Trai22	Weaken	Questions
Parallel	Reasoning_Questions	Cannot	Be	True	Questions	Evaluate	the	Argument	Questions	The	Variance	Test"'	Question	Modifiers	and	Overlay..§	"Most"	and	"Best"	in	Question	Stems	"Except"	and	"Least"	in	Question	Stems	Principle	Questions	All-tl1at-AppJ	y_Questions	Question	Type	Varie!)!	Location,	T:r.pg,	and	Sub-type	Drill	Location,..J:r.pg,	and
Sub-type	Drill	Ans	wer	Key	Prephrasing	Answers	The	Answer	Choices	Tricks	of	the	Trade	Final	Chapter	Note	The	Questions	Each	Reading	Contprehension	passage	on	the	GMAT	is	accompanied	by	a	group	of	ques	tions	,	which	can	cover	a	w	ide	range	of	tasks,	and	will	variously	ask	you	to:	•	describe	the	main	point	and/	or	primary	purpos	e	of	the	pas
sage	•	describe	the	structure	and	organization	of	the	pas	sage	•	identify	the	viewpoint	of	the	author	or	the	viewpoint	of	s	ubjects	discussed	within	the	pas	sage	•	identify	details	of	the	passage	or	s	tatements	proven	by	the	passage	•	describe	the	meaning,	function	,	or	purpose	of	words	or	phras	es	in	the	passage	•	s	trengthen,	weaken,	or	parallel
elements	of	the	pas	sage	•	augment	or	expand	the	pass	age	Analyzing	the	Question	Stem	The	makers	of	the	GMAT	warn:	"If	you	have	some	familiarity	,vith	the	material	presented	in	a	passage,	do	not	let	this	knowledge	influence	your	choice	of	answers	t	o	the	questions.	Answer	all	questions	on	the	basis	of	what	is	st	at	ed	or	implied	in	the	passage
itself."	At	first	glance,	Reading	Contprehension	passages	appear	to	have	a	multitude	of	different	types	of	question	stems.	The	test	ntakers	create	this	impression	by	varying	the	words	used	in	each	question	stent.	As	we	will	see	shortly,	even	though	they	use	different	words,	many	of	these	question	stems	are	identical	in	ternts	of	what	you	are	asked	to
do.	In	order	to	easily	handle	the	different	questions,	we	categorize	the	question	stems	that	appear	on	the	GMAT.	Fortunately,	every	question	stem	can	be	defined	as	a	certain	type,	and	the	more	familiar	you	are	with	the	question	types,	the	faster	you	can	respond	when	faced	with	individual	questions.	Thus,	one	of	your	tasks	is	to	learn	each	question
type	and	become	familiar	with	the	characteristics	that	define	each	type.	We	will	help	you	accontplish	this	goal	by	including	a	variety	of	question	type	identification	drills	and	by	exantining	each	type	of	question	in	detail.	The	Location	Element™	All	Reading	Compreh	en	sion	ques	tion	s	tem	s	provide	s	onte	insight	into	where	in	the	passage	you	should
begin	y	our	s	earch	for	the	correct	answer.	This	element	is	called	"location,"	and	y	ou	should	alw	ays	establish	location	as	you	read	each	question	stem.	:Vlake	sure	to	read	each	question	stem	very	carefully.	Some	stems	direct	you	to	focus	on	certain	ar	eas	of	the	passage	and	if	you	miss	these	clues,	the	problem	becomes	much	more	difficult.	Location
can	be	divided	into	three	categories-Specific	Reference	,	Concept	Reference,	and	Global	Reference	:	Specific	Reference	(SR)..	Thes	e	question	s	tems	refer	you	to	a	s	pecific	line,	paragraph,	or	s	entence.	(On	the	actual	test,	referenced	words	and	phrases	will	be	highlighted,	but	in	this	book	we	will	u	s	e	the	format	used	in	the	Official	Guide,	in	which
references	are	made	by	line)	.	Other	ques	tions	will	refer	to	relev	ant	portions	by	paragraph.	For	example:	"The	author	of	the	passage	u	s	es	the	phrase	'ration	al	expe	cta	tions'	on	line	39	primarily	in	order	t	o"	""\Thich	one	of	the	follow	ing	bes	t	d	efines	the	w	ord	'p	r	agmatic'	as	it	is	u	s	e	d	in	the	s	econd	para	graph	of	the	passage?	Although	the
correct	information	in	a	Specific	Reference	ques	tion	is	not	always	found	in	the	exact	lines	referenced,	those	line	references	are	always	an	excellent	s	tarting	point	for	your	analysis.	To	attack	Sp	ecific	Reference	questions,	return	to	the	passage	and	start	reading	three	to	five	lines	above	th	e	reference,	or	from	the	most	logical	nearby	starting	point
such	as	the	sta	rt	of	a	paragraph	.	To	attack	Specific	Reference	questions	that	refer	to	an	exact	word,	line	or	sentence,	always	return	to	the	passage	and	start	reading	three	to	five	lines	above	the	reference,	or	from	the	most	logical	nearby	starting	point	such	as	the	start	of	a	paragraph.	To	attack	Specific	Reference	questions	that	refer	to	a	paragraph,
return	to	the	passage	and	consider	the	paragraph	in	question.	We	will	discuss	this	approach	in	more	detail	when	we	begin	dissecting	individual	passages.	Concept	Reference	(CR)..	Some	questions	refer	you	to	ideas	or	themes	within	the	passage	that	are	not	identified	by	a	specific	line	or	paragraph	reference,	but	that	are	identifiable	because	the	ideas
are	clearly	enunciated	or	expressed	within	one	or	two	areas	of	the	passage.	When	reading	questions	that	contain	concept	references,	you	should	typically	know	where	to	search	in	the	passage	for	the	relevant	information	even	though	no	line	reference	is	given.	Examples	include:	A	thorough	understanding	of	the	organization	of	the	passage	allows	for
quick	access	to	the	information	necessary	to	attack	Concept	Reference	questions.	"The	passage	suggests	which	one	of	the	following	about	the	behavior	of	elk	in	conflict	situations?"	''The	author's	discussion	of	telephone	an	swering	111achines	serves	prin1a1ily	to	..."	''The	passage	in	dicates	that	prior	to	the	u	s	e	of	carbon	dating,	at	least	some
historians	believed	which	one	of	the	follow	ing?"	In	each	of	the	above	instances,	although	no	specific	location	reference	is	given,	an	engaged	student	would	know	where	in	the	passage	to	begin	searching	for	the	correct	answer,	and	he	or	she	would	then	return	to	the	passage	and	take	a	moment	to	review	the	relevant	information.	Global	Reference
(GR)..	Global	Reference	questions	ask	about	the	passage	as	a	whole,	or	they	fail	to	identify	a	defined	area	or	isolated	concept	,,v	ithin	the	question	stem.	For	example:	""\Vhich	one	of	the	following	most	accurately	e11.-presses	the	main	point	of	the	passage?"	'"Which	one	of	the	following	statements	best	expresses	the	main	idea	of	the	passage?"	Two
types	of	incorrect	answers	frequently	appear	in	Main	Point	questions:	Answers	that	are	true	but	do	not	encapsulate	the	author's	point.	1.	Answers	that	repeat	portions	of	the	passage	but	not	the	Main	Point.	2.	Each	answer	type	is	attractive	because	they	are	true	based	on	what	you	have	read.	However,	neither	summarizes	the	author's	main	point	and
therefore	both	are	incorrect.	Fortunately,	these	traps	are	also	easily	recognized	and	avoided,	as	we	will	discuss	shortly.	Primary	Purpose/	Local	Purpose	(P)	A	complete	understanding	of	any	passage	requires	that	you	identify	the	author's	primary	purpose	for	,Hi	ting	th	e	passage,	even	when	a	passage	does	not	include	a	Primary	Purpose	question.
Global	Purpose	questions	are	almost	always	phrased	using	the	words	"primary	purpose"	and	ask	for	the	author's	main	purpose	or	goal	in	writing	the	passage.	These	questions	ask	you	to	describe	why	the	author	wrote	the	passage,	and	the	correct	answer	is	often	an	abstract	version	of	the	main	point	(	and	if	not,	at	the	very	least	the	answer	to	a	Primary
Purpose	question	will	agree	with	the	Main	Point).	"The	primary	purpose	of	the	passage	is	to"	"	In	the	passage,	the	author	seeks	primaiily	to"	At	the	Specific	Reference	and	Concept	Reference	level,	Purpose	questions	ask	why	the	author	referred	to	a	particular	word,	phrase,	or	idea.	To	determine	the	reasons	behind	the	author's	use	of	words	or	ideas,
refer	to	the	context	around	the	reference,	using	context	clues	and	your	knowledge	of	the	viewpoints	and	structure	of	the	passage.	Here	are	several	example	question	sten1s:	''The	author	of	the	passage	uses	the	phrase	"the	flux	within	Hawaiian	society"	(line	33)	primaiily	in	order	to"	''The	author's	discussion	of	people's	positive	moral	duty	to	care	for
one	another	(lines	44-49)	functions	primarily	to"	''The	author's	discussion	of	telephone	answering	111achines	serves	prin1a1ily	to"	'"Which	one	of	the	following	best	states	the	function	of	the	third	paragraph	of	the	passage?"	Remember,	on	the	actual	GMAT	you	will	see	references	to	highlighted	portions	of	text	rather	than	references	by	line	number.
Perspective	Questions	This	categorization	contains	questions	about	two	of	the	VIEWSTAMP	elentents:	viewpoints	and	tone.	These	two	elements	are	very	closely	related,	and	we	combine	thent	in	our	question	classification	using	the	ternt	"perspective"	to	capture	the	idea	behind	both	elements.	Perspective	questions	can	be	divided	into	two	categories:
questions	that	ask	about	the	author's	views	and	tone,	and	questions	that	ask	about	the	views	and	tone	of	one	of	the	other	groups	discussed	in	the	passage.	These	two	types	are	discussed	on	the	following	page.	Author's	Perspective	Questions	(AP)	Author's	Perspective	questions	ask	you	to	select	the	answer	choice	that	best	reflects	the	author's	views	on
a	subject	or	the	author's	attitude	toward	a	subject.	Because	identifying	the	position	of	the	author	is	a	critical	part	of	your	strategy	when	reading,	normally	these	questions	should	be	relatively	painless:	''The	author	of	the	passage	w	ould	most	likely	agree	w	ith	w	hich	one	of	the	follow	ing	statements?"	"	It	can	be	infe1Ted	that	the	author	of	the	passage
believes	w	hich	one	of	the	follow	ing	about	the	history	of	modernjmi.sprudence?"	"	It	can	be	reasonably	inferred	from	the	passage	that	the	author's	attitude	is	most	favorable	tow	ard	w	hich	one	of	the	follow	ing?"	Subject	Perspective	Questions	(SP)	In	this	question	type,	we	use	the	term	"subject"	to	refer	to	a	person	or	group	who	is	discussed	in	the
passage.	Subject	Perspective	questions,	then,	ask	you	to	select	the	answer	choice	that	best	reflects	the	views	or	attitude	of	one	of	the	other	groups	in	the	passage.	Because	identifying	all	views	is	a	critical	part	of	your	strategy	when	reading,	you	should	be	well-prepared	for	these	questions.	Under	standing	the	author's	viewpoint	is	an	int	egral	part	of
mastering	any	passage.	"	Given	the	information	in	the	passage,	w	hich	one	of	the	follow	ing	is	Lmn	most	likely	to	believe	?"	"	It	can	be	inferred	that	Peter	Goodrich	w	ould	be	most	likely	to	agree	w	ith	w	hich	one	of	the	follow	ing	statements	concerning	common	law?"	These	questions	are	considered	Must	Be	True	subtypes	because	the	correct	answer
follows	directly	from	the	statements	in	the	pas	sage.	Organization	Questions	(O)	These	questions	usually	appear	in	reference	to	either	a	specific	paragraph	or	to	the	passage	as	a	whole,	and	refer	less	frequently	to	specific	lines.	At	the	line	level,	you	are	normally	asked	to	identify	the	way	in	which	pairs	of	lines	relate	to	each	other:	Recognition	of
passage	structure	can	be	particularly	important	on	comp	ut	er	based	t	ests	such	as	the	G;\1..4.T,	since	you	\\~II	not	have	the	option	of	actually	notating	the	passage.	''The	logical	relationship	oflines	8-13	of	the	passage	to	lines	23-25	and	49-53	of	the	passage	is	most	accurately	described	as"	At	a	specific	paragraph	level,	you	will	either	be	asked	to
identify	the	structure	of	the	paragraph,	or	to	identify	how	one	paragraph	relates	to	another	paragraph.	Question	exantples	include	the	following:	Although	questions	which	specifically	refer	ence	Passage	Organization	make	up	only	a	small	percentage	of	questions	in	this	section,	a	strong	grasp	of	the	st	ructure	of	a	passage	will	allow	you	to	attack
Concept	Reference	and	Specific	Refer	ence	questions	far	more	efficiently.	""\,\Thich	one	of	the	follow	ing	most	accurately	describes	the	relationship	between	the	second	paragraph	and	the	final	paragraph?"	""\,\Thich	one	of	the	follow	ing	most	accurately	describes	the	organization	of	the	m	aterial	presented	in	the	second	and	third	paragraphs	of	the
passage?"	At	the	Global	level,	these	questions	ask	you	to	describe	the	overall	structure	of	the	passage.	For	exantple:	'"Which	one	of	the	follow	ing	best	desc1ibes	the	organization	of	the	passage?"	"vVhich	one	of	the	following	most	accurately	describes	the	organization	of	the	mat	erial	presented	in	the	passage?"	"vVhich	one	of	the	following	sequences
most	accurately	and	completely	corresponds	t	o	th	e	presentation	of	th	e	material	in	the	passage?"	In	both	the	Specific	and	Global	versions,	these	questions	are	similar	to	the	Method	of	Reasoning	questions	in	Critical	Reasoning,	but	they	are	generally	broader.	Given	that	you	must	track	structure	as	you	read,	these	questions	should	be	fairly
straightforward	exercises	in	matching	answer	choices	to	what	you	already	know	occurred	in	the	passage.	Expansion	Questions	(E)	Expansion	questions	require	you	to	extrapolate	ideas	from	the	passage	to	determine	one	of	three	elements:	where	the	passage	was	drawn	from	or	how	it	could	be	titled,	what	sentence	or	idea	could	conte	before	the
passage,	and	what	sentence	or	idea	could	follow	the	passage.	The	following	examples	show	the	range	of	phrasing	in	these	questions:	'"Which	one	of	the	follow	ing	w	ould	be	most	suitable	as	a	title	for	this	passage	if	it	were	to	appear	as	an	editorial	piece?"	""\,\Thich	one	of	the	follow	ing	titles	most	completely	smnmarizes	the	contents	of	the	passage?"
"If	this	passage	had	been	excerpted	from	a	longer	te,"1:,	which	one	of	the	following	predictions	about	tl1e	near	future	of	U.S.	literature	would	be	most	likely	to	appear	in	tl1at	text?"	'"Which	one	of	the	follow	ing	sentences	would	most	logically	begin	a	paragraph	inunediately	follow	ing	the	end	of	tlie	passage?"	'"Which	one	of	the	follow	ing	is	tl1e	most
logical	continuation	of	tl1e	last	paragraph	of	the	passage?"	'"Which	one	of	the	follow	ing	sen	tences	could	most	logically	be	appended	to	the	end	of	the	last	paragraph	of	the	passage?"	Questions	about	the	title	or	source	of	the	pas	sage	typically	reflect	the	Main	Point	or	Printary	Purpos	e	of	the	pas	sage.	Questions	asking	you	to	identify	pre-	or	post-
passage	sentences,	however,	are	usually	immediately	dependent	upon	the	two	or	three	sentences	at	the	beginning	or	end	of	the	passage,	and	then	more	generally	dependent	upon	the	passage	as	a	whole.	These	questions	are	not	particularly	comnton	but	can	be	difficult	because	they	ask	you	to	infer	the	flow	and	direction	of	the	passage	front	a
somewhat	limited	set	of	clues.	In	fact,	broadly	speaking,	any	questions	that	require	you	to	infer	an	answer	from	the	text	rather	than	pull	an	answer	directly	from	itwhether	an	Author's	or	Subject's	Perspective	(AP	or	SP),	or	an	Expansion	question	(E)	discussed	above-are	commonly	felt	to	be	the	most	challenging	questions	in	a	Reading	Comprehension
passage	set.	Correct	Answers	in	Must	Be	True	Questions	Let	us	take	a	moment	to	discuss	two	types	of	answers	that	will	always	be	correct	in	a	Must	Be	True	question	and	any	Must	Be	True	subtype	(except	for	Main	Point	questions).	1.	Paraphrased	Answers	Paraphrased	Answers	are	answers	that	restate	a	portion	of	the	passage	in	different	terms.
Because	the	language	is	not	exactly	the	same	as	in	the	passage,	Paraphrased	Answers	can	be	easy	to	miss.	Paraphrased	Answers	are	designed	to	test	your	ability	to	discern	the	author's	exact	meaning.	Sometimes	the	answer	can	appear	to	be	alntost	too	obvious	since	it	is	drawn	directly	front	the	passage.	2.	Combination	Answers	Answers	that	are	the
sunt	of	two	or	more	passage	statements;	any	answer	choice	that	would	result	from	contbining	two	or	more	statements	in	the	passage	will	be	correct.	Should	you	encounter	either	of	the	above	as	an	answer	choice	in	a	nonMain	Point,	Must	Be	True	question,	select	the	answer	with	confidence.	Incorrect	Answers	in	Must	Be	True	Questions	There	are
several	types	of	answers	that	appear	in	Must	Be	True	questions	that	are	incorrect.	These	answers	appear	frequently	enough	that	we	have	provided	a	review	of	the	major	types	below.	Each	answer	category	below	is	designed	to	attract	you	to	an	incorrect	answer	choice.	As	we	begin	to	look	at	actual	passages	and	questions	in	the	next	chapter,	we	will
exantine	instances	of	these	types	of	answers.	1.	Could	Be	True	or	Likely	to	Be	True	Answers	Because	the	criteria	in	the	question	stem	require	you	to	find	an	answer	choice	that	Must	Be	True,	answers	that	merely	could	be	true	or	are	even	likely	to	be	true	are	incorrect.	These	answers	are	attractive	because	there	is	nothing	demonstrably	wrong	with
thent	(for	example,	they	do	not	contain	statements	that	are	counter	to	the	passage).	Regardless,	like	all	incorrect	answers,	these	answers	fail	the	Fact	Test.	Remember,	you	must	select	an	answer	choice	that	ntust	occur	based	on	what	you	have	read.	This	category	of	"incorrect	answer"	is	very	broad,	and	some	of	the	types	n1entioned	below	will	fall
under	this	general	idea	but	place	an	entphasis	on	a	specific	aspect	of	the	answer.	2.	Exaggerated	Answers	Exaggerated	Answers	take	information	from	the	passage	and	then	stretch	that	information	to	make	a	broader	statement	that	is	not	supported	by	the	passage.	In	that	sense,	this	fornt	of	answer	is	a	variation	of	a	Could	Be	True	answer	since	the
exaggeration	is	possible,	but	not	proven	based	on	the	inforn1ation.	Here	is	an	example:	If	the	passage	states,	"S01ne	softw	are	vendors	recently	in1plen1ented	more	rigorous	licensing	procedm·es."	An	incorrect	answ	er	w	ould	exaggerate	one	or	more	of	the	elen1ents:	"Most	softw	are	vendors	recently	in1plen1ented	more	rigorous	licensing
procedures."	In	tltis	exan1ple,	some	is	exaggerated	to	most.	·w	hile	it	could	be	true	that	most	softw	are	vendors	made	tlte	change,	tlte	passage	does	not	prove	tltat	it	must	be	true.	This	type	of	answ	er	is	often	paraphrased,	creating	a	deadly	combination	w	here	tlte	language	is	similar	enough	to	be	attractivebut	different	enough	to	be	incorrect.	Here	is
another	example:	If	the	passage	states,	"	Recent	advances	in	tlte	field	of	molecular	biology	make	it	likely	tltat	many	school	te1-1:books	w	ill	be	rew	ritten."	The	exaggerated	and	paraphrased	v	ersion	w	ould	be:	"Many	school	te1-1:books	about	molecular	biology	w	ill	be	re-w	ritten."	In	this	example,	likely	has	been	dropped,	and	this	omission
exaggerates	tlte	certainty	of	tl1e	change.	The	paraphrase	also	is	problematic	because	tl1e	passage	referenced	school	textbooks	w	hereas	tl1e	paraphrased	answ	er	refers	to	school	te1-1:books	about	molecular	biology.	3.	"New"	Information	Answers	Because	correct	Must	Be	True	answers	must	be	based	on	inforn1ation	in	the	passage	or	the	direct
result	of	combining	statements	in	the	passage,	be	wary	of	answers	that	present	so-called	new	information-that	is,	inforntation	not	mentioned	explicitly	in	the	passage	or	inforntation	that	would	not	fall	under	the	umbrella	of	a	statement	ntade	in	the	passage.	For	exantple,	if	a	passage	discusses	the	economic	policies	of	Japan,	be	careful	with	an	answer
that	ntentions	U.S.	economic	policy.	Look	closely	at	the	passage-does	the	inforn1ation	about	Japanese	economic	policy	apply	to	the	U.S.,	or	are	the	test	makers	trying	to	get	you	to	fall	for	an	answer	that	sounds	logical	but	is	not	directly	supported?	4.	The	Shell	Game	Shell	Game	answers	can	occur	in	all	G?vl4.T	question	types,	not	only	in	Must	Be	True
questions.	The	GMAT	makers	have	a	variety	of	psychological	tricks	they	use	to	entice	test	takers	to	select	an	answer	choice.	One	of	their	favorites	is	one	we	call	the	Shell	Game:	an	idea	or	concept	is	raised	in	the	passage,	and	then	a	very	similar	idea	appears	in	the	answer	choice,	but	the	idea	is	changed	just	enough	to	be	incorrect	but	still	attractive.
This	trick	is	called	the	Shell	Game	because	it	abstractly	resentbles	those	street	corner	gambling	games	where	a	person	hides	a	small	object	underneath	one	of	three	shells,	and	then	scrantbles	thent	on	a	flat	surface	while	a	bettor	tries	to	guess	which	shell	the	object	is	under	(similar	to	three-card	Monte).	The	object	of	a	Shell	Game	is	to	trick	the
bettor	into	guessing	incorrectly	by	mixing	up	the	shells	so	quickly	and	deceptively	tltat	the	bettor	mistakenly	selects	the	wrong	shell.	The	intent	of	the	GMAT	makers	is	the	sante.	5.	The	Opposite	Answer	As	the	name	suggests,	the	Opposite	Answer	provides	an	answer	that	is	completely	opposite	of	the	stated	facts	of	the	passage.	Opposite	Answers	are
very	attractive	to	students	who	are	reading	too	quickly	or	carelessly.	6.	The	Reverse	Answer	Here	is	a	simplified	example	of	how	a	Reverse	Answer	works,	using	italics	to	indicate	the	reversed	parts:	The	passage	might	state,	"Many	people	have	some	type	of	security	s	ystem	in	their	home."	An	incorrect	answ	er	then	reverses	the	eleinents:	"S01ne
people	hav	e	many	types	of	security	s	ystems	in	their	home."	Reverse	Answers	can	occur	in	any	type	of	question.	The	Reverse	Answer	is	attractive	because	it	contains	fantiliar	elentents	from	the	passage,	but	the	reversed	statement	is	incorrect	because	it	rearranges	those	elentents	to	create	a	new,	unsupported	statement.	7.	The	,,vrong	View	Wrong
View	answers	frequently	appear	in	Perspective	questions.	For	example,	the	question	will	ask	you	to	identify	a	statement	that	agrees	with	the	author's	view,	but	then	place	one	or	more	answers	that	would	agree	with	the	view	of	another	group	in	the	passage.	You	can	avoid	these	answers	by	carefully	tracking	viewpoints	as	discussed	earlier.	8.	Hidden
References	In	sonte	Specific	Reference	questions,	you	'"'ill	be	sent	to	a	certain	location	in	the	passage	but	the	information	needed	to	answer	the	question	will	reside	elsewhere	in	the	passage,	in	a	section	that	also	touches	on	the	issue	in	the	Specific	Reference.	This	can	be	difficult	to	handle	if	the	information	is	a	large	number	of	lines	away.	Non-Must
Be	True	Question	Types	In	this	section	we	examine	all	other	Reading	Comprehension	question	types.	As	mentioned	earlier,	these	questions	appear	with	far	less	frequency	than	Must	Be	True	questions.	Strengthen	Questions	Strengthen	questions	ask	you	to	identify	the	answer	choice	that	best	supports	a	section	of	the	passage	or	a	particular	view	from
the	passage.	The	correct	answer	choice	does	not	necessarily	prove	the	argument	beyond	a	shadow	of	a	doubt,	nor	is	the	correct	answer	choice	necessarily	an	assumption	of	the	argument.	The	correct	answer	choice	simply	helps	the	argun1ent	in	some	way.	Following	are	examples	of	Strengthen	question	stems:	""\>Vhich	one	of	the	following	would,	if
true,	most	strengthen	the	author's	position	regarding	the	practical	applicability	of	the	theory	presented	in	the	passage?"	""\>Vhich	one	of	the	following	would,	if	true,	most	strengthen	the	claim	made	b	y	the	author	in	the	last	sentence	of	the	passage	(lines	20-26)?"	'"Which	one	of	the	following,	if	true,	would	lend	the	most	support	to	the	claims	of	critics
discussed	in	lines	9-17?	"	How	to	Strengthen	an	Argument	Use	the	following	strategies	to	effectively	strengthen	arguments:	1.	Identify	what	you	are	trying	to	strengthen!	Before	you	can	examine	the	answer	choices,	you	ntust	know	what	it	is	that	you	must	strengthen.	When	evaluating	an	answer,	ask	yourself,	"Would	this	answer	choice	assist	the
position	in	question	in	some	way?"	If	so,	you	have	the	correct	answer.	2.	Personalize	the	argument.	Personalizing	allows	you	to	see	the	argument	from	a	very	involved	perspective	and	helps	you	assess	the	strength	of	each	answer.	3.	Look	for	weaknesses	in	the	argument.	This	may	seem	like	a	strange	recomntendation	since	your	task	is	to	strengthen
the	arguntent,	but	a	weak	spot	in	an	argument	is	tailor-made	for	an	answer	that	elintinates	that	wealmess.	If	you	see	a	weakness	or	flaw	iln	the	argument,	look	for	an	answer	that	eliminates	the	wealmess.	In	other	words,	close	any	gap	or	hole	in	the	argument.	Many	Strengthen	questions	require	students	to	find	the	missing	link	between	a	premise	and
the	conclusion.	These	missing	links	are	assumptions	made	by	the	author	or	by	the	party	in	question,	and	bringing	an	assumption	to	light	strengthens	the	argument	because	it	validates	part	of	the	author's	thinking.	4.	Rementber	that	the	correct	answer	can	strengthen	the	argument	just	a	little	or	a	lot.	This	variation	is	what	makes	these	questions
difficult.	Three	Incorrect	Answer	Traps	Some	of	the	wrong	answer	types	from	the	Must	Be	True	section	do	not	apply	to	Strengthen	and	Weaken	questions.	For	example,	the	New	Information	answer	is	usually	wrong	in	a	Must	Be	True	question,	but	not	in	a	Strengthen	or	'W	eaken	question	because	new	information	is	acceptable	in	th	e	answer	choices.
The	following	types	of	wrong	answer	traps	frequently	appear	in	Strengthen	questions:	Opposite	Answers.	These	answers	do	the	exact	opposite	of	what	is	needed-they	weaken	the	position	in	question.	Because	of	their	direct	relation	to	the	argument	they	are	tempting,	despite	the	fact	that	they	result	in	consequences	opposite	of	those	intended.	1.	Shell
Game	Answers.	Remember,	a	Shell	Game	occurs	when	an	idea	or	concept	is	raised	in	the	passage	and	then	a	very	sintilar	idea	appears	in	the	answer	choice,	but	the	idea	is	changed	just	enough	to	be	incorrect	but	still	attractive.	In	Strengthen	questions,	the	Shell	Game	is	usually	used	to	support	a	conclusion	or	position	that	is	similar	to,	but	slightly
different	from,	the	one	presented	2.	in	the	passage.	3.	Out	of	Scope	Answers.	These	answers	simply	miss	the	point	of	the	argument	and	support	issues	that	are	either	unrelated	to	the	argument	or	tangential	to	the	argument.	These	three	answer	types	are	not	the	only	ways	an	answer	choice	can	be	attractively	incorrect,	but	they	appear	frequently
enough	that	you	should	be	familiar	with	each	form.	Because	the	sante	types	of	wrong	answer	traps	appear	in	Strengthen	as	in	Weaken	questions,	the	three	iten1s	above	apply	to	both	this	section	and	the	following	section	on	\,Veaken	questions.	Weaken	Questions	You	do	not	need	t	o	find	an	answer	that	destroys	th	e	author's	position.	Instead,	simply
find	an	answer	that	hurts	the	argument.	Weaken	questions	require	you	to	select	the	answer	choice	that	undermines	a	position	as	decisively	as	possible.	In	this	sense,	Weaken	questions	are	the	polar	opposite	of	Strengthen	questions.	Note	that	the	makers	of	the	GMAT	can	use	a	variety	of	words	to	indicate	that	your	task	is	to	weaken	the	argument:
weaken	attack	undermine	refute	argue	against	call	into	question	cast	doubt	challenge	damage	counter	Here	are	two	Weaken	question	stent	examples:	'Weaken	question	stems	t	ell	you	to	accept	the	answer	choices	as	true,	so	you	can	not	throw	out	an	answer	because	it	doesn't	seem	possible.	""\o\Thich	one	of	the	follow	ing,	if	true,	w	ould	most	w
eaken	the	author's	argu111ent	against	harsh	punishment	for	all	infractions?"	'"Which	one	of	the	following,	if	true,	would	most	seriously	challenge	the	position	of	the	biologists	mentioned	in	line	19?"	"When	approaching	\,Veaken	questions,	always	remember	to:	Isolate	and	assess	the	position	you	are	attacking.	Only	by	understanding	the	structure	of
the	position	can	you	gain	the	perspective	necessary	to	attack	that	position.	1.	2.	Know	the	details	of	what	was	said	in	the	passage.	3.	Accept	the	answer	choices	as	given,	even	if	they	include	"	new"	information.	Unlike	Must	Be	True	questions,	Weaken	answer	choices	can	bring	into	consideration	information	outside	of	or	tangential	to	the	passage.	Just
because	a	fact	or	idea	is	not	mentioned	in	the	passage	is	not	grounds	for	disntissing	an	answer	choice.	Your	task	is	to	determine	which	answer	choice	best	attacks	the	position.	By	focusing	on	the	points	above,	you	will	maximize	your	chances	of	success	on	Wealcen	questions.	Parallel	Reasoning	Questions	Parallel	Reasoning	Questions	often	force	you	t
o	evaluate	five	different	arguments	(six	if	you	include	the	passage).	Parallel	Reasoning	questions	ask	you	to	identify	the	answer	choice	that	contains	reasoning	most	sintilar	in	structure	to	the	reasoning	in	a	section	of	the	passage.	Because	each	answer	choice	is	a	wholly	new	argument,	these	questions	force	you	to	evaluate	five	arguments	in	one
question,	and	as	such	they	can	be	quite	time	consun1ing	(a	fact	known	to	and	exploited	by	the	test	makers).	The	typical	Reading	Contprehension	Parallel	Reasoning	question	asks	you	to	parallel	the	structure	of	a	section	or	paragraph,	and	thus	you	usually	need	only	understand	the	basic	outline	of	what	occurred	in	the	section.	Then,	select	the	answer
choice	that	contains	the	same	structure.	If	you	find	yourself	choosing	between	two	or	more	answer	choices,	then	simply	compare	some	of	the	other	elements	in	the	passage-intent	of	the	author	or	group,	force	and	use	of	premises,	the	relationship	of	the	premises	to	a	conclusion,	and	the	soundness	of	the	argument.	Question	stent	examples:	"'\,\Thich
one	of	the	following	is	most	analogous	to	the	literary	achievements	that	the	author	attributes	to	Maillet?"	"As	described	in	the	passage,	re-creating	an	accident	with	a	computer-generated	display	is	most	sin1ilar	to	w	hich	one	of	the	following?"	"	Based	on	the	pass	age	,	the	r	elationship	betw	een	strengthening	cm-rent	copyright	access	to	a	"\>\Teb
document	is	m	os	t	analogous	t	o	the	r	elationship	between	"	Cannot	Be	True	Questions	Question	types	that	appear	infrequently,	such	as	Cannot	Be	True,	t	end	to	consume	more	time	because	students	are	not	used	t	o	seeing	those	types	of	questions.	Cannot	Be	True	questions	occur	infrequently	with	Reading	Comprehension	passages.	Nonetheless,	a
familiarity	with	the	principles	behind	these	questions	is	helpful.	In	Cannot	Be	True	questions	your	task	is	to	identify	the	answer	choice	that	cannot	be	true	or	is	ntost	weakened	by	the	information	in	the	passage.	Thus,	instead	of	using	the	information	in	the	passage	to	prove	that	one	of	the	answer	choices	ntust	be	true,	you	must	instead	prove	that	one
of	the	answer	choices	cannot	occur,	or	that	it	disagrees	with	the	information	in	the	passage.	In	the	abstract,	Cannot	Be	True	questions	can	be	viewed	in	two	ways:	1.	Polar	Opposite	Must	Be	True	Questions	Cannot	Be	True	questions	are	the	polar	opposite	of	Must	Be	True	questions:	rather	than	prove	an	answer	choice,	you	disprove	an	answer	choice.
2.	Reverse	\,Veaken	Questions	Cannot	Be	True	questions	are	like	reverse	Weaken	questions:	use	the	information	in	the	passage	to	attack	one	of	the	answers.	'W	hen	th	e	word	"least»	and	"except"	are	used	in	question	st	ems,	they	ar	e	capitalized.	Both	question	des	criptions	are	similar,	and	neither	sounds	very	difficult.	In	practice,	however,	Cannot	Be
True	questions	are	tricky	because	the	concept	of	an	answer	choice	being	possibly	true	and	therefore	wrong	is	counter	intuitive.	This	type	of	ques	tion	appears	very	infrequently,	but	the	tes	t	makers	are	s	avvy	and	they	know	Cannot	ques	tions	can	catch	test	takers	off-guard	and	consume	more	time	than	the	average	ques	tion.	'\iVhen	you	encounter	a
Cannot	Be	True	question,	you	must	ntentally	prepare	yours	elf	to	elintinate	answers	that	could	be	true	or	that	are	possible,	and	select	the	one	answer	choice	that	cannot	be	true	or	that	is	impossible.	Cannot	Be	True	questions	can	be	worded	in	a	variety	of	ways	,	but	the	gist	of	the	question	type	is	to	show	that	an	answer	cannot	logically	follow,	as	in
these	examples:	""\,\Thich	one	of	the	follow	ing,	if	true,	is	LEAST	consistent	w	ith	Riechert's	theory	about	fighting	behavior	in	spiders?"	"	Given	the	information	in	the	passage,	the	author	is	LEAST	likely	to	believe	w	hich	one	of	the	follow	ing?"	Evaluate	the	Argument	Questions	Evaluate	the	Argument	questions	ask	you	to	consider	a	question,	statistic,
or	piece	of	information	that	would	best	help	determine	the	logical	validity	of	the	argument	presented	in	the	passage.	In	other	words,	you	must	select	the	answer	choice	that	decides	whether	the	argument	is	good	or	bad.	To	better	understand	this	question	type,	imagine	that	you	are	examining	an	argument	and	you	have	to	ask	one	question
thatdepending	on	the	answer	to	the	question-will	reveal	whether	the	argument	is	strong	or	weak.	By	this	definition,	there	must	be	a	flaw	in	each	argument,	and	your	question,	if	posed	correctly,	can	reveal	that	flaw	or	eliminate	the	flaw.	Please	note	that	you	are	not	being	asked	to	prove	,,v	ith	finality	whether	the	argument	is	good	or	bad-rather,	you
must	simply	ask	the	question	that	will	best	help	analyze	the	validity	of	the	argument.	For	this	reason,	Evaluate	the	Argument	questions	can	be	seen	as	a	combination	of	a	Strengthen	question	and	a	W	ealcen	question:	if	you	ask	the	best	question,	depending	on	the	answer	to	the	question	the	argument	could	be	seen	as	strong	or	weak.	Evaluate	the
Argument	question	stems	alntost	always	use	the	word	"evaluate"	or	a	synonym	such	as	''judge"	or	"assess,"	but	the	intent	is	always	identical:	the	question	stem	asks	you	to	identify	the	piece	of	inforntation	that	would	be	most	helpful	in	assessing	the	argument.	Question	stent	examples:	"The	Answer	to	which	one	of	the	following	questions	would
contribute	most	to	an	evaluation	of	the	argwnent?"	""\>Vhich	one	of	the	following	would	be	most	important	to	know	in	evaluating	the	h	ypothesis	in	the	passage?"	'"Which	one	of	the	following	would	it	be	most	relevant	to	investigate	the	conclusion	of	George's	argwnent?"	Evaluate	the	Argument	questions	appear	infrequently	on	the	GMAT,	but	the
uniqueness	of	the	question	type	forces	students	to	take	a	moment	to	adjust	when	they	do	appear.	Some	question	types,	such	as	Must	Be	True	and	Printary	Purpose,	recur	so	frequently	that	students	become	used	to	seeing	them	and	are	comfortable	with	the	process	of	selecting	answer.	When	a	question	type	appears	rarely,	test	takers	are	often	thrown
off-balance	and	lose	time	and	energy	reacting	to	the	question.	The	malcers	of	the	GMAT	are	well	aware	of	this,	and	this	is	the	reason	they	intersperse	different	question	types	in	each	section	(again,	imagine	how	much	easier	the	GMAT	would	be	if	the	Verbal	section	were	composed	of	25	Must	Be	True	questions).	One	reason	we	study	each	type	of
question	is	to	help	you	become	as	comfortable	as	possible	with	the	questions	you	will	encounter	on	the	test,	malung	your	reaction	time	as	fast	as	possible.	The	Variance	TestTh1	Th	e	Variance	Test	is	a	very	powerful	t	ool	for	attacking	Evaluate	the	Arg	ument	q	uestions.	Because	of	th	e	unique	st	ructure	of	Evaluat	e	q	uestions,	the	Variance	Test	can
only	be	used	\\~th	these	questions	and	the	test	does	not	apply	t	o	any	other	question	type.	Solving	Evaluate	questions	can	be	difficult.	The	nature	of	the	answer	choices	allow	for	separate	interpretations,	and	deciding	on	a	single	answer	can	be	challenging.	In	order	to	determine	the	correct	answer	choice	on	an	Evaluate	the	Argun1ent	question,	apply
the	Variance	Testr-•.	The	Variance	Test	consists	of	supplying	two	polar	opposite	responses	to	the	question	posed	in	the	answer	choice	and	then	analyzing	how	the	varying	responses	affect	the	conclusion	in	the	passage.	If	different	responses	produce	different	effects	on	the	conclusion,	then	the	answer	choice	is	correct.	If	different	responses	do	not
produce	different	effects,	then	the	answer	choice	is	incorrect.	For	example,	if	an	Evaluate	the	Argun1ent	answer	choice	states	"'What	is	the	percentage	of	people	who	live	near	a	nuclear	plant?"	look	to	test	the	two	most	extrente	possibilities:	first	test	the	response	"	0	%"	for	its	effect	on	the	conclusion	and	then	test	the	response	"	100%"	for	its	effect
on	the	conclusion.	If	the	answer	choice	is	correct,	one	of	the	percentages	should	strengthen	the	argument	and	one	of	the	percentages	should	weaken	the	argument.	If	the	answer	choice	is	incorrect,	neither	response	will	have	an	effect	on	the	argument.	Of	course,	the	answer	choice	does	not	have	to	be	about	percentages	for	the	technique	to	work;	the
Variance	Test	will	work	regardless	of	the	nature	of	the	answer	choice.	Here	are	some	more	example	answer	choices	and	Variance	Test	responses:	If	an	answer	choice	asks	"Is	the	pattern	permanent?"	first	test	"Yes"	as	a	response	and	then	test	"No"	as	a	response	(rentember,	you	must	test	opposite	answers).	If	the	answer	choice	is	correct,	one
response	should	strengthen	the	argument	and	one	response	should	weaken	the	argument.	If	the	answer	choice	is	incorrect,	neither	response	will	have	an	effect	on	the	argument.	If	an	answer	choice	asks	"Are	corporate	or	environntental	interests	more	intportant?"	first	test	"	Corporate	interests	are	more	important"	as	a	response	and	then	test
"Environmental	interests	are	more	important"	as	a	response.	If	the	answer	choice	is	correct,	one	response	should	strengthen	the	argument	and	one	response	should	weaken	the	argument.	If	the	answer	choice	is	incorrect,	neither	response	will	have	an	effect	on	the	argument.	Question	Modifiers	and	Overlays	Certain	words	that	sometimes	appear	in
question	stents	have	a	powerful	impact	on	the	nature	of	the	answer	choice	you	are	seeking.	The	ntost	important	of	these	words	are	discussed	below.	"Most"	and	"Best"	in	Question	Stems	Of	course,	every	once	in	a	while	two	answer	choices	achieve	the	desired	goal;	in	those	cases	you	simply	choose	the	better	of	the	two	answers.	Normally,	the
difference	between	the	two	answers	is	significant	enough	for	you	t	o	make	a	clear	distinction	as	t	o	which	one	is	superior.	Many	question	stems	contain	the	qualifiers	"most"	or	"best."	For	example,	a	typical	question	stem	will	state,	"Which	one	of	the	following	most	accurately	expresses	the	main	point	of	the	passage?"	or	"\\Thich	one	of	the	following
best	expresses	the	main	idea	of	the	passage?"	Astute	test	takers	realize	that	the	presence	of	"ntost"	or	"best"	opens	up	a	Pandora's	box	of	sorts:	by	including	"most"	or	"best,"	there	is	a	possibility	that	other	answer	choices	will	also	meet	the	criteria	of	the	question	stem	(Main	Point,	Strengthen,	Parallel,	etc.),	albeit	to	a	lesser	extent.	In	other	words,	if
a	question	stem	says	"most	weakens,"	the	possibility	is	that	every	answer	choice	weakens	the	argument	and	you	would	be	in	the	unenviable	task	of	having	to	choose	the	best	of	a	bunch	of	good	answer	choices.	Fortunately,	this	is	not	how	it	works.	Even	though	"most"	or	"best"	will	appear	in	a	number	of	stems,	you	can	rest	assured	that	only	one
answer	choice	will	meet	the	criteria.	So,	if	you	see	a	"most	weakens"	question	stem,	only	one	of	the	answers	will	weaken	the	argument.	So,	then,	why	does	"most"	or	"best"	appear	in	so	many	question	stents?	Because	in	order	to	ntaintain	test	integrity	the	test	ntakers	need	to	make	sure	their	credited	answer	choice	is	as	airtight	and	defensible	as
possible.	Imagine	what	would	occur	if	a	question	stem,	let	us	say	a	Weaken	question,	did	not	include	a	"ntost"	or	"best"	qualifier:	any	answer	choice	that	weakened	the	argun1ent,	even	if	only	very	slightly,	could	then	be	argued	to	nteet	the	criteria	of	the	question	stem.	A	situation	like	this	would	make	constructing	the	test	exceedingly	difficult	because
any	given	problem	n1ight	have	multiple	correct	answer	choices.	To	eliminate	this	predicament,	the	test	ntakers	insert	"	most"	or	"best"	into	the	question	stem,	and	then	they	can	always	claim	there	is	one	and	only	one	correct	answer	choice.	"Except"	and	"Least"	in	Question	Stems	"Except~	is	used	more	frequently	in	GMAT	Reading	Comprehension
question	stems	than	"least."	The	word	"	except"	has	a	dramatic	impact	when	it	appears	in	a	question	stem.	Because	"except"	means	"other	than,"	when	"except"	is	placed	in	a	question	it	negates	the	logical	quality	of	the	answer	choice	you	seek.	It	turns	the	intent	of	the	question	stem	upside	down.	For	example,	if	a	question	asks	you	what	must	be	true,
the	one	c	orrect	answer	must	be	true	and	the	other	four	answers	are	not	necessarily	true.	If	"except"	is	added	to	the	question	stem,	as	in	"	Each	of	the	following	must	be	true	EXCEPT,"	the	stent	is	turned	around	and	instead	of	the	correct	answer	having	the	characteristic	of	must	be	true,	the	four	incorrect	answers	must	be	true	and	the	one	correct
answer	is	not	necessarily	true.	Th	e	true	effect	of	"except"	is	to	logically	negate	the	question	st	em.	Many	students,	upon	encountering	"except"	in	a	question	stem,	make	the	mistake	of	assuming	that	the	"	except"	charges	you	with	seeking	the	polar	opposite.	For	example,	if	a	question	stem	asks	you	to	weaken	a	statement,	some	students	believe	that	a
"\,Veaken	EXCEPT"	question	stem	actually	asks	you	to	strengthen	the	statement.	This	is	incorrect.	Although	weaken	and	strengthen	are	polar	opposites,	because	except	means	"	other	than,"	when	a	"Weaken	EXCEPT"	question	stem	appears,	you	are	asked	to	find	any	answer	choice	other	than	Weaken.	\\Thile	this	could	include	a	strengthening	answer
choice,	it	could	also	include	an	answer	choice	that	has	no	effect	on	the	statentent.	Thus,	in	a	"Weaken	EXCEPT"	question,	the	four	incorrect	answers	Weaken	the	statement	and	the	one	correct	answer	does	not	weaken	the	statement	(	could	strengthen	or	have	no	effect).	Here	is	another	example:	"\\Thich	one	of	the	following,	if	true,	strengthens	the
argument	above?"	One	correct	answer:	Strengthen	Four	incorrect	answers:	Do	not	Strengthen	"Each	of	the	following,	if	true,	strengthens	the	argument	above	EXCEPT:"	One	correct	answer:	Does	not	Strengthen	Four	incorrect	answers:	Strengthen	As	you	can	see	front	the	example,	the	presence	of	except	has	a	profound	impact	upon	the	meaning	of



the	question	stem.	Because	"except"	has	this	powerful	effect,	it	always	appears	in	all	capital	letters	whenever	it	is	used	in	a	GMAT	question	stem.	The	word	"least"	has	a	similar	effect	to	"	except"	when	it	appears	in	a	question	stem.	Although	"least"	and	"	except"	do	not	generally	have	the	same	meaning,	when	"least"	appears	in	a	question	stent	you
should	treat	it	exactly	the	same	as	"	except."	Note:	this	advice	holds	true	only	when	this	word	appears	in	the	question	stent!	If	you	see	the	word	"least"	elsewhere	on	the	GMAT,	consider	it	to	have	its	usual	nteaning	of	"in	the	lowest	or	smallest	degree."	Because	"least,"	like	"	except,"	has	such	a	strong	impact	on	the	meaning	of	a	question	stem,	the	test
ntakers	kindly	place	"least"	in	all	capital	letters	when	it	appears	in	a	question	stem.	In	the	answer	keys	to	this	book,	we	will	designate	questions	that	contain	"except"	or	"least"	by	placing	an	"X"	at	the	end	of	the	question	stent	classification.	For	example,	a	"	Must	Be	True	EXCEPT"	question	stent	would	be	classified	as	"MustX."	A	"ParaHel	EXCEPT"
question	stent	would	be	classified	as	"ParallelX"	and	so	on.	The	only	exception	to	this	rule	will	be	a	question	that	states,	"	Each	of	the	following	could	be	true	EXCEPT."	Those	questions	will	be	designated	"Cannot	Be	True."	Principle	Questions	Principle	questions	(PR)	are	not	a	separate	question	type	but	are	instead	an	"	overlay"	that	appears	in	a
variety	of	question	types.	For	example,	there	are	Must	Be	True	Principle	questions	(Must-PR),	Strengthen	Principle	questions	(Strengthen-PR),	and	Cannot	Be	True	Principle	questions	(Cannot-PR),	among	others.	In	a	question	stent,	the	key	indicator	that	the	Principle	concept	is	present	is	the	word	"principle."	Here	are	two	examples:	The	word
"proposition•	or	"precept"	can	be	used	in	place	of	"principle."	'"Which	one	of	the	follow	ing	principles	can	be	most	clearly	said	to	underlie	the	author's	arguments	in	the	third	paragraph?"	"	Given	the	information	in	the	passage,	the	author	can	most	reasonably	be	said	to	use	w	hich	one	of	the	following	principles	to	refute	the	advocates'	claim	that
co111puter	conferences	can	function	as	co111munities	(line	15)?"	A	principle	is	a	broad	rule	that	specifies	what	actions	or	judgments	are	correct	in	certain	situations.	For	example,	"	Some	companies	are	profitable"	is	not	a	principle	because	no	rule	is	involved	and	no	judgment	can	be	drawn	from	the	statement.	"All	companies	should	strive	to	be
profitable"	is	a	principle,	and	one	that	can	be	applied	to	any	company.	The	degree	of	generality	of	principles	can	vary	considerably,	and	some	are	ntuch	narrower	than	others.	For	example,	"Children	at	Smith	Elententary	School	must	wear	uniforms"	is	a	principle	restricted	to	children	attending	Smith.	The	principle	does	not	apply	to	a	child	attending	a
different	school.	On	the	other	hand,	the	principle	"Any	person	of	voting	age	has	an	obligation	to	vote"	applies	to	a	large	number	of	people	regardless	of	background,	education,	wealth,	etc.	Because	a	principle	is	b	y	definition	a	broad	rule	(	usually	conditional	in	nature),	the	presence	of	the	Principle	indicator	serves	to	broaden	the	scope	of	the	question.
The	question	becontes	1more	abstract,	and	you	must	analyze	the	problem	to	identify	the	underlying	relationships.	Functionally,	y	ou	must	take	a	broad,	global	proposition	and	apply	it	in	a	specific	manner,	either	to	the	answer	choices	(as	in	a	Must	or	Parallel	question)	or	to	the	passage	(as	in	a	Strengthen	or	\	,Veaken	question).	All-that-Apply
Questions	Occasionally	the	GMAT	will	include	Reading	Comprehension	questions	that	require	you	to	consider	three	option,	listed	as	"I	,"	"	II,"	and	"	III,"	from	which	you	must	determine	all	of	the	options	which	accurately	respond	to	the	question.	Here	is	an	example:	"Which	of	the	follow	ing	factors	is	required	for	the	development	of	dissociative
personality	disorder?	I.	Parental	conflict	II.	Different	parental	treatment	of	siblings,	iif	siblings	are	present	III.	Early	childhood	trauma	(A)	I	only	(B)	II	only	(C)	I	and	II	only	(D)	I	and	III	only	(E)	I	,	II,	and	III	Although	they	appear	relatively	rarely	in	the	GMAT	sample	tests	that	have	been	released,	you	should	be	prepared	for	such	questions,	which
require	that	you	choose	all	of	the	choices	that	are	accurate	according	to	the	passage,	and	only	those	that	are	confirmed	b	y	the	statements	presented.	Question	Type	Variety	One	of	the	aims	of	the	test	makers	is	to	keep	y	ou	off-balance.	An	unsettled,	frus	trated	test	taker	is	prone	to	make	mistakes.	By	mixing	up	the	types	of	questions	you	face	as	well
as	the	location	you	must	search	in	order	to	find	the	proper	information,	the	makers	of	the	test	can	keep	you	from	getting	into	a	rhythm.	Imagine	how	much	easier	the	Reading	Comprehension	passages	would	be	if	you	faced	four	consecutive	Must	Be	True	questions	with	each	passage.	For	this	reason,	you	will	always	see	a	range	of	questions	within	each
section,	and	you	will	rarely	see	the	same	exact	question	type	twice	in	a	row.	Since	this	situation	is	guaranteed	to	occur	on	your	GMAT,	before	the	test	begins	prepare	yourself	mentally	for	the	quick	shifting	of	mental	gears	that	is	required	to	n1ove	front	question	to	question.	Location,	Type,	and	Sub-type	Drill	The	following	is	another	collection	of
sample	Reading	Comprehension	questions.	In	the	space	provided,	categorize	each	stem	into	one	of	the	three	Location	designations:	Specific	Reference	(SR),	Concept	Reference	(CR),	and	Global	Reference	(GR),	and	then	categorize	each	stem	into	one	of	the	six	main	Reading	Comprehension	Question	Types:	Must	Be	True,	Main	Point,	Strengthen,
Weaken,	Parallel	Reasoning,	Cannot	Be	True,	or	Evaluate	the	Argument.	In	addition,	include	any	relevant	sub-type	designations	as	discussed	in	this	chapter:	Purpose	(P),	Organization	(O),	Author's	Perspective	(AP),	Subject	Perspective	(SP),	Passage	Expansion	(E),	Except	(X),	or	Principle	(PR).	Location,.	Ty~,	and	Sub-tyn.e	Drill	Answe1·	Key	Question
Stem:	"	It	can	be	reasonably	inferred	from	the	passage	that	the	author's	attitude	is	most	favorable	toward	which	one	of	the	following?"	1.	Question	Type:	Question	Stem:	"Which	one	of	the	following	views	can	most	reasonably	be	attributed	to	the	experts	cited	in	line	2.	39?"	Question	Type:	3.	Question	Stent:	"As	described	in	the	passage,	NASA's
approach	to	solving	the	dark	matter	problem	is	ntost	analogous	to	which	of	the	following?	"	Question	Type:	4.	Question	Stem:	"Based	on	information	in	the	passage,	it	can	be	inferred	that	which	one	of	the	following	sentences	could	most	logically	be	added	to	the	passage	as	a	concluding	sentence?"	Question	Type:	5.	Question	Stem:	"Which	one	of	the
following,	if	true,	would	most	weaken	the	author's	argument	against	harsh	punishment	for	debtors?"	Question	Type:	6.	Question	Stem:	"'\Vhich	one	of	the	following,	if	true,	would	lend	the	most	credence	to	the	author's	argun1ent	in	the	second	paragraph	of	the	passage?"	Question	Type:	7.	Question	Stem:	"\i\lhich	one	of	the	following	best	states	the
main	idea	of	the	passage?"	Question	Type:	8.	Question	Stent:	"'\Vhich	one	of	the	follo,,v	ing	most	accurately	describes	the	organization	of	the	passage?"	Question	Type:	9.	Question	Stem:	"The	passage	provides	information	that	answers	each	of	the	following	questions	EXCEPT:"	Question	Type:	10.	Question	Stem:	"The	author's	primary	purpose	in	the
passage	is"	Question	Type:	Question	Stent:	"The	logical	relationship	of	lines	7-9	of	the	passage	to	lines	23-25	of	the	passage	is	most	accurately	described	as"	11.	Question	Type:	12.	Question	Stem:	"Which	one	of	the	following,	if	true,	would	most	cast	doubt	on	the	author's	interpretation	of	the	study	involving	the	fantily	discussed	on	line	17?"	Question
Type:	13.	Question	Stem:	"The	passage	contains	information	sufficient	to	justify	inferring	which	one	of	the	following?"	Question	Type:	14.	Question	Stem:	"The	author's	attitude	toward	Zeno's	development	of	a	new	hypothesis	about	atomic	processes	can	most	aptly	be	described	as"	Question	Type:	15.	Question	Stem:	"Which	one	of	the	following
institutions	would	NOT	be	covered	by	the	multi-tier	classification	system	proposed	by	Jacobs?"	Question	Type:	16.	Question	Stem:	"Which	one	of	the	following	most	closely	expresses	the	author's	intended	meaning	in	using	the	ternt	"unabashedly"	(line	14)?"	Question	Type:	17.	Question	Stem:	"The	author's	attitude	toward	the	studies	ntentioned	in
lines	14	-	23	is	most	likely"	Question	Type:	18.	Question	Stem:	"Based	on	the	passage,	the	author	would	probably	hold	that	which	one	of	the	following	principles	is	fundantental	to	long-term	reduction	of	recidivism	rates?"	Question	Type:	19.	Question	Stem:	""Wltich	one	of	the	following	most	accurately	describes	the	organization	of	the	material
presented	in	the	first	and	second	paragraphs	of	the	passage?"	Question	Type:	Question	Stem:	"	In	discussing	the	tangential	details	of	events,	the	passage	contrasts	their	original	significance	to	witnesses	with	their	possible	significance	20.	in	the	courtroom	(lines	52-59).	That	contrast	is	most	closely	analogous	to	which	one	of	the	following?	"	Question
Type:	Location,	Type,	and	Sub-type	Drill	Answer	Key	The	typical	student	misses	at	least	half	of	the	questions	in	this	drill.	Do	not	worry	about	how	many	you	miss;	the	point	of	this	drill	is	to	acquaint	you	with	the	different	question	stems.	As	you	see	more	examples	of	each	type	of	question,	your	ability	to	correctly	identify	each	stent	will	improve.	1.	GR,
Must,	AP	Location:	This	question	stem	provides	no	reference	points,	so	this	is	a	Global	Reference	Question.	Type:	The	correct	answer	to	this	question	must	reflect	the	author's	attitude	as	described	in	the	passage,	and	it	must	pass	the	Fact	Test.	This	is	a	Must	Be	True	question.	Sub-type:	Since	the	question	deals	with	the	author's	attitude,	this	is	an
Author's	Perspective	question.	2.	SR,	Must,	SP	Location:	This	question	stem	provides	a	line	reference,	so	this	is	a	Specific	Reference	question.	Type:	The	correct	answer	must	be	consistent	with	the	passage's	description	of	the	referenced	experts,	so	this	is	a	Must	Be	True	question.	Sub-Type:	Here	we	are	asked	about	the	views	of	experts	cited	in	the
passage,	so	we	must	understand	their	perspective	to	find	the	answer	to	this	Subject	Perspective	question.	3.	CR,	Parallel	Location:	This	question	stem	refers	to	a	particular	approach	discussed	somewhere	in	the	passage,	so	this	is	a	Concept	Reference	question.	Type:	Here	we	are	asked	to	parallel	the	referenced	approach,	so	this	is	a	Parallel
Reasoning	question	(as	with	most	questions	that	contain	the	word	"	analogous").	4.	SR,	Must,	E	Location:	This	question	stem	specifies	the	location	by	asking	for	a	logical	concluding	sentence.	Type:	The	correct	answer	to	this	question	must	provide	a	logical	conclusion,	which	can	be	determined	based	on	information	from	the	passage,	so	this	is	a	Must
Be	True	question.	Sub-type:	This	question	requires	that	a	logical	conclusion	be	added	to	the	end	of	the	passage,	which	ntakes	this	a	Passage	Expansion	question.	5.	CR,	\,Vealcen	Location:	This	question	deals	with	a	particular	argument	made	by	the	author,	so	this	is	a	Concept	Reference	question	(if	the	entire	passage	were	focused	on	this	one
argument,	this	would	then	be	a	Global	Reference	question).	Type:	Since	this	question	asks	for	the	answer	,c	hoice	which	will	weaken	the	author's	argument,	this	is	of	course	a	\,Veaken	question.	6.	SR,	Strengthen	Location:	The	line	reference	makes	this	a	Specific	Reference	question.	Type:	In	this	case	we	are	asked	to	"lend	credence"	to	an	argument
(otherwise	known	as	"strengthening"	).	This	is	a	Strengthen	question.	7.	GR,MP	Location:	This	question	stem	regards	the	passage	as	a	whole,	so	this	is	a	Global	Reference	Question.	Type:	Since	this	question	asks	for	the	central	focus	of	the	passage,	this	is	a	Main	Point	question.	8.	GR,	Must,	0	Location:	As	this	question	provides	no	specific	reference
points,	it	is	a	Global	Reference	question.	Type:	The	answer	to	this	question	stem	will	come	directly	front	inforn1ation	in	the	passage,	so	this	is	a	Must	Be	True	question.	Sub-Type:	This	is	a	clear	example	of	an	Organization	question,	which	requires	that	you	have	an	understanding	of	the	overall	structure	of	the	passage.	9.	GR,	MustX	Location:	This
question	references	the	passage	in	its	entirety,	so	this	is	a	Global	Reference	question.	Type:	The	information	needed	to	answer	this	question	comes	directly	from	the	passage,	so	this	is	a	Must	Be	True	question.	Sub-Type:	This	is	an	Except	question,	so	the	four	incorrect	answers	in	this	case	will	be	those	choices	that	can	be	answered	with	information
provided	in	the	passage.	The	correct	answer	choice	will	be	the	one	that	cannot	be	answered	by	the	passage.	10.	GR,	Must,	P	Location:	This	common	question	stem	refers	to	the	passage	as	a	whole,	and	is	therefore	a	Global	Reference	question.	Type:	The	answer	to	this	question	will	be	based	on	information	from	the	passage	(and	should	be	prephrased).
This	is	a	Must	Be	True	question.	Sup-Type:	Since	this	question	asks	for	the	author's	main	purpose,	this	is	a	Purpose	question.	11.	SR,	Must,	0	Location:	This	question	refers	us	specifically	to	various	locations	in	the	passage,	so	this	is	a	Specific	Reference	question.	Type:	The	answer	comes	from	information	from	the	passage,	making	this	a	Must	Be	True
question.	Sub-Type:	Because	this	question	requires	that	you	understand	the	structure	of	the	passage,	as	well	as	the	relationship	between	various	sections	of	the	passage,	this	is	an	Organization	question.	12.	SR,	\.Yeaken	Location:	The	reference	to	line	17	ntakes	this	a	Specific	Reference	question.	Type:	\\Then	we	see	a	question	begin	with	"\\Thich	of
the	following,	if	true,"	we	can	generally	expect	either	a	Strengthen	or	a	Weaken	question.	In	this	case,	because	the	correct	answer	will	"	cast	doubt,"	this	is	a	\,Veaken	question.	13.	GR,	Must	Location:	This	stem	gets	no	more	specific	than	"The	passage,"	so	this	is	a	Global	Reference	question.	Type:	Although	the	wording	in	this	case	is	son1ewhat
convoluted,	if	an	answer	choice	must	be	a	"sufficiently	justified	inference,"	then	it	Must	Be	True.	14.	CR,	Must,	AP	Location:	This	question	stem	refers	to	a	particular	hypothesis,	which	makes	this	a	Concept	Reference	question.	Type:	A	proper	description	of	the	author's	attitude	will	come	directly	from	information	in	the	passage	(and	therefore	should
certainly	be	prephrased),	so	this	is	a	Must	Be	True	question.	Sub-type:	This	question	requires	an	understanding	of	the	author's	attitude,	so	it	is	an	Author's	Perspective	question.	15.	CR,	Cannot	Location:	This	question	stem	deals	with	a	proposed	classification	system.	If	this	system	were	the	focus	of	the	passage	as	a	whole,	this	would	be	a	Global
Reference	question.	In	the	actual	passage,	however,	that	is	not	the	case,	making	this	a	Concept	Reference	question.	Type:	Since	the	correct	answer	choice	cannot	be	covered	by	the	proposed	classification,	this	is	a	Cannot	question.	16.	SR,	Must,	P	Location:	This	question	refers	us	to	line	14,	which	makes	this	a	Specific	Reference	question.	Type:	The
answer	to	this	question	should	be	prephrased,	as	it	will	come	directly	from	information	offered	in	the	passage.	It	is	a	Must	Be	True	question.	Sub-Type:	Since	this	question	stem	requires	that	we	consider	the	intended	meaning	of	the	given	term,	it	is	a	Function/	Purpose	question.	17.	SR,	Must,	AP	Location:	This	question	stem	specifies	that	the	study	is
mentioned	in	lines	14-23,	so	this	is	a	Specific	Reference	question.	Type:	This	question	regards	information	about	the	author	which	comes	directly	from	the	passage,	and	the	answer	ntust	pass	the	Fact	Test.	This	is	a	Must	Be	True	question.	Sub-type:	This	example	requires	an	understanding	of	the	author's	attitude,	so	it	is	an	Author's	Perspective
question.	18.	GR,	Must,	AP,	PR	Location:	If	this	question	deals	with	a	passage	which	focuses	on	recidivism	rates,	then	this	is	a	Global	Reference	question.	If	recidivism	only	ntakes	up	a	part	of	the	discussion,	this	would	be	a	Concept	Reference	question.	Type:	The	answer	to	this	question	will	come	fr	om	the	information	offered	in	the	passage,	so	this	is
a	Must	Be	True	question.	Sub-type:	Since	this	question	regards	the	author's	attitude,	it	is	an	Author's	Perspective	question,	and	because	the	answer	will	involve	fundamental	principles,	it	is	also	a	Principle	question.	19.	SR,	Must,	0	Location:	This	question	refers	to	a	specific	portion	of	the	passage,	so	it	is	a	Specific	Reference	question.	Type:	The
answer	to	this	Must	Be	True	question	will	come	front	inforn1ation	provided	in	the	passage,	and	shou	ld	be	prephrased.	Sub-Type:	This	question	stem	requires	an	understanding	of	the	structure	of	the	passage,	as	it	is	a	Passage	Organization	question.	20.	SR,	Parallel	Location:	Since	this	question	refers	to	lines	52-59,	it	is	a	Specific	Reference	question.
Type:	This	question	requires	that	we	find	an	"analogous	contrast,"	which	basically	means	that	we	have	to	find	a	parallel	scenario.	This	is	a	Parallel	Reasoning	question.	Prephrasing	Answers	Because	of	th	e	GMAT's	tim	e	constraints,	some	students	are	afraid	to	pause	between	reading	the	questions	and	assessing	the	answers.	Always	prephrase	when
possible!	Prephrasing	is	far	more	efficient,	and	makes	you	less	susceptible	to	the	t	est	makers'	cleverly	worded	incorrect	an	swer	choices.	Most	students	tend	to	simply	read	the	question	stent	and	then	move	on	to	the	answer	choices	without	further	thought.	This	is	dis	advantageous	becaus	e	these	s	tudents	run	a	greater	risk	of	being	tempted	by	the
expertly	constructed	incorrect	answer	choices	.	One	of	the	n1ost	effective	techniques	for	quickly	finding	correct	answer	choices	and	avoiding	incorrect	answer	choices	is	prephras	ing.	Prephrasing	an	answer	involves	quickly	speculating	on	what	y	ou	expect	the	correct	answer	,	,vill	be	bas	ed	on	the	information	in	the	passage.	Although	ev	ery	answer
you	prephras	e	may	not	be	correct	,	there	is	great	value	in	considering	for	a	moment	what	elements	could	appear	in	the	correct	answer	choice.	Students	who	regularly	prephras	e	find	that	they	are	ntore	readily	able	to	eliminate	incorrect	an	swer	choices,	and	of	course	,	many	times	their	prephras	ed	answer	is	correct.	In	part,	prephras	ing	puts	you	in
an	attacking	mindset	:	if	you	look	ahead	and	consider	a	possible	answer	choice,	you	are	forced	to	involve	y	ours	elf	in	the	problem.	This	process	helps	keep	you	alert	and	in	touch	with	the	elen1ents	of	the	problen1.	Keep	in	mind	that	prephrasing	is	directly	related	to	attacking	the	pas	sage;	typically,	students	who	closely	analyze	the	critical	elements	of
the	passage	can	more	easily	prephras	e	an	answer.	All	high	-scoring	test	t	akers	ar	e	active	and	aggr	essive.	Passive	t	est	t	akers	t	end	to	be	less	involved	in	th	e	exam	and	ther	efore	more	prone	t	o	error	.	Further,	note	that	while	the	answers	to	many	questions	can	be	prephrased,	not	all	answers	can	be	prephrased.	A	question	that	asks,	"'\i\lhich	one	of
the	following	most	accurately	states	the	main	point	of	the	passage?"	should	imntediately	bring	an	answer	to	ntind.	On	the	other	hand,	if	a	question	asks,	"To	which	one	of	the	following	questions	does	the	passage	most	clearly	provide	an	answer?"	you	cannot	prephrase	an	answer,	because	you	are	not	given	sufficient	information	to	pre-form	an	opinion.
Yes,	you	will	have	some	general	knowledge	based	on	your	reading,	but	because	the	test	makers	can	choose	any	angle	from	the	passage,	you	will	probably	not	come	up	with	a	strong	prephrase	to	this	question.	This	should	not	be	a	concern-prephrase	when	you	can,	and	if	you	cannot,	n1ove	ahead.	The	Answer	Choices	All	GMAT	Reading	Comprehension
questions	have	five	answer	choice	options	and	each	question	has	only	one	correct,	or	"	credited,"	response.	As	with	other	sections,	the	correct	answer	in	a	Reading	Comprehension	question	must	meet	the	Uniqueness	Rule	of	Answer	Choicesr",	which	states	that	"	Every	correct	answer	has	a	unique	logical	quality	that	meets	the	criteria	in	the	question
stem.	Every	incorrect	answer	has	the	opposite	logical	quality."	The	correctness	of	the	answer	choices	themselves	conforms	to	this	rule:	there	is	one	correct	answer	choice;	the	other	four	answer	choices	are	the	opposite	of	correct,	or	incorrect.	Consider	the	following	specific	examples:	1.	Logical	Quality	of	the	Correct	Answer:	Must	Be	True	Logical
Quality	of	the	Four	Incorrect	Answers:	the	opposite	of	Must	Be	True	=	Not	Necessarily	True	(could	be	not	necessarily	the	case	or	never	the	case)	2.	Logical	Quality	of	the	Correct	Answer:	Strengthen	Logical	Quality	of	the	Four	Incorrect	Answers:	the	opposite	of	Strengthen	=	Not	Strengthen	(could	be	neutral	or	weaken)	3.	Logical	Quality	of	the
Correct	Answer:	Weaken	Logical	Quality	of	the	Four	Incorrect	Answers:	the	opposite	of	Weaken=	Not	Weaken	(	could	be	neutral	or	strengthen)	Th	ere	may	be	times	when	you	would	not	r	ead	all	five	answer	choices.	For	example,	suppose	you	only	have	two	minut	es	left	in	the	section	and	you	detem1ine	that	answer	choice	(B)	is	clearly	correct.	In	that
case,	you	would	choose	answer	choice	(B)	and	then	move	on	t	o	the	nei."t	question	.	Even	though	there	is	only	one	correct	answer	choice	and	this	answer	choice	is	unique,	you	still	are	faced	with	a	difficult	task	when	attempting	to	determine	the	correct	answer.	The	test	makers	have	the	advantage	of	tinte	and	language	on	their	side.	Because
identifying	the	correct	answer	at	first	glance	can	be	quite	hard,	you	must	always	read	all	five	of	the	answer	choices.	Students	who	fail	to	read	all	five	answer	choices	open	themselves	up	to	missing	questions	without	ever	having	read	the	correct	answer.	There	are	many	classic	exantples	of	the	test	makers'	placing	highly	attractive	wrong	answer
choices	just	before	the	correct	answer.	If	you	are	going	to	ntake	the	time	investn1ent	of	analyzing	the	passage	and	the	question	stem,	you	should	also	ntake	the	wise	investment	of	considering	each	answer	choice.	As	you	read	through	each	answer	choice,	sort	them	into	Contenders	and	Losers.	If	an	answer	choice	appears	son1ewhat	attractive,
interesting,	or	even	confusing,	keep	it	as	a	contender	and	quickly	move	on	to	the	next	answer	choice.	You	do	not	want	to	spend	time	debating	the	merits	of	an	answer	choice	only	to	find	that	the	next	answer	choice	is	superior.	However,	if	an	answer	choice	intmediately	strikes	you	as	incorrect,	classify	it	as	a	loser	and	move	on.	Once	you	have
evaluated	all	five	answer	choices,	return	to	the	answer	choices	that	strike	you	as	most	likely	to	be	correct	and	decide	which	one	is	correct.	As	you	practice	narrowing	down	answer	choices,	do	your	work	on	a	separate	noteboar	d	with	grids,	as	discussed	in	the	intr	oduction,	b	ecause	that	's	what	you	will	be	doing	when	you	t	ake	the	actual	t	est.	The
Contender/	Loser	separation	process	is	exceedingly	important,	printarily	because	it	saves	time.	Again	consider	two	students-1	and	2	who	each	approach	the	same	question,	one	of	whom	uses	the	Contender/	Loser	approach	and	the	other	who	does	not.	Answer	choice	(D)	is	correct:	Student	1	(using	Contender/	Loser)	Answer	choice	(A):	considers	this
answer	for	10	seconds,	keeps	it	as	a	Contender.	Answer	choice	(B):	considers	this	answer	for	5	seconds,	eliminates	it	as	a	Loser.	Answer	choice	(C):	considers	this	answer	for	10	seconds,	eliminates	it	as	a	Loser.	Answer	choice	(D):	considers	this	answer	for	15	seconds,	keeps	it	as	a	Contender,	and	mentally	notes	that	this	answer	is	preferable	to
answer	choice	(A).	Answer	choice	(E):	considers	this	answer	for	10	seconds,	would	norntally	keep	as	a	Contender,	but	deterntines	answer	choice	(D)	is	superior.	After	a	quick	review,	Student	1	selects	answer	choice	(D)	and	moves	to	the	next	question.	Total	time	spent	on	the	answer	choices:	50	seconds	(irrespective	of	the	time	spent	on	the	passage).
Student	2	(considering	each	answer	choice	in	its	entirety)	Answer	choice	(A):	considers	this	answer	for	10	seconds,	is	not	sure	if	the	answer	is	correct	or	incorrect.	Returns	to	passage	and	spends	another	15	seconds	proving	the	answer	is	wrong.	Answer	choice	(B):	considers	this	answer	for	5	seconds,	eliminates	it.	Answer	choice	(C):	considers	this
answer	for	10	seconds,	eliminates	it.	Answer	choice	(D):	considers	this	answer	for	15	seconds,	notes	this	is	the	best	answer	thus	far.	Answer	choice	(E):	considers	this	answer	for	10	seconds,	but	determines	answer	choice	(D)	is	superior.	After	a	quick	review,	Student	2	selects	answer	choice	(D)	and	moves	to	the	next	question.	Total	time	spent	on	the
answer	choices:	65	seconds.	Comparison:	both	students	answer	the	problem	correctly,	but	Student	2	takes	15	more	seconds	to	answer	the	question	than	Student	1.	Again,	we	might	note	that	the	time	difference	in	this	example	is	sntall	(15	seconds).	We	should	keep	in	ntind	that	the	extra	15	seconds	is	for	just	one	problem.	Imagine	if	that	sante	thing
occurred	on	every	single	Reading	Comprehension	problem	in	the	section:	that	extra	15	seconds	per	question	would	translate	to	a	loss	of	3	minutes	when	multiplied	across	12	questions	in	a	section!	And	that	lost	time	would	mean	that	Student	2	would	get	to	two	or	three	fewer	questions,	n1inimun1,	than	Student	1,	just	in	this	one	section.	This	example
underscores	an	essential	GMAT	truth:	Little	things	malce	a	big	difference,	and	every	single	second	counts.	If	you	can	save	even	five	seconds	by	employing	a	certain	method,	then	do	so!	Occasionally,	students	will	read	and	eliminate	all	five	of	the	answer	choices.	If	this	occurs,	return	to	the	passage	and	re-evaluate	what	you	have	read.	Remember-the
inforntation	needed	to	answer	the	question	always	resides	in	the	passage,	either	implicitly	or	explicitly.	If	none	of	the	answers	are	attractive,	then	you	must	have	missed	something	key	in	the	passage.	Tricks	of	the	Trade	The	individuals	who	construct	standardized	tests	are	called	psychometricians.	Although	this	job	title	sounds	ominous	(almost
villainous),	breaking	this	word	into	its	two	parts	reveals	a	great	deal	about	the	nature	of	the	test	ntakers.	Although	we	could	make	a	number	of	jokes	about	the	psycho	part,	this	portion	of	the	word	refers	to	psychology;	the	m	eh·ician	portion	relates	to	metrics	or	measurentent.	Thus,	the	purpose	of	these	individuals	is	to	create	a	test	that	measures	you
in	a	precise,	psychological	way.	As	part	of	this	process,	the	makers	of	the	GMAT	carefully	analyze	reams	of	data	from	every	test	administration	in	order	to	assess	the	tendencies	oftest	takers.	As	Arthur	Conan	Doyle	observed	through	his	character	Sherlock	Holmes,	"You	can,	for	example,	never	foretell	what	any	one	man	will	do,	but	you	can	say	with
precision	what	an	average	number	will	be	up	to."	By	studying	the	actions	of	all	past	test	takers,	the	makers	of	the	exant	can	reliably	predict	where	you	will	be	most	likely	to	make	errors.	Throughout	this	book	we	will	reference	those	pitfalls	as	they	relate	to	specific	questions	and	passage	types.	For	the	n1on1ent,	we	would	like	to	highlight	one	mental
trap	you	ntust	avoid	at	all	times	in	any	GMAT	section:	the	tendency	to	dwell	on	past	problems.	Many	students	fall	prey	to	"	answering"	a	problem,	and	then	continuing	to	think	about	it	as	they	start	the	next	problent.	Obviously,	this	is	distracting	and	creates	an	environment	where	missing	the	next	problem	is	more	likely.	"'7hen	you	finish	a	problem,
you	n1ust	immediately	put	it	out	of	your	n1ind	and	move	to	the	next	problem	with	100%	focus.	If	you	let	your	mind	wander	back	to	previous	problems,	you	make	yourself	far	ntore	vulnerable	to	psychological	influence	and	answer	choice	traps.	Final	Chapter	Note	This	concludes	our	general	discussion	of	Reading	Comprehension	passages.	In	the	next
chapter	we	will	briefly	review	ideas	previously	discussed,	and	then	we	will	use	those	techniques	to	work	through	complete	passages	and	question	sets.	If,	in	the	future,	you	find	yourself	unclear	about	sonte	of	these	ideas,	please	return	to	the	earlier	chapters	and	revisit	those	concepts.	If	you	feel	as	if	you	are	still	hazy	on	sonte	of	the	ideas	discussed	so
far,	do	not	worry.	"'7hen	discussing	the	theory	that	underlies	all	questions	and	approaches,	the	points	can	sometimes	be	a	bit	abstract	and	dry.	In	the	next	chapter	we	will	focus	more	on	the	application	of	these	ideas	to	common	Reading	Contprehension	questions,	which	often	helps	a	heretofore	confusing	idea	become	clear.	Chapter	Six:	Putting	It	All
Together	Chapter	Preview	Reading_.l\pproach	Review	1.	Viewpoint	Identification	and	AnalY.s	is	2.	Passage	Structure	3.	Tone	of	the	Author	A·	Passage	Argumentation	5.	The	Main	Point	of	the	Passagf	6.	The	PrimafY.	Purpose	of	the	Passagf	GMAT	Reading	Comprehension	Questions	Reading	Comprehension	Question	TY.P§	Prephrasing	Answers	Two
Sample	Passages	Analyzed	Sample	Passage	I	Sample	Passage	I-Answer	KeY.	Sample	Passage	II	Sample	Passage	II-Answer	KeY.	Chapter	Preview	Up	until	this	point	we	have	focused	on	the	methods	needed	to	analyze	the	passages,	and	in	doing	so	we	have	isolated	individual	sections	of	text	that	relate	directly	to	each	discussion.	Now	it	is	time	to
combine	all	of	the	strategies	you	have	learned	and	analyze	some	complete	passage	sets.	Accordingly,	this	chapter	contains	two	sections:	A	review	of	the	basic	elements	of	our	approach	to	Reading	Comprehension	passages.	1.	Two	practice	Reading	Comprehension	passages,	with	detailed	analyses	of	the	passage	text	and	each	question.	2.	Reading
Approach	Review	The	following	section	provides	a	brief	review	of	the	reading	approaches	discussed	in	the	previous	chapters.	VIEWSTAMP	After	you	have	ascertained	the	topic,	as	you	progress	into	the	passage	you	must	carefully	track	the	key	VIEWSTAMP	elements:	1.	Viewpoint	Identification	and	Analysis	A	viewpoint	is	the	position	or	approach
taken	by	a	person	or	group.	On	the	GMAT,	Reading	Comprehension	passages	may	contain	one	viewpoint,	or	n1ight	reflect	two	(or	more)	different	perspectives.	These	viewpoints	can	be	the	author's	or	those	of	groups	discussed	by	the	author.	As	you	read,	you	must	identify	each	viewpoint	that	is	presented	in	the	passage.	This	is	a	fairly	straightforward
process-whenever	a	new	group	or	individual	viewpoint	is	discussed,	simply	note	the	presence	of	that	group.	2.	Passage	Structure	As	you	tr	ack	various	passage	elements	remember	to	take	notes	on	a	separat	e	not	eboard	as	you	\\~II	be	doing	when	you	t	ake	the	GMAT	CAT.	You	will	most	likely	need	to	return	to	the	passage	when	responding	to	some	of
the	questions.	In	order	to	maximize	the	efficiency	of	the	process	of	returning	to	the	passage,	identifying	the	underlying	logical	structure	of	the	passage	as	you	read	can	be	quite	helpful	in	quickly	locating	intportant	information	once	you	begin	to	answer	the	questions.	3.	Tone	of	the	Author	The	author's	attitude	is	revealed	through	the	author's	choice	of
words.	To	make	a	determination	of	attitude,	you	must	carefully	examine	the	words	used	by	the	author.	In	most	passages,	GMAT	authors	tend	not	to	be	extreme	in	their	opinions,	generally	attentpting	to	offer	reasoned	arguments	in	support	of	their	position,	arguments	that	will	sway	the	average	reader	(note	also	that	tone	is	representative	of	the
passage	as	a	whole,	and	not	just	of	a	single	section).	4.	Passage	Argumentation	Identifying	viewpoints	and	tone	is	critical	to	getting	a	generalized	feel	for	how	a	passage	unfolds.	Understanding	the	arguments	will	help	you	understand	the	details	of	the	passage,	so	take	note	of	arguments	asserted	by	the	author	or	the	person	or	people	discussed	in	the
passage.	5.	The	Main	Point	of	the	Passage	The	main	point	of	a	passage	is	the	central	idea,	or	ultimate	conclusion,	that	the	author	is	attempting	to	prove.	As	you	read,	identify	the	author's	conclusions,	and	track	how	they	link	together.	\\That	is	the	ultimate	aim	of	the	author's	statements?	\\That	is	he	or	she	attentpting	to	prove?	Are	some	conclusions
used	to	support	others?	If	so,	which	is	the	printary	conclusion?	Keep	in	mind	that	although	the	main	point	may	be	stated	succinctly	in	a	sentence	or	two,	all	paragraphs	of	the	passage	must	support	the	main	point.	6.	The	Primary	Purpose	of	the	Passage	The	Primary	Purpose	is	the	author's	central	reason	for	writing	the	passage.	These	questions	require
you	to	consider	the	"\\Thy."	"Why	did	the	author	want	to	write	the	passage?	Note	that	the	answers	to	each	Primary	Purpose	ques	tion	tend	to	begin	with	a	verb,	so	understanding	the	author's	motivation	is	vital.	Sources	of	Difficulty	in	GMAT	Pas	sages	Remember,	some	students	consider	the	format	of	the	G}.IIAT	a	source	of	difficulty	in	itself,	A
thorough	familiarity	with	th	e	presentation	of	the	comput	er-based	t	est	can	be	vital	to	ensure	a	strong	performance	on	t	est	day.	There	are	four	general	ways	the	makers	of	the	test	can	increas	e	the	difficulty	of	any	given	pas	sage:	1.	Challenging	Topic	or	Terminology	2.	Challenging	Writing	Style	3.	Multiple	Viewpoints	4	.	Difficult	Questions/Answers
Pas	sage	Elements	That	Generate	Questions	As	y	ou	read,	there	are	certain	specific,	consis	tent	pas	sage	elentents	that	should	jump	out	at	y	ou,	primarily	because	his	tory	has	reflected	the	test	makers'	tendency	to	use	thes	e	elements	as	the	basis	of	questions	.	For	purposes	of	clarity,	we	will	divide	these	elements	into	two	groups:	Viewpoint-Specific
Elements	1.	Track	all	viewpoints	2.	Be	wary	of	contpeting	pers	pectiv	es	Text-based	Questions	Text-based	elements	will	often	be	smaller	pieces,	sometin1es	just	a	single	word,	but	sometimes	short	sections	of	the	text.	In	this	sense,	these	are	the	"nuts	and	bolts"	elements	that	you	should	be	aware	of	when	reading:	1.	Initial	Information/	Closing
Information	2.	Dates	and	Numbers	3.	Definitions	4.	Exantples	5.	Difficult	Words	or	Phrases	6.	Enumerations/	Lists	7.	Text	Questions	Two	Broad	Reasoning	Structures	Causal	reasoning	and	conditional	reasoning	a	ppear	frequently	in	the	Critical	Reasoning	questions	on	the	GMAT,	but	less	so	with	the	Reading	Comprehension	passages.	Causal
Reasoning	Cause	and	effect	reasoning	asserts	or	denies	that	one	thing	causes	another,	or	that	one	thing	is	caused	by	another.	The	cause	is	the	event	that	ntakes	the	other	occur;	the	effect	is	the	event	that	follows	from	the	cause.	By	definition,	the	cause	must	occur	before	the	effect,	and	the	cause	is	the	"activator"	or	"ignitor"	in	the	relationship.	The
effect	always	happens	at	some	point	in	time	after	the	cause.	Causality	in	Reading	Comprehension	usually	is	discussed	in	the	context	of	why	certain	events	occurred.	The	terms	that	typically	introduce	causality-such	as	caused	by,	reasonfor,	led	to,	or	product	of-are	still	used,	but	then	the	author	often	goes	on	to	discuss	the	reasons	behind	the
occurrence	in	depth.	Conditional	Reasoning	Conditional	reasoning	is	the	broad	name	given	to	logical	relationships	composed	of	sufficient	and	necessary	conditions.	Any	conditional	relationship	consists	of	at	least	one	sufficient	condition	and	at	least	one	necessary	condition.	Conditional	relationships	in	Reading	Comprehension	passages	tend	to	be
unobtrusive,	usually	occurring	as	a	sideline	point	to	a	larger	argument.	Of	the	two	types	of	reasoning,	causal	reasoning	appears	more	frequently	than	conditional	reasoning	with	Reading	Contprehension	passages.	Pitfalls	to	Avoid	There	are	a	nuntber	of	text	forntations	and	configurations	you	should	recognize.	These	constructions	are	often	used	by	the
test	ntakers	to	create	confusion,	so	in	this	sense	they	function	as	possible	"	traps"	for	the	unwary	test	taker.	Traps	of	Similarities	and	Distinctions	This	trap	occurs	when,	in	a	continuous	section	of	text,	an	author	discusses	in	detail	items	that	have	both	similarities	and	differences.	By	comparing	and	contrasting	the	items	in	close	proximity,	the	test
makers	create	a	greater	likelihood	for	confusion.	Trap	of	Separation	One	favorite	trick	of	the	test	ntakers	is	to	take	a	long	discussion	of	a	particular	topic	and	break	it	up	by	inserting	within	it	a	section	of	text	about	a	related	but	distinct	topic,	effectively	creating	a	separation	effect:	the	main	idea	bisected	by	similar	but	different	(and	possibly
distracting)	content	in	the	middle.	Then	questions	will	test	your	ability	to	track	the	interrupted	main	concept	despite	its	beginning	and	end	being	divided	by	many	lines	(	or	entire	paragraphs)	in	the	passage.	The	Trap	of	Question	Misdirection	This	trap	occurs	when	the	test	makers	use	a	specific	line	reference	in	the	question	stem	to	direct	you	to	a
place	in	the	passage	where	the	correct	answer	will	not	be	found.	Trap	of	Proxin1ity	Just	because	two	ideas	are	placed	in	physical	proximity	in	a	passage	does	not	ntean	that	they	are	related.	Similarly,	itents	widely	separated	in	the	passage	are	not	necessarily	unrelated.	Trap	of	Inserted	Alternate	Vie'\\rpoint	Another	ploy	the	test	makers	favor	is	to
present	several	different	viewpoints	in	a	single	passage,	even	a	single	paragraph,	forcing	readers	to	track	both	the	topical	inforntation	and	the	various	perspectives.	Traps	of	Chronology	Traps	of	chronology	relate	to	the	placement	and	order	of	items	within	the	passage,	and	the	tendency	of	many	readers	to	believe	that	when	one	item	is	presented
before	another,	then	the	first	item	occurred	first	or	caused	the	second.	These	two	traps	are	called	the	Trap	of	Order	and	the	Trap	of	Cause,	respectively:	Trap	of	Order	Sonte	students	make	the	mistake	of	believing	that	because	an	event	or	situation	is	discussed	before	another	event,	the	event	likely	predated	the	second	itent.	Unless	explicitly	stated	or
inherently	obvious,	this	does	not	have	to	be	the	case.	Trap	of	Cause	Sonte	students	also	mistakenly	assume	that	when	one	item	is	discussed	before	another	item,	then	the	first	item	must	have	caused	the	second	itent.	This	assumption	is	unwarranted.	The	easiest	way	to	discern	the	author's	intention	is	to	carefully	examine	the	language	used	because
causal	relationships	alntost	always	feature	one	or	more	of	the	words	that	indicate	causality	(such	as	caused	by,	produced	by,	determined,	led	to,	resulted	in,	etc).	The	simple	truth	is	that	the	order	of	presentation	of	the	items	in	the	passage	does	not	indicate	any	temporal	or	causal	relationship	between	them.	Passage	Topic	Traps	Passage	difficulty	is
more	a	function	of	writing	style,	the	number	of	viewpoints,	and	the	exact	concepts	under	discussion	than	of	the	general	topic	of	the	passage.	That	said,	the	test	ntakers	will	occasionally	use	the	topic	to	catch	test	takers	off-guard.	This	technique	of	theirs	works	because	when	the	typical	student	begins	reading	a	passage,	the	topic	often	frames	their
expectations.	The	test	ntakers	are	well	aware	of	these	ingrained	expectations,	and	they	at	tint	es	play	a	sort	of	"bait	and	switch"	game	with	students,	especially	by	making	a	passage	initially	look	hard	or	easy	and	then	radically	changing	the	level	of	difficulty	after	the	first	few	lines	or	first	paragraph.	GMAT	Reading	Comprehension	Questions	Each
Reading	Contprehension	passage	on	the	GMAT	is	accompanied	by	a	group	of	questions,	which	can	cover	a	wide	range	of	tasks,	and	will	variously	ask	you	to:	•	describe	the	main	point	or	printary	purpose	of	the	passage	•	describe	the	structure	and	organization	of	the	passage	•	identify	the	viewpoint	of	the	author	or	the	viewpoint	of	subjects	discussed
within	the	passage	•	identify	details	provided	in	or	proven	b	y	the	passage	•	describe	the	meaning,	function	,	or	purpose	of	words	or	phrases	in	the	passage	•	strengthen,	weaken,	or	parallel	elements	of	the	passage	•	augment	or	expand	the	passage	All	Reading	Comprehension	question	stems	provide	sonte	insight	into	where	in	the	passage	you	should
begin	your	search	for	the	correct	answer.	This	element	is	called	"location,"	and	you	should	always	establish	location	as	you	read	each	question	stem.	Location	can	be	divided	into	three	categories-Specific	Reference,	Concept	Reference,	and	Global	Reference.	Reading	Comprehension	Question	Types	Must	Be	True/Most	Supported/ProperlY.	Inferred
This	category	is	simply	known	as	"Must	Be	True."	Must	Be	True	questions	ask	you	to	identify	the	answer	choice	that	is	best	proven	by	the	inforntation	in	the	passage.	Main	Point	Main	Point	questions	are	a	variant	of	Must	Be	True	questions.	As	you	might	expect,	a	Main	Point	question	asks	you	to	find	the	printary	focus	of	the	passage.	Purpose/Priman:
Purpose	Primary	Purpose	questions,	which	accontpany	almost	every	GMAT	Reading	Comprehension	Passage,	require	you	to	understand	what	the	author	hoped	to	achieve	in	writing	the	passage.	Strengthen	These	questions	ask	you	to	select	the	answer	choice	that	provides	support	for	the	author's	argument	or	strengthens	it	in	someway.	Weaken
Weaken	questions	ask	you	to	attack	or	undermine	the	author's	argument.	Parallel	Reasoning	Parallel	Reasoning	questions	ask	you	to	identify	the	answer	choice	that	contains	reasoning	ntost	similar	in	structure	to	the	reasoning	presented	in	the	passage.	Cannot	Be	True	Cannot	Be	True	questions	ask	you	to	identify	the	answer	choice	that	cannot	be
true	or	is	most	weakened	based	on	the	information	in	the	passage.	Evaluate	the	Argument	Evaluate	the	Argument	questions	ask	you	to	consider	the	question,	statistic,	or	piece	of	information	that	would	best	help	deterntine	the	logical	validity	of	the	argument	presented	in	the	passage.	Prephrasing	Answers	Prephrasing	can	be	particularly	important	on
the	GMAT	Computer	Adaptive	Test	because	the	ability	to	quickly	locate	the	correct	answer	choice	obviates	the	need	to	creat	e	a	grid	and	narrow	down	the	contenders.	One	of	the	most	effective	techniques	for	quickly	finding	correct	answer	choices	and	avoiding	incorrect	answer	choices	is	prephrasing.	Prephrasing	an	answer	involves	quickly
speculating	on	what	you	expect	the	correct	answer	will	be	based	on	the	information	in	the	passage.	Students	who	regularly	prephrase	find	that	they	are	n1ore	readily	able	to	eliminate	incorrect	answer	choices,	and	of	course,	many	tintes	their	prephrased	answer	is	correct.	This	process	helps	keep	you	alert	and	in	touch	with	the	elements	of	the
problem;	typically,	students	who	closely	analyze	the	critical	elements	of	the	passage	can	ntore	easily	prephrase	an	answer.	Two	Sample	Passages	Analyzed	On	the	following	pages	two	practice	GMAT	passages	are	presented,	followed	by	a	complete	analysis	of	each	passage.	One	important	note:	remember	that	maintaining	a	positive	attitude	is	critical!
Approach	the	passages	with	energy	and	enthusiasm	and	you	will	see	your	performance	improve.	Sa1nple	Passage	I	(S)	(	I0)	(	13)	(20)	(25)	"Dissociative	i	from	th~ofarum.tlJ	.-.plam	"'hy
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